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MUSIC TEACHER PREPARATION AT OKLAHOMA STATE UNIVERSITY
CHAPTER I
THE PROBLEM AND ORGANIZATION OF THE STUDY
In troduc tion  and J u s t i f i c a t i o n  for the Study
I t  has been sa id  th a t  curriculum development i s  based la rge ly  
on, " in t u i t i v e  percep tions ,  em pirica l observations, and ph ilosoph ica l 
sp ecu la t io n s ."^  Each i n s t i t u t i o n  involved in  music teacher prepara­
t io n  has i t s  unique problems of curriculum development. Some of 
these problems are  due to ex te rn a l  pressures  exerted by reg iona l and 
n a t io n a l  agencies through th e i r  a c c re d i ta t io n  requirements and the 
S ta te  by i t s  c e r t i f i c a t i o n  requirem ents. Other problems are  in te rn a l  
and include the "input"  of em pir ica lly  obtained inform ation and sug­
gestions of the facu l ty  and poss ib le  choices of curriculum based on 
the a b i l i t i e s ,  s k i l l s ,  and sp ec ia l iz ed  f ie ld s  of knowledge of the 
s t a f f .  More o f ten  than p re sen tly  i s  the case, curriculum development 
should include the "feedback" from former s tudents  and graduates of 
the i n s t i t u t i o n .
Because of the na tu re  of requirements and the processes of 
developing requirements, c u r r ic u la r  changes based on these
^Hilda Taba, Curriculum Development (New York: Harcourt, Brace,
and Jo r ld ,  1962), p. 4.
2requirements w i l l  n ece ssa r i ly  be confronted with the p o s s i b i l i t y  of 
obsolesence upon implementation.
House presented another problem of curriculum development which 
attempts to implement the basic  a c c re d i ta t io n  requirements in  his  
sta tem ent, " I t  can not be assumed th a t  any sp ec if ic  course or educa­
t io n a l  a c t i v i t y  au tom atically  supplies  the needful experiences within 
2
th a t  a rea ."
We a re  aware th a t  though a p a r t i c u la r  course is  l i s t e d  in  the 
ca ta log  and th a t  the course d e sc r ip t io n  meets the requirem ents, the 
concepts, pe rcep ts ,  and s k i l l s  engendered by the course a re  not 
n ece ssa r i ly  those des ired  as outcomes of the placement of the course 
in  the curriculum. Only through in v e s t ig a t io n  can we a s c e r ta in  
whether course content, teaching methods, and m a te r ia ls  do meet the 
ob jec tives  of the program.
Taba a lso  sa id  th a t ,  "One needs to ask what the demands and 
requirements of c u l tu re  and soc ie ty  a re  now and in  the f u tu r e . " '
Because of rap id  changes in  our immediate soc ie ty  and unique 
problems of elementary and secondary schools of th is  so c ie ty ,  c u r r i c ­
ulum i s  faced with y e t  another problem s ta te d  by Rosenbloom:
Our fundamental problem is  th a t  we are  the f i r s t  
generation in  h is to ry  which must educate ch i ld ren  for 
an unforeseeable , changing so c ie ty .  Many of the things
2
Robert House, "Curriculum Construction in  Music Education," 
Basic Concepts, F ifty-Seventh  Yearbook of the National Society for 
the Study of Education, P a r t  I  (Chicago; Chicago U nivers ity  P ress, 
1958), p. 237.
3
Taba, op. c i t . ,  p. 11.
4
they need to know have not been discovered y e t .
In  too many instances  the goals of performance o r ien ted  fa c u l­
t i e s  a re  no t compatible w ith the philosophies of music education of 
elementary and secondary schools in  the United S ta te s .  Some teachers 
in  many music teacher t r a in in g  in s t i t u t i o n s  in  the United S ta tes  
conceive of th e i r  pos it io n s  as s im ila r  to the European conservatory 
which was designed to produce performers ra th e r  than elementary and 
secondary school music teachers .  One of the problems in  curriculum 
planning i s  th a t  many of the products of these performance-oriented 
f a c u l t i e s  a re  now serving as teachers  and adm in is tra to rs  in  schools 
involved w ith music teacher p repara t ion .
I f  we a re  to function  w ell and w ith  p r a c t ic a l  p r in c ip le s  i t  
would seem th a t  we are  forced to a ttem pt some method of eva lua tion  
of our educational p rac t ice s  in  order to v a l id a te  c u r ren t  curriculum 
o f fe r in g s .  In th is  regard  Goodlad has sa id  th a t ,  " the  need to . . .
eva lua te  both pupil performance and program e ffec t iv en e ss  is  a f i r s t
p r in c ip le  of curriculum design."^
This need for eva lua tion  has a lso  been s ta te d  by Troyer and
Pace:
Why do we evaluate? One very c lea r  reason we evalua te  
i s  in  order to judge the e f fec t iv en e ss  of an education
program. We undertake to eva lua te  the program because we
hope to  thereby improve i t .  By knowing i t s  s tren g th s  and
^Paul C. Rosenbloom (e d . ) .  Modern Viewpoints in  the Curriculum 
(New York: McGraw, H i l l ,  and Co., 1963), p. v i i .
^John I .  Goodlad, "The Changing American School," The S ix ty- 
F i f th  Yearbook of the National Society  for the Study of Education 
(Chicago: The U niversity  of Chicago P ress, 1966), p. 50.
weaknesses we are  enabled to p lan more in t e l l i g e n t l y  for 
i t s  improvements.
In a la rg e  m ajo rity  of schools devoted to the t r a in in g  of music 
teachers  th i s  eva lua tion  in  depth has been la rg e ly  neglected  or 
ignored. There a re  various  reasons for th is  neg lec t and a re  depend­
en t on the ind iv idua l  i n s t i t u t i o n .  Mathis, in  h is  study of the 
School of Music a t  I l l i n o i s  Wesleyan U nivers ity ,  suggested th a t  one 
reason fo r  the neg lec t of th is  eva lua tion  i s :
The bulk of re search  d i r e c t ly  r e la te d  to the p resen t 
problem [evalua tion  of music teacher t r a in in g  c u r r ic u la ]  
has been completed by advanced graduate s tudents  e i th e r  
for the i n s t i t u t i o n  where they were completing doc to ra l 
s tu d ie s ,  or fo r  the i n s t i t u t i o n  th a t  then employed them 
in  an academic c a p a c i ty .?
House gave another reason for the neg lec t of eva lua tion  of the 
curriculum in  h is  statem ent:
They [ th e  music educators] fear to tamper with 
e s ta b l is h e d  musical o ffe r ings  which appear adequate, not 
r e a l i z i n g  th a t  the curriculum must keep pace with c u l tu r a l  
changes.8
Thus, the music educator can not assume th a t  what may have been 
successfu l in  the pas t w i l l  n e c e ss a r i ly  meet the needs of the present 
s o c ie ty .  A new ra t io n a le  for the development of curriculum must be 
developed ra th e r  than continue as we have in  the p as t .  Taba de­
scribed  the h is to ry  of c u r r ic u la  design thusly:
^Maurice Troyer and C. Robert Pace, Evaluation in  Higher Educa­
tion  (Washington, D.C.: American Council of Education, 1944), p. 2.
^G. R usse ll  Mathis, "Music Teacher P repara tion  a t  I l l i n o i s  
Wesleyan U niversity"  (unpublished Doctoral d i s s e r ta t io n .  U nivers ity  
of I l l i n o i s ,  1962), p. 19.
g
House, op. c i t . , p. 236.
Some comrneatators have poinued ouL th a t  the whole 
h is to ry  of curriculum re v is io n  has been piece-meal - merely 
s h i f t i n g  of p ieces from one place to another, taking out a 
p iece  and rep lac ing  i t  w ith  another or a cc e le ra tin g  one 
p iece  a t  the expense of another w ithout ap p ra isa l  of the 
whole p a t t e r n .9 — ■
A new r a t io n a le  should be based on experiences of the p as t  with 
cons ide ra t ion  for those areas of the curriculum which have been 
found to be successfu l and are  meeting the needs of the so c ie ty  and 
w ith no fear  of d iscard ing  those areas which are  not successfu l and 
are  no t meeting the needs of the so c ie ty .  Curriculum development 
can b e s t  proceed a f te r  ca re fu l  eva lua tion  of p resen t and pas t o f f e r ­
ings of a p a r t i c u la r  i n s t i t u t i o n  in  r e l a t io n  to the e f fec t iv en e ss  of 
these o ffe r in g s  and th e i r  ro le  in  the p resen t s o c ie ta l  environment. 
There is  no question  as to whether change in  the curriculum w i l l  
come; a ra p id ly  changing soc ie ty  demands th a t  c u r r ic u la  change. The 
question  is  whether the changes w i l l  be "piece-meal" or evolve a f te r  
c a re fu l  eva lua tion  of the curriculum now being pursued in  l i g h t  of 
the p resen t needs of the so c ie ty .
Regardless of s iz e  of an i n s t i t u t i o n  of music teacher prepara­
t io n ,  each i n s t i t u t i o n  i s  unique unto i t s e l f  and problems of c u r r i c ­
ulum design of each i n s t i t u t i o n  a re  unique. An evalua tive  study such 
as the one with which we are  here concerned w il l  of n ece ss i ty  be 
d i f f e r e n t  from any r e la te d  study, as the conclusions, suggestions, 
and im plica tions  are  based on responses concerned with an ind iv idua l 
i n s t i t u t i o n  and a re  a f f e c t iv e  only for th a t  i n s t i t u t i o n .
Through in terview s with the Head of the Music department and
9
Taba, op. c i t . ,  p. 8.
members of the s t a f f  of the Music Department of Oklahoma S ta te  
U niversity^^  the need for such a study a t  O.S.U. has been suggested. 
Hope was expressed th a t  cons tru c t iv e  changes might be in s t ig a te d  
based on the r e s u l t s  of th is  study.
The Problem
This study i s  concerned with the evaluation  of the music teacher 
p rep a ra t io n  of se lec ted  graduates in  music education of the Oklahoma 
S ta te  U n ive rs i ty ,  A Commission of the Music Educator 's  N ational 
Conference sa id ;
As music becomes an in c reas in g ly  powerful force in 
American l i f e  and education i t  becomes inc reas ing ly  neces­
sa ry  th a t  the t r a in in g  programs of school music teachers 
be s u b je c t  to period ic  examination.^^
Harry S. Broudy, one of the leaders  in  educational philosophy in  
th i s  country , has given th is  reason for the examination of the use­
fu lness  of the c u r r ic u la r  o ffe r in g s ;
I f  the re  i s  a method in  the teaching of music, i t  
makes sense to ask th a t  the teachers master i t .  This 
means th a t  the teacher w i l l  not be l e f t  to blunder through
^^Founded in  1891 as The Oklahoma A g ricu ltu ra l  and Mechanical 
College and the f i r s t  i n s t i t u t i o n  of higher lea rn ing  in  the S ta te ;  
i t  was known by the acronym, O.A.M.G. In 1957 the name of the 
i n s t i t u t i o n  was o f f i c i a l l y  changed to  The Oklahoma S ta te  U nivers ity  
for A g r icu ltu re  and Applied Science. I t  i s  th is  name and the 
acronym, O .S.U., which w i l l  be used throughout th is  study.
"^Commission of Music Educa tor 's  National Conference on 
A cc red i ta t io n  and C e r t i f ic a t io n ,  The Evaluation of Music Education 
Standards for the College Curriculum fo r  the Training of the School 
Music Teacher (Chicago, 111.: Music Educator 's  National Conference,
1934), p. 2.
some impromptu p a t te rn  of music in s t ru c t io n  as b e s t  he
c a n .^2
This study, through use of a q u es t io n n a ire -c h e c k l is t  instrument, 
seeks to determine opinions of the cu rren t  facu l ty  a t  Oklahoma S tate  
U nivers ity  and of the se lec ted  graduates in  music teacher p repara tion  
of the Department of Music a t  Oklahoma S ta te  U niversity  as to:
1. The importance of c e r ta in  competencies in  the t r a in in g  
of teachers ;
2. The adequacy of the p repara tion  given to the graduates 
for th e i r  fu tu re  vocations of elementary and secondary 
school music teachers .
The opinions of both facu l ty  and graduates were sought to a s c e r ­
ta in  which ob jec tiv e s  of the music teacher p repara tion  program were 
held mutually important and which ob jec tives  might be held important 
u n i l a t e r a l l y .
I t  i s  hoped th a t  through opinions, in  r e la t io n  to music teaching 
experiences, of the facu l ty  and graduates as to the importance and 
adequacy of p repara tion  of areas of the music teacher t r a in in g  pro­
gram a t  Oklahoma S ta te  U nivers ity ,  im plications  may be drawn and 
examined concerning past s treng ths  and weaknesses. These im plica­
tions  would be used to guide fu tu re  changes in the development of 
the curriculum of music teacher p repara tion  a t  Oklahoma S ta te  Univer­
s i t y .
12Harry S. Broudy, "A R e a l is t ic  Philosophy of Music Education," 
Basic Concepts, F ifty-Seventh  Yearbook of the National Society  for 
the Study of Education, P a r t  I  (Chicago, 111.: U nivers ity  of Chicago
P ress ,  1958), p. 87.
This w r i te r  holds th a t  the opinions expressed in  a questionnaire- 
ch ec k lio t  instrum ent co n s is t in g  of d i r e c t  questions to revea l opin­
ions of graduates who have received tr a in in g  offered  by O.S.U. does 
c o n s t i tu te  one v a l id  aspect of the evaluation  of the music teacher 
p repara t ion  curriculum in  e f fe c t  now and in  the immediate p a s t  a t
O.S.U.
In the problem as presented we seek to find ways of improving 
e f f ic ie n c y  of music teacher p repara tion  of Oklahoma S ta te  U nivers ity .  
This improvement may n e c e ss i ta te  changes in  the curriculum r e s u l t in g  
from agreement in  opinions of facu l ty  and graduates as to weaknesses 
and needs. The changes might occur through add i tion  or d e le t io n  of 
courses, improvement in  teaching methods and m a te r ia ls ,  and en r ich ­
ment of course content.
The Purpose of the Study 
' Through th is  study we w il l  seek to answer the following ques­
tions  ;
1. What music teaching competencies are  deemed e s s e n t ia l  for 
success fu l music teaching in  the elementary and secondary 
schools by the facu lty  and se lec ted  graduates in  music 
teacher p repara tion  a t  Oklahoma S ta te  University?
2. How important for successfu l teaching did the facu l ty  and 
se lec ted  music teacher p repara t ion  graduates of Oklahoma 
S ta te  U nivers ity  consider these music teaching competencies?
3. In the opinion of the facu l ty  and se lec ted  graduates, how 
e f f e c t iv e ly  did the Music Department of Oklahoma S ta te
9U nivers ity  prepare graduates in  these music teaching compe­
tencies?
4. What conclusions can be drawn between:
a) The opinions of the facu l ty  regard ing  the r e l a t iv e  
importance and e ffec t iv en ess  of the p reparation  of 
these music teaching competencies, and
b) the opinions of se lec ted  graduates concerning the r e l a ­
t iv e  importance and e f fec t iv en e ss  of the p repara tion  of 
these music teaching competencies?
The term, "music teaching competencies," as used in  th is  study,
has the meaning ascribed  to i t  in  a s im ila r  study by D arnall:
Music teaching competencies r e f e r  to . . . p ro f ic ie n c ie s ,  
s k i l l s  and f ie ld s  of knowledge and understandings u t i l i z e d  
by music teachers in  th e i r  music teaching s i t u a t i o n s . 13
From these opinions curriculum re v is io n  may r e s u l t  p e r t in e n t  to
changes suggested by trends in  the responses of the re c ip ie n ts  of the
q u e s t io n n a ir e -c h e c k l i s t .
Procedure of the Study
The development of methodology for a r r iv in g  a t  the so lu tio n  of
the main problem of th is  study was presented by Leonhard:
Evaluation i s  the process of determining the ex ten t to 
which the ob jec tives  of an educational endeavor have been 
a t ta in e d .  I t  involves three s tep s :
1. The id e n t i f i c a t io n ,  formulation, and v a l id a t io n  of 
o b je c t iv e s .
2. The c o l le c t io n  of data  re le v a n t  to s ta tu s  in
13Jo s iah  D arnall,  "An Evaluation of the Bachelor of Music Educa­
t io n  Curriculum a t  Murray S ta te  College Kentucky Through an Analy­
s i s  of the Opinions of i t s  Teaching Graduates" (unpublished Doctoral 
d i s s e r ta t io n ,  U nivers ity  of Indiana, 1963), p. 6.
1 0
r e l a t i o n  to those o b je c tiv e s .
3. The in t e r p r e ta t io n  of the d a ta . l ^
The study on Evaluative C r i t e r ia  by L e m o n s w a s  used as a 
bas is  for determining the ob jec tives  of the educational endeavor of 
music teacher t r a in in g .  His study used the following s teps to a r ­
r iv e  a t  a s u i ta b le  l i s t  of ob jec tives  fo r  music teacher p repara t ion  
evaluation :
1. Compiled an i n i t i a l  l i s t  of c r i t e r i a  from re la te d  l i t e r a t u r e
and ca tegorized  the l i s t  by su b jec t  a rea .  The i n i t i a l  list:
contained over three hundred items.
2. Submitted the i n i t i a l  l i s t  to s ix ty  experienced music educa­
to rs  who extended the o r ig in a l  l i s t  with th i r ty -n in e  ad d i­
t io n a l  c r i t e r i a .
3. Constructed p i l o t  s tud ies  to r e f in e  and c l a r i f y  each c r i ­
te r io n .
4. Obtained opinions of two groups of leaders in  the music 
education p rofess ion  on the importance of the c r i t e r i a  for 
the eva lua tion  of undergraduate music education curriculum.
a) F o r ty -f iv e  leaders [members of the M.E.N.C. a c c re d i ta t io n  
teams] ra te d  a l l  four hundred eleven items.
b) A group of one hundred f i f t y  leaders  [s e le c te d  by
^^Charles Leonhard, "Evaluation in  Music Education," Basic 
Concepts in  Music Education, F ifty-Seventh  Yearbook of the National 
Society for the Study of Education, P a r t  I  (Chicago, 111.: Univer­
s i t y  of Chicago P ress ,  1958), p. 310.
^^Jack 0. Lemons, "Evaluative C r i t e r i a  fo r  Music Education 
Curriculum" (unpublished Doctoral d i s s e r t a t io n .  U nivers ity  of South­
ern C a l ifo rn ia ,  1955).
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n a t io n a l  a u th o r i t i e s  in  music education] ra te d  only 
those items which were in  th e i r  sp ec ia l ty .
After p e rusa l  of severa l other in q u i r ie s  of p a r a l l e l  context 
concerned with other i n s t i t u t i o n s ,  the four hundred eleven items of 
the Lemons study were modified in  the in t e r e s t s  of the cu rren t  inves­
t ig a t io n .  This m odifica t ion  was suggested by Darnall^^ and was made 
in  the following manner:
1. C r i t e r i a  concerned with methods of implementation and not 
curriculum were de le ted .
2. Many items on the l i s t  were conso lida ted  to avoid d u p lica ­
tio n .
3. Some of the items were expanded to gain s p e c i f i c i t y  and to 
inc rease  o b je c t iv i ty .
4. The su b jec t  a rea  alignment was organized to follow more 
c lo se ly  the o rgan iza tion  of the requirements of the National 
A ssocia tion  of Schools of Music w ith the l im i ta t io n  imposed 
th a t  some of the competencies might not have been a formal 
p a r t  of any one area bu t rep re sen t  an outcome of more than 
one course.
Much weight was a lso  given to the items found to be important in
17a p a r a l l e l  study by Mathis.
A p i l o t  ques tionna ire  was construc ted  contain ing  one hundred 
s ix teen  items and was sen t to the fa c u l ty  of the Department of Music
^^Darnall, op. c i t .
^^Mathis, op. c i t .
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a t  Oklahoma S ta le  U nivers ity .  Their opinions of the items were 
s o l i c i t e d  and they were given opportun itie s  a t  the conclusion of 
each sec tio n  of the questionnaire  to add any comments deemed a p p l i ­
cable  to th a t  s ec tio n .  At the conclusion of the questionnaire  the 
facu l ty  was asked to l i s t  any competency, in  l ig h t  of th e i r  music 
teaching experiences, th a t  might have been omitted from the question­
n a i re .  On each of the items of the ques tionna ire  they were asked 
th e i r  opinion concerning the following questions;
1. In your music teaching experiences, how important have
you found the following competencies to be?
2. In your opinion, how adequately do you be lieve  O.S.U. is  
p reparing music teachers in  these areas?
On the b a s is  of responses from the facu l ty ,  an instrument was 
construc ted , p r in ted ,  and sent to the se lec ted  graduates asking the 
following questions:
1. In your teaching experiences, how important have you 
found the following competencies to be?
2. In your opinion, how adequate do you be lieve  your music
teacher p reparation  was in  these competencies?
The ques tionnaire  sent to the graduates contained the same one
hundred s ix teen  items as the ques tionnaire  sent to the facu l ty  and 
included the opportunity  for comments a t  the end of each sec tio n .  At 
the end of the c h e c k l is t  the question was asked: "P lease l i s t  any
competencies, in  l ig h t  of your experiences, th a t  may have been omit­
ted from th is  q ues tionna ire ."
The c lose  s im i la r i ty  between the ques tionnaire  completed by the
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facu l ty  and the q ues tionna ire  completed by the graduates allowed 
comparisons to be made.
A few other in form ational fac ts  were needed to complete the 
study. Such inform ation des ired  from the facu l ty  was:
1. The number of years on the academic s t a f f  of O.S.U.
2. The sub jec t a re a (s )  of p resen t teaching.
3. The to t a l  number of years of teaching.
4. The number of years ,  i f  any, of teaching a t  the elementary
and secondary school le v e ls .
From the graduates, inform ation was sought as to:
1. The year of graduation.
2. Advanced degrees rece ived , i f  any.
3. The number of years of teaching experience in  the elementary 
and secondary schools.
4. The a rea (s )  of music taught.
Troyer and Pace s t a t e :
One of the advantages of the c h e c k l i s t  type of i n s t r u ­
ment i s  th a t  a la rge  number of s p e c if ic  fac to rs  can be 
sampled without demanding too much of the g radua tes ' time 
in  answering them. In general, th is  advantage should not 
be lo s t  by l im i t in g  too d r a s t i c a l ly  the number of items in  
the c h e c k l i s t . 18
After asking many of the respondents the approximate length  of 
time taken to complete the ques tionna ire ,  th i s  w r i te r  holds th a t  the 
suggestions of Troyer and Pace have been f u l f i l l e d .  The 116 items 
a lso  seemed to allow the respondents to e f f e c t iv e ly  evaluate  the 
curriculum o ffe r in g s  as few c r i t e r i a  were suggested th a t  were not
18Troyer and Pace, loc . c i t . ,  p. 243.
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included in  items on the c h e c k l is t .
V alida tion  for the use of the ques tionnaire  type of instrument 
for c o l le c t io n  of da ta  in  follow-up s tud ie s  was given by Kelley:
Unless or u n t i l  experimental science re l ie v e s  us of 
the need of human judgement, or removes from our minds an 
in t e r e s t  in  unique events, . . . the ques tionna ire  w i l l  
remain an in d isp e n s ib le  he lper .
The inform ation obtained by the ques tionna ire  c h e c k l is t  type of
20instrum ent i s  not data  co n s is t in g  of f a c t s ,  per se, bu t r a th e r  
opinions. These opinions can not be measured with labora to ry  p r e c i ­
sion but can be s t a t i s t i c a l l y  s ig n i f i c a n t .  Data derived from such an 
instrum ent co n s is ts  of information as to what the facu l ty  and the 
graduates think the curriculum i s  and was ra th e r  than what i t ,  in  
f a c t ,  i s .  Human opinion i s  important in  the f i e ld  of education 
because the content of the methods employed in  schools a re  la rge ly  
determined by human judgements. I t  i s  hoped th a t  the spontaneity , 
pertinency, and v i t a l i t y  of the data  obtained from respondents who 
a re  v i t a l l y  in t e r e s te d  in  the fu tu re  of the Department of Music a t  
Oklahoma S ta te  U nivers ity  may compensate for any loss in  i t s  p r e c i ­
sion of measurement.
For the fu l f i l lm e n t  of the second requirement of eva lua tion  by 
Leonhard, we found th a t  the Department of Music attempts to maintain 
an u p -to -da te  f i l e  of addresses of a l l  music education degree
19Truman L. K elley, S c ie n t i f i c  Method (Columbus, Ohio; Ohio 
S ta te  U nivers ity  P ress ,  1929), p. 83.
20Carter Good, A rv il  Barr, and Douglas Skates, The Methodology 
of Education Research (New York: The Apelton Century Company, 1936),
p. 332.
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re c ip ie n ts  of Oklahoma S ta te  U nivers ity .
I t  was necessary to  s e t  c e r ta in  l im ita t io n s  as to the graduates 
to be se lec ted  fo r  the study. The following c r i t e r i a  suggested by 
Watson were used for the establishm ent of th i s  l im ita t io n :
1. The teaching graduates would be s u f f i c i e n t ly  c lose  to 
th e i r  t r a in in g  to be able  to r e c a l l  th e i r  co llege 
experiences .
2. P ossib le  e f f e c t s  of changes- in  course content due to 
music fa c u l ty  "turnover" would be minimized.
3. Allowance would be made for extended teaching experience 
on the p a r t  of some graduates.
4. An adequate number of teaching graduates could be 
secu red .21
With these c r i t e r i a  in  mind the graduates of the years , 1948 to 
1967, in c lu s iv e ,  were se lec ted  to rece ive  the ques tionnaire .  This 
w r i te r  concludes th a t  the percentage of respondents was g rea t  enough 
th a t  the chance of having the r e s u l t s  s u b s ta n t i a l ly  changed by those 
n o t responding was s l ig h t .
Review of Related Research
In the formulation of a study such as th is  the in v e s t ig a to r  is
fo r tu n a te  in  having a la rge  number of more or le ss  s im ila r  s tud ies
from which to gain g rea te r  in s ig h ts  and to help e s ta b l i s h  a s u i ta b le
methodology for the study. Of the many s tud ie s  examined, some have
been of g rea t  va lue .  One of the o ld e s t  s tu d ie s  of teacher eva lua tion
22i s  the study by Charters and Wapl e s . Their study developed a 
21Jack M. Watson, The Education of School Music Teachers for 
Community Music Leadership (New York: U nivers ity  of Columbia P ress ,
1948), p. 21.
22W. W. Charters and Douglas Waple s .  The Commonwealth Teacher 
T raining Study (Chicago, 111.: U nivers ity  of Chicago P ress ,  1929).
16
teacher "competency ana lysis"  which has been used in  the development 
of c r i t e r i a  for s tud ie s  of teacher evaluation  during the ensuing 
period of time.
23The study by McEachern has become somewhat of a c la s s ic  in  
s tu d ie s  of music teacher evaluation  and i s  quoted by nearly  a l l  
re sea rche rs  in  music teacher t r a in in g .  The study sought to evaluate 
music teachers throughout the nation on the bas is  of c r i t e r i a  e s ta b ­
l ish e d  by (1) a ju ry  of superior educators of school music teachers 
and (2) the expressed p ro fess iona l need of school music teachers in  
the f i e ld .
A study by Wolfe^^ was made the same year as McEachern's and 
sought to analyze the music cu r r ic u la  in  s t a t e  teachers ' co lleges 
and s o l i c i t  opinions of th e i r  graduates concerning the e ffec t iveness  
of th e i r  t r a in in g .
25In an in v e s t ig a t io n  by Boyd the teachers  were asked to suggest 
needs, values, and improvements in  the f i e l d  of music education. The 
teachers suggested th a t  counterpoint and composition be removed from 
the requ ired  courses and the number of education courses required  of 
music teachers be reduced.
23Edna McEachern, A Survey and Evaluation of the Education of 
the School Music Teacher in  The United S ta tes  (New York: Bureau of
Pub lica tio n s ,  Teachers College, Columbia U nivers ity ,  1937).
^^Irving W. Wolfe, An Analysis of the Teachers College Education 
of Teachers and Supervisors of Music (unpublished Doctoral d i s s e r t a ­
t io n ,  Northwestern U niversity , 1937).
25Maurice 0. Boyd, An In v es tig a tio n  and Evaluation of Music 
Education in  the S ta te  of Wisconsin (unpublished Doctoral d i s s e r t a ­
tio n ,  U niversity  of Wisconsin, 1942).
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26Watson made a study of the opinions of music teachers in  South 
Carolina concerning th e i r  c o l le g ia te  p repara tion  for leadersh ip  of
community musical o rgan iza tions  within the S ta te .
27The study by Lemons has been widely quoted in  s tud ies  which 
have been c a r r ie d  out for evaluation  of music education programs in 
p a r t i c u la r  i n s t i t u t i o n s  of higher learn ing . Most of these s tud ies  
have been completed in  the l a s t  f i f t e e n  years and have used opinions 
of graduates to gain in s ig h t  in to  some of the s tren g th s  and weak­
nesses for possib le  improvements of a music teacher p repara tion  cu r­
riculum. Related to the p resen t in v e s t ig a t io n  and he lp fu l  in the
development of methodology fo r  th is  study were the s tud ie s  by
28 29 30 31 32Taylor, Humphreys, Baird, Watson, and Andersen.
Due to p a r a l l e l  techniques of the in v e s t ig a t io n s  and
Watson, op. c i t .
27,Lemons, op. c i t .
28Guy G. Taylor, "An Evaluation and Recommended Development of 
the Music Education Program a t  Capital U niversity" (unpublished 
Doctoral th e s i s ,  Ohio S ta te  U niversity , 1954).
29Alfred W. Humphreys, "A Follow-up Study of the Graduates of 
the School of Music of the U niversity  of I l l i n o i s "  (unpublished 
Doctoral th e s i s .  U nivers ity  of I l l i n o i s ,  1955).
30F orres t  J .  Baird, "A Follow-up Inquiry  of Secondary School 
Music Teachers Prepared a t  San Jose S ta te  College" (unpublished 
Doctoral th e s is ,  S tanford U niversity , 1955).
31Charles J .  Watson, "A Study of the Music Education Program of 
Southwestern S ta te  College, Weatherford, Oklahoma" (unpublished 
Doctoral th e s i s .  Teachers College, Columbia, 1963).
32Grant F. Andersen, "Evaluation of the Music P repara tion  of 
Secondary School Music Teachers in  Utah and Eastern  Idaho" (unpub­
l ish e d  Doctoral th e s i s .  U niversity  of C a l ifo rn ia ,  Los Angeles,
1964).
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s im i l a r i t i e s  of psychological and ph ilosophical p r in c ip le s  involved,
33 34 35we found the s tud ie s  by Mathis, D arnall, and Worrell, to be
most b e n e f ic ia l .
Some of the s tu d ie s  sought to id e n t ify  problem areas faced by
public school music teachers  of c e r ta in  geographical sec tions  of the
United S ta te s .  Two of the most he lp fu l of these in  a r r iv in g  a t
eva lua tive  c r i t e r i a ,  other than the study by McEachern previously
mentioned, were by Petersen^^ and Brown.
Teaching graduates of Kearney S ta te  Teachers College were asked 
38by House to r a t e  a l i s t  of competencies on the bas is  of need for 
teaching.
Organization of the Study
This study i s  divided in to  three sec t io n s .  P a r t  One, comprising 
Chapters I  and I I ,  p resen ts  the bases of th is  in v e s t ig a t io n .  P ar t  
Two co n s is ts  of Chapters I I I ,  IV, and V and i s  concerned with
33Mathis, op. c i t .
^'^Darnall, op. c i t .
35John W. Worrell, "An Evaluation of Teacher P repara tion  in  
Music Education a t  the U nivers ity  of Kentucky Through an Analysis of 
the Opinions of Graduates" (unpublished Doctoral d i s s e r ta t io n .  Uni­
v e r s i t y  of I l l i n o i s ,  1957).
^^William H. P e te rsen ,  "Problem Areas in  Music Education" 
(unpublished Doctoral d i s s e r ta t io n ,  Yale U nivers ity , 1956).
37Robert D. Brown, "A Study Concerning the Major Weaknesses of 
Music Teachers in  the Secondary Schools of Kansas" (unpublished 
M aster 's  th e s i s .  U n ivers ity  of Kansas, 1955).
38Robert W. House, "A Proposed Curriculum for Preparing Teachers 
of Music a t  Kearney S ta te  Teachers College" (unpublished Doctoral 
th e s i s ,  U nivers ity  of I l l i n o i s ,  1954).
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inform ation about and opinions of the c u rren t  facu l ty  of the Depart­
ment of Music a t  Oklahoma S ta te  U nivers ity  and the se lec ted  graduates
I
of the U nivers ity .  I t  p resen ts  the c u r ren t  s ta tu s  of the facu l ty  
and the backgrounds of the graduate respondents as derived from 
inform ation acquired v ia  the q u e s t io n n a ire -c h e c k li s t  instrument.
P a r t  Three, c o n s is t in g  of Chapter VI, is  the summation of the r e ­
sponses and conta ins  an an a ly s is  of the find ings of the questionhaire-  
c h e c k l i s t  w ith im plications  for use in  fu tu re  curriculum development 
by the Oklahoma S ta te  U nivers ity  Department of Music.
CHAPTER I I
HISTORICAL CHANGES IN THE CURRICULUM 
OF THE DEPARTMENT OF MUSIC
In troduc tion
In an evaluation  of e f fec t iv en e ss  of a curriculum i t  i s  deemed 
necessary  th a t  one should examine the rou tes  by which the p resent 
s ta tu s  has been a t ta in e d .  In order to  consider ph ilosoph ica l bases 
and trends which have brought about curriculum changes, one should 
examine the c u rren t  curriculum o ffe r in g s  w ith in  the framework of the 
p a s t .^  This chapter, th e re fo re ,  is  concerned with the h i s to r i c a l  
changes in  c u r r ic u la  o ffe red  by the Department of Music a t  Oklahoma 
S ta te  U niversity .
Development of the Department of Music
Oklahoma S ta te  U nivers ity  was the f i r s t  i n s t i t u t i o n  for higher 
education in  Oklahoma andj^as organized by an a c t  of the F i r s t  
Oklahoma T e r r i t o r i a l  L eg is la tu re  as The Oklahoma A g r ic u l tu ra l  and 
Mechanical College a t  S t i l lw a te r .  This l e g i s l a t i v e  a c t  was passed 
two years a f t e r  the famous run in to  Oklahoma T e r r i to ry  on A pril 22,
^G. Russell Mathis, "Music Teacher P repa ra t ion  a t  I l l i n o i s  
Wesleyan University" (unpublished Doctoral th e s i s ,  U nivers ity  of 
I l l i n o i s ,  1962), p. 24.
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1889, and the College was opened as a co-educational i n s t i t u t i o n  on
December 14, 1891, with an enrollment of fo r ty - f iv e  s tu d en ts .
The f i r s t  mention made of music, in  the e a r l i e s t  ca ta logs ,  is  in
1898-99, when Mrs. E l la  Stevenson, In s t ru c to r  in  music, is  l i s t e d
w ith  the f a c u l ty .  As fa r  as can be a sce r ta in ed ,  the f i r s t  attempt
fo r  an organized music a c t iv i t y  on the A. & M. College campus was
cho ra l s inging  organized by Mrs. Stevenson, Besides chora l singing
in  the chapel every morning, there  was choral d r i l l  and in s t ru c t io n
in  s ig h t- rea d in g  twice a week, f ree  to such s tuden ts  as desired  i t .
Also p r iv a te  in s t ru c t io n  in  voice c u l tu re  and piano was given for
f i f t y  cen ts  a lesson. A fee of f ive  cents per hour was charged for
the use of a p ra c t ic e  piano. In the ca ta log  of 1898-99, i t  was a lso
s ta t e d  th a t  the department of music had been e s ta b l ish e d  a year, and
th a t  two pianos had been purchased and the department reg u la r ly  
2
i n s t a l l e d .
College cata logs for the years ,  1900-1905, l i s t  no names in  the 
fa c u l ty  r o s te r  for music but in  the ca ta log  for 1905-1906 the follow­
ing appeal was made to  the s tudents  of the College:
Vocal or ins trum ental [piano] music i s  o ffe red  in  
c e r t a in  portions  of the Science and L i te ra tu re  course as 
an e le c t iv e  with other s tu d ie s ,  ind iv idua l in s t ru c t io n  
being given in  voice c u l tu re  or piano; the s tuden t i s  to 
pay for the same according to a d e f in i te ly  arranged sched­
u le  of fees .  Special s tudents  may take vocal or instrumen­
t a l  music a t  a l l  times in  connection with o ther s tu d ie s ,  
in d iv id u a l  lessons to be paid by the s tu d en t .  In s tru c t io n  
in  s ig h t  reading and in  q u a r te t  and chorus s ing ing  i s  
o ffe red  f ree  of charge to a l l  s tu d e n t s .3
^Oklahoma A. & M. College Catalog, 1898-1899, p. 31.
^Oklahoma A. & M. College Catalog, 1905-1906, p. 47.
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In 1906-1907, Mr. James F. Lawerence is  l i s t e d  w ith  the facu lty  
as D irec to r  of Music and In s t ru c to r  in Mathematics. Later in  the 
ca ta lo g  Mrs. Lawerence and Mrs. Bush are  l i s t e d  as In s t ru c to r s  in 
Music in  the sec tion  devoted to music
Mr. Lawerence seems to have been a v e r s a t i l e  teacher ,  for he is  
l i s t e d  as a s s i s t in g  the p re s id en t  in  Public Speaking courses and as 
I n s t ru c to r  in  Drawing, in  a d d it io n  to h is  c la sse s  in  Mathematics.
Mr. Lawerence re ta in e d  h is  p o s it io n  u n t i l  1908, when P res iden t 
Alonzo Sco tt  resigned  and Mr. J ,  H. Connell became P re s id e n t .  In 
1908-1909, Mr. I .  Zackheim became D irec tor  of Music, w ith Madge 
Brooks Sanders and Mrs. J .  F. Lawerence as a s s i s t a n t s  in  piano and 
Mr. H. A. Ide as Band Leader.^
Courses now o ffered  were four years t r a in in g  in  Piano and Voice, 
th ree  years in  V io lin , and Harmony, Counterpoint, A nalysis , and 
O rches tra t ion ,  but w ithout a curriculum o u tl ined .  Piano students  
were req u ired  to give a r e c i t a l  in  th e i r  f in a l  year, no t le ss  than 
one hour in  length , of se le c te d  r e p e r to i r e  from a req u ired  l i s t  of 
compositions
In the ca ta log  of 1909-1910, the Department of Music made the 
announcement of a course in  public  school music;
The course in  music i s  c a re fu l ly  c l a s s i f i e d  for each 
of the grades in  the public  school, the work being c a re fu l ly  
o u tl in ed  to develop the vocal a b i l i t y ,  and musical educa­
t io n  of the p u p ils ,  to  s u i t  the p a r t i c u la r  cond itions  of the
^Oklahoma A. & M. College Catalog, 1906-1907, p. 56.
^Oklahoma A. & M. College Catalog, 1908-1909.
^ Ib id .
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mind and voice of the c h i ld  a t  the average age in  each 
grade. ^
A b u l l e t i n  dated A pril 15, 1910, has an in t e r e s t in g  a r t i c l e  
concerning music a t  A. & M. College:
Perhaps not u n t i l  q u i te  rece n t ly  has i t  become very 
widely known th a t  there  i s  a t  the A g ricu l tu ra l  and Mechan­
i c a l  College a la rge  and f lo u r ish in g  Department of Music.
I t  i s ,  even now, not very widely understood th a t  the study 
of music in  a l l  i t s  branches may be f ree ly  e lec te d  by 
s tuden ts  of the College, on the same bas is  as o ther e le c ­
t iv e  s tu d ie s ,  with no ex tra  expense whatever for tu i t io n .
By th i s  p rov is ion  any studen t r e g i s t e r in g  a t  A. & M. i s  
given the p r iv i le g e ,  " f re e  g r a t i s " ,  of embracing a l l  the 
advantages of the modern conservatory.
This i s  an opportunity  very r a re ly  o ffe red  by co lleges 
of any kind in  America. That the opportunity  i s  app rec i­
a ted  i s  evidenced by the la rge  number of s tudents  en ro lled
in  the Music Department, and by the good r e s u l t s  obtained
in  a l l  the sp ec ia l  work of the Department. . .
Mr. Zackheim remained u n t i l  1911, when he was rep laced  as 
D irec to r  of Music by Mr. Joseph Watson. Mr. Watson enlarged the 
o ffe r in g s  in  public  school music teaching methods, s ta r t e d  the p re ­
vious year by Mr. Zackheim, making the course a two-year program 
w ith  the usual courses in  applied  music, band, and o rch es tra .
Under the d i re c to rsh ip  of Mr. Watson the Department grew to s ix  
fa c u l ty  members. Few changes a re  recorded in  the Department u n t i l  
the year, 1915-1916, when Mr. Bohumil Makovsky was appointed Director
of the Music Department. The ca ta lo g  of th a t  year l i s t s  the
^Oklahoma A. & M. College Catalog, 1909-1910, p. 113.
^The New Education, "Music a t  A. & M. C." a r t i c l e  by E. C arro ll  
Beach in  B u lle t in  of O.A.M.C., A pril  15, 1910, Vol. I ,  Number 9.
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following courses for academic c re d i t :
Subject Hours
Piano 1
V io lin  1
Voice 1
Woodwind or Band Instrument 1 
Public School Music 2
Music Theory or Harmony 2
Choral P rac t ice  2/3
Band or Orchestra 2/3
Changes in  o rgan iza tion  of the Department during the nex*- sev­
e r a l  years are  summarized in  the statement:
In 1915 Oklahoma A. & M. College allowed e ig h t  hours of 
music c r e d i t  to be app lied  toward graduation, a marked con­
t r a s t  from the one c r e d i t  allowed prev iously .  The next step  
was to allow enough c r e d i t  in  music for a teaching c e r t i f i ­
c a te .
Many co lleges  developed music programs as a sp ec ia l ized  
f i e l d  of study leading toward the Bachelor 's  and M aster 's  
degrees, and the Department of Music a t  Oklahoma A. and M. 
was ab rea s t  of th i s  movement. In 1921, the Department was 
placed under the ad m in is tra t io n  of the School of Science and 
L i te ra tu re ,  l a t e r  renamed the School of Arts and Sciences, 
and a major in  music culminating in  the Bachelors of Science 
degree was o ffe red .  The f i r s t  degree w ith music as a declared 
major was granted by the College in  1922.10
During the tw enty-eight year tenure of Mr. Makovsky as D irec to r ,  
the Department grew in  o ffe r in g s  and enrollment. By 1935 the facu lty  
had grown to f i f t e e n  members and the increase  in  enrollment during 
the 1930's s tim ulated  the facu l ty  to revamp the curriculum in order 
to achieve a c c re d i ta t io n  by the N ational A ssocia tion  of Schools of
^Oklahoma A. & M. College Catalog, 1915-1916, p. 142.
^^Max A. M itchell ,  "A Plan fo r  Expanding the Music Program for 
General Students a t  the Oklahoma A g ricu l tu ra l  and Mechanical College" 
(unpublished docto ra l th e s i s .  Teachers College, Columbia U nivers ity , 
New York, 1950), pp. 18-19.
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Music. These rev is io n s  r e s u l te d  in  the Bachelor of Fine Arts degree 
being granted in  1937 in  p lace  of the Bachelor of Science degree.
Following c u r r ic u la r  and physica l improvements, the Department 
was recognized as a P ro v is io n a l  member of the National A ssociation  of 
Schools of Music in  1938, and as an I n s t i t u t i o n a l  Member in  1940. By 
th i s  time, 20 to 24 s tuden ts  were being granted the Bachelor of Fine
A rts  degree each year. This degree included the fu l f i l lm e n t  of c e r ­
t i f i c a t i o n  requirements for teaching music in  Oklahoma.
In 1943 Dr. Makovsky r e t i r e d  as D irector and Head of the Depart­
ment of Music and Max A. M itche ll  was appointed Acting Head of the 
Department.
World War I I  pared down the music enrollment to 33
music majors. With the small enrollment and a correspond­
ing decrease in  s t a f f  due to m i l i t a ry  se rv ice ,  i t  seemed 
wise for the fa c u l ty  to evaluate  i t s  courses and c u r r ic u la  
in  p repara tion  for the post-war period . Therefore during 
the 1943-44 school year, the facu lty  d e l ib e ra te d  on the 
music o ffe r in g s  of the Department and submitted to the 
School of Arts and Sciences a plan of r e v is io n  which would 
drop the Bachelor of Fine Arts degree and would s u b s t i tu te  
th ree  c u r r ic u la  leading to the Bachelor of A rts ,  the Bache­
lo r  of Music, [n e i th e r  of these two degrees was a music 
teaching degree and did not include c e r t i f i c a t i o n ]  and the 
Bachelor of Music Education degrees. The proposal was 
approved and was e f f e c t iv e  in  the f a l l  of 1944.^^
The f i r s t  Bachelor of Music Education degrees were granted in
the sp ring  commencement of 1945.
Content of the Bachelor of Music Education degree granted in
1948, and which included the Oklahoma Life  Teaching C e r t i f i c a te ,
^Hlax A. M itchell ,  "The Department of Music" (unpublished a r t i ­
c l e  w r i t te n  for use by Oklahoma A. and M. College).
was : 1 2
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B.M.E. General B.M.E. Instrument
General Culture 31 hours 31 hours
Music P repara tion 38 hours 28 hours
Applied Music 38 hours 42 hours
Music Education and
Education 23 hours 22 hours
E lec tives 0 hours 0 hours
Total 120 hours 123 hours
In  June of 1950 the S ta te  Department of Education discontinued 
issuance of the L ife  c e r t i f i c a t e  and in s t i t u t e d  the Oklahoma Standard 
c e r t i f i c a t e  which was v a l id  for a f ive-year period and could be 
renewed upon fu l f i l lm e n t  of c e r ta in  requirements.
In 1953 the degree requirements for the Bachelor of Music Educa­
t io n  degree were divided in to  th ree  ca teg o r ie s :  Vocal, Combined,
[combined vocal and ins trum enta l]  and Instrum ental.  The t o t a l  hours
requirement for each of the degrees was 133 hours, and the contents
13of the degrees were:




A. & S. O rien ta t ion  1 
_  Social Studies 6-8
Psychology 3
E lec tives  to make up t o t a l  including a t  l e a s t  th ree  of 
the fo l lo w in g ^ ie ld s  : Health and Physical Education or
M il i ta ry  Science, Mathematics, Foreign Languages and 
P ra c t i c a l  A rts ,
Basic Music
Theory of Music 16
History of Music 6
Analysis and Form 2
32 hours
12L e t te r  from Max M itche ll ,  Head, Department of Music, to 
S c h i l le r  Scroggs, Dean, Arts and Sciences, March 29, 1948.




O rchestra tion 4
Musical Performance (applied  lessons) 30 hours
Vocal Combined Instrum ental
Voice 8-12 Major I n s t . 8 Major I n s t .  10
Piano 8-12 Minor I n s t . 8 Minor I n s t .  8
( t o t a l  of 20) Voice 8 (two required)
Ins trument 2 Piano 4 Voice 2
E lec tiv es  8 (four semesters) Piano 4
E lec tives 2 (four semesters)
Percussion 2
E lec tiv es  4
Music Performance (musical o rganizations) 8 hours
Vocal Combined Instrum ental
Choral 6 Choral 4 Choral 2
Instrum ental 2 Instrum ental 4 Instrum ental 6
P ro fess io n a l  Education 23 hours
Music Education 6
Apprentice Teaching 6 
Schools in  Amer. Soc. 3 
Educational Psychology 3 
Child and Adol. Psych. 3 
E lec tives  2
133 hoursTotal
I t  was suggested th a t  s tudents  pursuing the B.M.E. degree 
should plan to a t ten d  a t  l e a s t  one summer sess ion , as the normal 
c la s s  load of s ix teen  hours per semester would t o t a l  128 hours a f te r  
e ig h t  sem esters.
In the spring  of 1957 the Oklahoma S ta te  L eg is la tu re  enacted 
l e g i s l a t io n  to change the t i t l e  of the Oklahoma A g r ic u l tu ra l  and 
Mechanical College to The Oklahoma S ta te  U nivers ity  for A gricu ltu re  
and Applied Science. The governing Board of Regents adopted the 
l e g i s l a t io n  and e f f e c t iv e  Ju ly  1, 1957, the name of the i n s t i t u t i o n  
was changed.
At th is  time the Department of Music had grown to e ighteen
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fu l l - t im e  facu l ty  members and served approximately one hundred f i f t y  
music majors.
Requirements for the Bachelor of Music Education degree had 
inc reased  to  a to t a l  of 134 hours by 1958 and the th ree  degree pro­
grams were vocal,  combined, and ins trum en ta l .  Content of the Bache-
14lo r  of Music Education degrees was:
General Education 41 hours
English 7
A. & S. O rien ta tion  1 
Humani t ie s  S
Speech 2-3
Socia l Science 6
Health Education,
Physical Education or 
Defense 4
N atural Science 4
Psychology 3
E lec tives  6
(e lec ted  from Mathematics, Foreign Language 
or P ra c t i c a l  A r ts . )
Basic Music 32 hours
Theory of Music 13
Music L i te ra tu re  9




Music Lessons (performance) 30 hours
Vocal Combined Instrum ental
Voice 8-12 Major In s t .  8-10 Major I n s t .  10
Piano 8-12 Minor I n s t . 10-12 Minor I n s t .  8
( t o t a l  of 20) Voice 8 (four in  two
Instrument 2 Piano 4-8 f ie ld s )
E lec tives  8 (four sem.) Piano 4
Percussion 2
Voice 2
E lec tiv e s  4
14Departmental Course Sequence Chart for B.M.E. degree, 1958.
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Musical Organizations (performance) 3 hours
Vocal Combined Instrum ental
Choral Org. 6 Choral Org. 4 Choral Org. 2
Instrum ental Org. 2 Instrum ental 4 Wind Majors-
Band 6
or
S tr in g  Majors 
Orchestra 6
P ro fess iona l  Education 23 hours
Music Education Methods 6
Apprentice Teaching 6
Schools in  Amer. Soc. 3
Educational Psychology 3
Child and Adolescence Psych. 3 
Choice of 2 hours from
Music Pedagogy courses_______________ ___________
Total 134 hours 
I t  was s t i l l  recognized th a t  th i s  t o t a l  requirement was more 
than the usual e igh t-sem este r  course-load , and i t  was recommended 
th a t  s tuden ts  pursuing the B.M.E. degree should a t ten d  a t  l e a s t  one 
summer sess ion .
The requirements for the Bachelor of Music Education degree 
remained b a s ic a l ly  unchanged through 1960. The facu l ty  of the De­
partment was, however, becoming concerned about the number of s tu ­
dents who e lec ted  to achieve public  school c e r t i f i c a t i o n  in  music v ia  
the Bachelor of Science degree in  Education with a major emphasis in  
music. The to t a l  hour requirement for th i s  degree was 124 hours and 
included twenty-two fewer hours of musical t r a in in g  than the Bachelor 
of Music Education degree. To a l l e v i a t e  the problem of graduating 
music teachers  w ith fewer hours of musical t r a in in g  than were deemed 
e s s e n t i a l  by the Music Department, the requirements of the Bachelor 
of Music Education degree were rev ised  in  1961 to c o n s is t  of 124
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t o t a l  hours w ith  the following con ten t: 15
General Education 
English





Socia l Science 
N atural Science 
Psychology 
Humanities 
Six hours were to be e lec te d  from 
Mathematics, Foreign Languages or 








Theory of Music 13
Music L i te ra tu re  5









Voice (or Piano) 16 Primary In s t .  10 Primary I n s t .  11
Piano (or Voice) 
(Organ for Piano 
i s  possib le) 
Instrument
8 Sec. I n s t .  6 






Sec. I n s t .  8
(four each in  







I n s t .  Org.
Combined 
6 Choral Or. 4
2 I n s t .  Org. 4
8 hours 
Instrum ental 
Wind Majors - 
Band 
or
S tr ing  Majors 
Orchestra 
Choral Org.
P ro fess iona l  Education
Schools in  Amer. Society 3 
Child and Adolescent Psych. 3
21 hours
15Departmental Course Sequence Chart for B.M.E. degree, 1961.
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Methods of Teaching and 
Measurement 3
Music Education Methods 6
Student Teaching in  Music 6
Total 124 hours
As can be re a d i ly  seen, the l a rg e s t  changes in  requ ired  hours 
were in  the areas of Basic Music, th ir ty - tw o  hours in  1960 to twenty- 
e ig h t  hours in  1961, and in  Music Lessons (performance) which changed 
from th i r t y  hours in  1960 to tw enty-six  hours in  1961. Also there  
was a drop of two hours in  P ro fess io n a l  Education accomplished by the 
exclusion  of two e le c t iv e  hours in  Pedagogy. The lessened number of 
hours in  Basic Music was achieved by lowering the requ ired  number of 
hours in  Music L i te ra tu re  from nine in  1960-- inc lud ing  Music in  Daily 
L i f e - - to  f iv e  in  1961--excluding Music in  Daily L ife .  The changes in  
Music Lessons (performance) occurred for students in  the Vocal pro­
gram by lowering the to t a l  hours requ ired  in  Piano and Voice from the 
tw enty-six  requ ired  in  1960 to twenty-four in  1961 and d e le t in g  the 
e l e c t iv e s .  For the student in  the combined program the changes were 
e f fec ted  by varying the requirements to a r r iv e  a t  a t o t a l  of twenty- 
s ix  hours in  1961 ra th e r  than the th i r ty - fo u r  requ ired  in  1960. For 
the s tuden t pursuing the Instrum ental program the changes involved 
the d e le t io n  of one hour in  the Primary Instrument, one hour in  
Percussion , and omitting any e le c t iv e s .
The bas ic  requirements for the Bachelor of Music Education 
degree have remained s ta b le  s ince  the reduction  of hour requirements 
in  1961. Enrollment and graduation f igu res  have shown a marked 
lessen ing  of s tudents  pursuing music teacher t r a in in g  through the
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Bachelor of Science degree. Since the hours requ ired  have been the 
same a m a jo ri ty  of s tudents  seemingly have been of the opinion th a t  
the Bachelor of Music Education degree b e t te r  equips them for music 
teaching .
P as t  Obiectives of the Department of Music
The Oklahoma A g r ic u l tu ra l  and Mechanical College, now named the
Oklahoma S ta te  U nivers ity  of A gricu ltu re  and Applied Science, was 
organized as a Land-Grant i n s t i t u t i o n  under the aegesis  of the 
M o rr i l l  Act and one of the primary functions throughout i t s  ex istence 
has been voca t io n a l  t r a in in g .  In 1950, the Dean of the School of
A rts  and Sciences, of which the Department of Music was a p a r t ,  wrote
the following Statement of Po licy  governing Objectives of the Depart­
ment of Music:
The function  of a f in e  a r t s  u n i t  in  a technolog ica l 
i n s t i t u t i o n  i s  two-fold, p r im arily  to increase  general 
s tuden t p a r t i c ip a t io n  in  and app rec ia t io n  of f in e  a r t s ,  
and secondari ly  to t r a i n  major s tudents  in  such f ie ld s  
as f ind  j u s t i f i c a t i o n  in  th ree  contingencies:
1. I f  the a r t  has a technolog ica l ap p l ic a t io n  in  a 
major f i e l d  of the i n s t i t u t i o n ;  e . g . ,  a r t  as 
r e la te d  to a r c h i te c tu r e .
2. I f  the a r t  req u ire s  a nucleus of s p e c i a l i s t s  to 
accomplish i t s  c u l tu r a l  o b je c tiv e s ;  e . g . ,  the 
o rch es tra .
3. I f  the a r t  o f fe rs  a vocational o u t l e t  to major 
s tuden ts ;  e . g . ,  the teaching in  the schools .
In genera l,  i t  may be sa id  th a t  musical t r a in in g  is  
no t a major preoccupation of an a g r ic u l tu r a l  and mechanical 
c o l le g e .  . . . [emphasis supp lied]
Support of h ighly s p ec ia l iz ed  music teaching, app lied , 
t h e o re t i c a l  and teacher t r a in in g ,  should be con tingen t upon 
and p ro p o r t io n a l  to the success which the s t a f f  of the music 
department a t t a in s  in  the fundamental aim as s ta te d .
^ ^ S ch il le r  Scroggs, as quoted by M itchell ,  op. c i t . ,  pp. 22, 23.
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Summary
I f  one were to  assume a l l  th a t  was needed to change an A. & M. 
College in to  a U nivers ity  was to change the name, one might be su r ­
p r ise d  to find  the process of evo lu tion  so gradual. In f a c t ,  a su r­
vey of ca ta logues rev ea ls  th a t  the re  have been few basic  changes in 
the curriculum requirements of the B.M.E. degree s ince  i t s  incep tion  
in  1944. Required numbers of hours have changed, but in  a c tu a l i ty  
the course con ten t has remained very much the same since in  many 
in s tances  only the hours of c r e d i t  have changed and the courses r e ­
qu ire  s im ila r  amounts of study time as e a r l i e r  course requirem ents.
I t  might be in fe r re d  th a t  p a r t  of the reason for the lack of
change in  the curriculum o ffe r ings  i s  th a t  during the period from 
1915 to the p resen t,  only two men have served as Head of the Depart­
ment of Music; bu t p a r a l l e l  s tud ie s  of other in s t i t u t i o n s  w ith more
frequent changes in  A dm inistration of the music teacher t r a in in g  
programs have shown s im ila r  p ra c t ic e s .
A fter c i t i n g  the statement of purpose of the School of Music of 
I l l i n o i s  Wesleyan U nivers ity  of 1928, Mathis s t a t e s :
The dominant theme i s  th a t  of f u l f i l l i n g  the needs of 
those in  music teacher p rep a ra t io n ,  performance, and in  the 
l i b e r a l  a r t s  curriculum. With th i s ,  there can be no q u a r re l .
I t  is  only when one examines the means to the end th a t  c r i t i ­
cism e ru p ts .  I t  hardly seems poss ib le  th a t  the needs o f  the 
s tuden ts  in  music teacher p rep a ra t io n  stay  constan t for 25 
yea rs ,  y e t  the course o f fe r in g  has varied  only to the degree 
th a t  c e r t i f i c a t i o n  requirements have var ied .  C er ta in ly  i t  
should be assumed th a t  the in c re a se  of m usicological research  
has g rea t ly  enriched the music h is to ry  o ffe r in g  of today over 
th a t  of 25 years ago. I t  i s  a lso  true  th a t  developments in  
tona l systems and the import of experimental music of a l l  
kinds would enlarge  course o f fe r in g s .  We know what the 
School considered as i t s  function  but was the School of Music
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im parting a reason for i t s  music teacher p repara tion  graduate 
teaching music in  the public schools? . . . From the con­
stancy of the course o ffe r in g ,  i t  would seem th a t  the c u r r i c ­
ulum i s  based on the p r in c ip le  of "how" ra th e r  than "why" we 
teach music. Without a reason for teaching music, any con­
cep t  of function  becomes meaningless.
There can be l i t t l e  doubt th a t  for the pas t 25 years the Depart­
ment of Music has conceived of i t s  function  as a v i t a l  and v iab le  
p a r t  of the teacher education program a t  Oklahoma S ta te  U nivers ity  
and the music teacher p repara tion  sub jec t areas have been con tinu­
ously one of the most important p a r ts  of the work of the Department. 
I t  i s  p r im arily  w ith in  the area of course content th a t  the Department 
of Music has been most r e s i s t a n t  to change.
Economic l im ita t io n s  placed on the Department of Music by the 
A dm inistration  have helped to c re a te  the constancy of the course 
o f fe r in g s .  So long as the Music Department i s  a " s te p -c h i ld "  of the 
A. & M. College philosophy, f in a n c ia l  support w i l l  not be s u f f ic ie n t  
to allow for normal growth of facu l ty ,  f a c i l i t i e s ,  or by necess ity ,  
of course o f fe r in g s .  Since 1940 the Department of Music has been 
housed in  C ru tchfie ld  Hall which was b u i l t  in  1910 as the f i r s t  
men's dormitory. Physical l im ita t io n s  of the bu ild ing  have placed 
bounds on the a b i l i t y  of the Department to s o l i c i t  and provide f a c i l ­
i t i e s  for an enlarged enrollment. F inanc ia l support f. l ;  ■. .•e./v: 
ment derived from enrollment f ig u res  has prevented a ; ^ . e,.'’ - 
fa cu l ty  and conrîecCively, an inc rease  in  course o f f e ' 1 /
f e l t  th a t  w ith  the completion of the proposed Perform!.
Center, a name not contemplated by the A. & M. College philosophy.
^^Mathis, op. c i t . ,  p. 78.
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new growth in  the enrollment, fa c u l ty  s iz e ,  and courses o ffe red  w il l  
be a t ta in e d .
CHAPTER I I I
MUSIC TEACHING EXPERIENCES AS REPORTED BY THE 
DEPARTMENT OF MUSIC ACADEMIC STAFF 
AND SELECTED GRADUATES
In troduc tion
One sec tio n  of the evalua tive  instrum ent sent to the fa c u l ty  of 
the Department of Music of Oklahoma S ta te  U niversity  and se lec ted  
graduates of the music teacher p repara tion  program sought inform ation 
concerning th e i r  voca tional experiences. The responses of the f a c u l­
ty  and graduates supplied revea ling  and perhaps s ig n i f i c a n t  informa­
t io n .  The concern of th is  chapter i s  the d esc r ip t io n  of music teach­
ing experiences of the facu l ty  and graduates as reported  by responses 
received in  the f a l l  of 1968.
Music Teaching Experiences of the Academic S ta f f  
The response of the facu l ty  of the Department of Music a t  Okla­
homa S ta te  U nivers ity  was qu ite  g ra t i fy in g  as every member of the 
facu l ty  completed the ques tionna ire .  The facu l ty  was asked what 
areas  of music they had taught and were now teaching. Table 1 i s  a 
summation of the responses of the facu l ty  regarding th e ir  music 
teaching experiences tabu la ted  by su b jec t  a reas .
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arranging, o rc h e s tra t io n 4 1 5
Music educa tion-- includeds 
methods and pedagogy 
c la sses 6 1 7
Music h i s to ry - - includes music 
l i t e r a t u r e  and app rec ia tion  
c la sses 4 1 5
V oice--includes d ic t io n  and 
opera c la sses 3 2 5
Piano 2 2 4
Or gan 0 L 1
Brass 3 0 3
Woodwinds 1 0 1
Percussion 1 0 1
Strings 2 0 2
Bands 2 0 • 2
Choral 2 1 3
Orchestra 1 0 1
Conducting 1 0 1
Adminis t r a t i o n - - includes 
advisors 4 0 4
The facu l ty  responses showed some in te r e s t in g  information re -  
regard ing  music teaching experiences of the facu l ty  a t  various leve ls ,  
This information i s  presented in  Table 2.
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Elementary 3 17.6% 26 1.5
Junior high 4 23.5% 32 1.88
Senior high 6 35.3% 41 2.4
College or 
u n iv e rs i ty 17 100.0% 146 8.6
P r iv a te  (non- 
academic) 9 52.9% 72 4.2
The facu l ty  exh ib ited  an average of 13.6 years of music teaching 
experience of a l l  k inds. Of sp ec ia l  in t e r e s t  i s  the inform ation th a t  
f i f t y -n in e  per cent of the facu l ty  had never taught in  elementary or 
secondary schools, and seventy-one per cent of the fa c u l ty  had taught 
one year or le s s .  With the r e a l iz a t io n  th a t  s l ig h t ly  over ninety-one 
per cent of the graduates of the Oklahoma S ta te  Department of Music, 
from 1948-1967, were en ro lled  in  the music teacher t r a in in g  program, 
i t  would seem appropria te  th a t  a higher percentage of the facu lty  
would have had experience in  the public schools . I t  would appear 
th a t  more emphasis has been placed on ind iv idua l  performance s k i l l s  
r a th e r  than experiences of teaching music in  the public  schools.
Thus i s  i l l u s t r a t e d  the two c o n f l ic t in g  philosophies of music a t  
work, e .g . ,  music education as opposed to the conservatory- 
performanc e- c en te r  ed philosophy.
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Music Teaching Experiences of the Graduates 
For the purpose of summation, the responses of the graduates 
have been c o l la te d  in to  four groups of f ive  years each. Only those 
graduates who were r e c ip ie n t s  of music teacher t r a in in g  from the 
Department of Music a t  O.S.U. were asked to complete the 
q u e s t io n n a ire -c h e c k l i s t .  Responses were used from only those 
graduates who had been a c t iv e  in  the teaching of music in  public 
schools .
To see possib le  p a t te rn s  in  the music teaching experiences i t  
i s  necessary  to ta b u la te  the responses according to vocational in ­
volvement of the respondents.





















1948 13 3 1 9 0
1949 17 3 10 4 0
1950 22 3 6 12 1
1951 18 8 7 3 0
1952 16 3 5 8 0
Totals 86 20 29 36 1
I t  i s  in t e r e s t in g  to note th a t  of the t h i r t y - s i x  respondents who 
had been engaged in  the teaching of music in  the public  schools, 
tw enty-six  had rece ived  masters degrees and two had rece ived  doctor­
a t e s .  I t  i s  in t e r e s t in g  to compare the number of respondents who had
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TABLE 4 . --Summation of graduate, responses, 1948-1954,' according to










S trings 11 30.6
Wind instruments 21 58.3
Percussion 16 44.5
Music theory--inc ludes
composition and arranging 27 75.0
M usicology--includes music




shown experience in teaching Voice in  r a t i o  to d i r e c t in g  Choral 
o rgan iza tions .  The d if fe re n ces  in  the number of respondents having 
had teaching experiences in  Wind and Percussion Instruments in  r a t i o  
to teaching Band, and the number who responded as having had experi­
ence teaching Strings in  r a t i o  to teaching Orchestra lead the w rite r  
to conclude th a t  many of the respondents taught performing s k i l l s  
only in  performing o rgan iza tions .  The number who responded as having 
teaching  experiences in  Music Theory was a lso  s u rp r is in g  since there 
i s  no p a r a l l e l  in  the number teaching in  Colleges and U n iv e rs i t ie s  as 
presen ted  in  Table 5. I t  must be conjectured  th a t  many of the
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respondents a re  teaching theory in the public schools e i th e r  as a 
sepa ra te  c la ss  sub jec t  or connected with General Music Classes and 
O rgan iza tions .









Jun io r  high 21 6.1
Senior high 25 5.8
College or u n iv e rs i ty 8 .86
P r iv a te  (non-academic) 7 2.6
The average number of years teaching experience as reported  by 
the graduates of 1948-1952 was 14.3 years .  Since the sum of the 
average years taught in  the elementary and secondary schools, as 
shown in  Table 5, i s  18.7 years ,  i t  might be conjectured  th a t  few of 
the respondents had taught a t  more than one leve l  a t  the same time. 
The average of 14.3 years of teaching reported  by the graduates of 
1948-1952 was considerably  more than any of the o ther three groups.
The to t a l  number of graduates from whom i t  was possib le  to 
s o l i c i t  responses was s l i g h t ly  g rea te r  in  the 1953-1957 group, while 
the number of responses rece ived  from them was only about seventy- 
f iv e  per cent of the responses received from the graduates of 1948- 
1952. I t  is  a lso  in te r e s t in g  to note th a t  of the twenty-eight 
respondents of 1953-1957, only twelve had rece ived  masters degrees
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and two had rece ived  d oc to ra l  degrees. Paradoxica lly ,  the average 
number of years taught by respondents of 1948-1952 and of 1953-1957 
who had teaching experience in  co llege  or u n iv e rs i ty  was id e n t ic a l - -  
.86 years for each group.





















1953 17 1 10 6 0
1954 16 6 5 4 1
1955 18 2 8 7 1
1956 , . 15 2 7 5 1
1957 16 2 11 3 0
Totals 82 13 41 25 3
A tten tion  i s  c a l le d  to the average number of years taught by 
graduates of 1953-1957 in  the P r iv a te  (Non-academic) category. The 
average r e f l e c t s  a la rge  number of years of p r iv a te  teaching by a 
few respondents. The average number of years taught by respondents 
of the c la s s e s ,  1953-1957, was 8.9 years .
With the exception of responding graduates of the c la sses  of 
1948-1952, the number of responses received from each of the f ive -  
year groups s te a d i ly  inc reased . The response from the graduates of 
1948-1952 was, in  f a c t ,  g rea te r  than th a t  of both the graduates of 
1953-1957, and the graduates of 1958-1962, outnumbering the l a t t e r  
group by one.
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TABLE 7 . --Summation of graduate responses, 1953-1957, according to











Wind instrum ents 9 36.0
Percussion 6 24.0
Music theory--inc ludes  
composition and arranging 16 64.0
M usicology--includes music




TABLE 8 . --Summary of c la s s  leve ls
graduates











Jun ior  high 14 3.2
Senior high 17 5.7
College or u n iv e rs i ty 4 .86
P r iv a te  (non-academic) 7 3.3
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1958 17 2 6 9 0
1959 18 2 6 7 3
1960 18 1 10 6 1
1961 14 0 8 5 1
1962 17 2 6 8 1
Totals 85 7 36 35 6
Ten of the responding graduates of 1958-1962 had received mas­
te rs  degrees, two had rece ived  F if th  Year Diplomas, and none had 
rece ived  doc to ra l degrees.
There was a considerab le  number of respondents who s ta te d  tha t 
they taught Music Theory. Among the graduates of 1958-1962 were none 
who had teaching experience a t  the co llege or u n iv e rs i ty  le v e l .  No 
item in  the general inform ation sec tion  of the ques tionnaire  l i s t e d  
Music Theory taught contingent to other course work in  such c la sses  
as Musical Organizations, but the re  was opportunity  for response in 
teaching general music c la sse s  which might include in s t ru c t io n  in 
music theory. The number who a re  shown as having taught Music Theory 
includes those who responded to the items, Arranging and Composition, 
w ith General Music in another category.
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TABLE 10.--Summation of graduate responses, 1958-1962, accoruing to










S trings 1 2.9
Wind instruments 15 42.9
Percussion 10 28.5
Music theory--includes  
composition and arranging 17 48.6
M usicology--includes music














Jun ior  high 23 3.6
Senior high 24 3.9
College or u n iv e rs i ty 0 0
P r iv a te  (non-academic) 16 3.1
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The average number of years  teaching by the responding graduates 
of 1957-1962 who had taught was 5.7 years .





















1963 14 0 6 8 0
1964 21 2 8 10 1
1965 19 0 6 10 3
1966 21 1 7 12 2
1967 15 0 8 6 1
Totals 90 3 35 46 7
Of the th ree  hundred eleven graduates for whom addresses could 
be found, a t o t a l  of one hundred f i f ty -n in e ,  or a to t a l  of f i f ty - tw o  
per cen t,  re turned  the qu es tio n n a ire .  Several other graduates in ­
formed the w rite r  th a t  they had not taught public  schools since  grad­
ua tion  and did not b e l ieve  th a t  they should complete the question­
n a i re .
In each of the four groups of responding graduates a few respond­
ents  l i s t e d  other musical a c t i v i t i e s  in  the space provided. The two 
most common add itions  were Church Choir and Dance or Stage Bands.
Also added were such a c t i v i t i e s  as D r i l l  Teams and Drum and Bugle 
Corps.
The average number of years  taught by the responding graduates 
of 1963-1967 was 2.7 yea rs .
47
TABLE 13 .--Summation of graduate responses, 1963-1967, according to











Wind instruments 21 45.6
Percussion 13 28.3
Music theory—includes 
composition and arranging 20 45.5
Musicology--includes music
a p p rec ia t io n  and general music 19 41.3
Choral 32 69.6
Band 22 46.9
O rchestra 5 10.9









Jun io r  high 32 1.9
Senior high 30 1.8
College or u n iv e rs i ty 2 .04
P r iv a te  (non-academic) 14 1.1
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In only the group of graduate respondents of 1953-1957 was 
the re  a la rge  dev ia tion  between the number of years taught in  any of 
the th ree  areas of public school, and in  th is  one group the average 
number of years experience was two and one-half  years more a t  the 
sen ior high le v e l .  I t  would appear th a t  many of the respondents 
were teaching in  jun io r  and sen ior high programs concurren tly .
Summary
The average number of years  teaching experience of the respond­
ents  was 7.6 years .  This length  of teaching experience, i t  i s  be­
lieved ,  w i l l  give adequate v a l i d i t y  to  the data  used in  th is  study 
as the m ajority  of the respondents appear to have enough pro fess iona l 
experience to impart o b je c t iv i ty  to th e i r  r e p o r ts .
Of the graduates who responded to the ques tionna ire ,  s ix ty - f iv e  
per cen t had taught Choral Music and fo r ty - s ix  per cent had taught 
Band. I t  is  assumed th a t  the f i f t e e n  per cent o f  the respondents who 
reported  experience in  teaching Orchestra were, for the main p a r t ,  
working in  pos itions  req u ir in g  them to teach both Band and Orchestra, 
as the t o t a l  of the percentages i s  g rea ter  than one hundred. This 
t o t a l  percentage a lso  allows for the assumption th a t  a t  l e a s t  a few 
of the respondents are  involved in  po s it io n s  re q u ir in g  them to teach 
both Band and Choral Music.
I t  i s  seemingly paradoxical th a t  in  two of the groups respond­
ing, the graduates of 1948-1952 and 1963-1967, more of the respond­
ents  taught Wind Instruments than Voice, and in  one group of r e ­
spondents, the graduates of 1958-1962, the number teaching Wind
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Instruments and Voice was the same, ye t the number responding as 
having taught Choral exceeded the number having taught Band in a l l  
th ree  groups. This would appear to fu r th e r  v a l id a te  the assumption 
th a t  some of the respondents teach both Band and Choral Music,
Physical l im ita t io n s  of the f a c i l i t i e s  av a i lab le  to the Depart­
ment have r e s t r i c t e d  the number of s t a f f  and e n ro l l in g  s tuden ts .
The average number of re c ip ie n ts  of music teacher t r a in in g  during the 
twenty-year span of th i s  study i s  s ix te en .  In only four of the years 
involved was th is  number exceeded by more than two. Room has not 
been a v a i la b le  for ad d i t io n a l  or experimental c la sses  and the number 
of s tuden ts  has furnished the f in a n c ia l  bas is  upon which the Depart­
ment has been forced to  function . Thus, while the r e s t  of the 
U nivers ity  has enjoyed much growth, the academic s t a f f  and the number 
of graduates of the Department of Music has remained r a th e r  constan t.
CHAPTER IV
FACULTY EVALUATION OF MUSIC TEACHER PREPARATION 
AT OKLAHOMA STATE UNIVERSITY
In troduc tion
In th i s  chapter we s h a l l  be concerned with the opinions of the 
fa c u l ty  members as to the importance of s e lec ted  ob jec tiv e s  of music 
teacher p rep a ra t io n  and w ith  the opinions of the fa c u l ty  as to how 
well these ob jec tives  a re  being met by the Department of Music a t  
Oklahoma S ta te  U nivers ity ,
S k i l l s  and Competencies
Musicianship (Basic Music)
L is ten ing  com petencies. Seventy-two per cen t of the facu l ty  
checked items as being in  the "very important" category when ex­
p ress ing  th e i r  opinions of these o b je c t iv e s .  Ind iv idua l items con­
s idered  most important by the facu l ty  were: Hear melodic p a t te rn s ,
(88%); Comprehend meter-rhythm p a t te rn s ,  (88%); Hear mistakes in 
musical performance, (76%); Hear harmonic progressions and re s o lu ­
tio n s ,  (71%); Make value judgements in  r e p e r to i r e ,  performance, e t c . ,  
(65%). The le a s t  important o b je c tiv e  in  the opinion of the facu l ty  
was: Comprehend form and design, (47%). The only item to rece ive
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response in  the category, "no t im portant,"  was Make value judgements 
in  r e p e r to i r e ,  performance, e t c . ,  and i t  received a s in g le  response 
in  th i s  ca tegory .
When evalua ting  how well the graduates were prepared in  these 
o b je c t iv e s ,  seven per cen t of the facu lty  responded in  the category, 
"very w ell prepared ,"  t h i r t y - e ig h t  per cent in  the "w ell prepared" 
category, forty-tw o per cen t in  the "minimally prepared" category, 
and nine per cent in  the "poorly  or not a t  a l l "  ca tegory .
Arranging and composing competencies. The fa c u l ty  was of the 
opinion th a t  these competencies were of less  importance. In fa c t ,  
e ig h ty - th re e  per cen t of the fa c u l ty  responded in  e i th e r  the "of  some 
importance" category or the "no t important" ca tegory . The only items 
in  the sec tio n  to rece ive  more than f i f t y  per cen t response in the 
"important" or "very important" ca teg o r ie s  were: Arranging for
choral groups, (57%); and. Arranging for in s trum enta l groups, (56%). 
The item rece iv ing  the h ig h es t  percentage of response in  the "not 
important" category was Composing musical uhows, (80%).
Not one response was given in  the "very w ell prepared" category 
by the fa c u l ty  when asked th e i r  opinion as to the adequacy of prepa­
r a t i o n .  Over n ine ty  per cen t of the facu l ty  were of the opinion th a t  
the graduates were "minimally prepared" or "poorly or not a t  a l l , "  in  
these a rea s .
P repara tion  in  musical unders tand ings. The fa c u l ty  response 
averaged s ix ty -e ig h t  per cen t to the "very important" category for 
items in  th i s  sec tio n .  The h ighest number of "very important"
T A B L E  1 5 . - - L i s t e n i n g  c o m p e t e n c i e s ,  f a c u l t y
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 . H ear  m e l o d i c  p a t t e r n s 88^ 12 0 0 8 4 6 4 6 0
2 . H ear  h a r m o n ic  p r o g r e s s i o n s  and  
r e s o l u t i o n s 71 29 0 0 0 5 0 4 3 7
3 . C om prehend m e t e r - r h y t h m  p a t t e r n s 88 6 6 0 15 38 4 6 0
4 . C om prehend form  a n d  d e s i g n 4 7 4 7 6 0 0 3 1 62 8
5 . H ear m i s t a k e s  i n  m u s i c a l  
p e r f o r m a n c e 76 6 12 0 0 4 2 33 25
6 . Make v a l u e  j u d g e m e n t s  i n  r e p e r ­
t o i r e ,  p e r f o r m a n c e ,  e t c . 65 23 0 7 8 23 5 4 15
TABLE 1 6 . - - A r r a n g i n g  an d  c o m p o s i n g  c o m p e t e n c i e s ,  f a c u l t y
I t e m
V e r y
Im p o r­
t a n t
■ Im p o r­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 . A r r a n g i n g - c h o r a l 38 19 4 4 0 0 18 4 5 36
2 . A r r a n g i n g - i n s  t r u m e n t 25 31 4 4 0 0 36 55 9
3 . A r r a n g i n g - c o m b i n a t i o n 31 0 69 0 0 3 0 5 0 2 0
4 . C o m p o s i n g - v o c a l  s o l o s 0 0 73 27 0 0 4 0 60
5 . C o m p o s i n g - i n s t r u m e n t  s o l o s 0 0 73 27 0 0 5 0 5 0
6 . C o m p o s i n g - c h o r a l  e n s e m b l e 0 0 8 0 2 0 0 0 4 0 6 0
^ A l l  f i g u r e s  l i s t e d  i n  t a b l e s i n  t h i s c h a p t e r a r e  p e r c e n t a g e s .
U i
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T A B L E  1 6 ( C o n t i n u e d )
I t e m
V ery
I m p o r ­
t a n t
I m p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V ery
W e l l
P r e p a r e d
M i n i -  P o o r l y  
W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  A t  A l l
7 . C o m p o s i n g - i n s t r u m e n t a l  g r o u p s 0 0 8 0 2 0 0 0 30 70
8 . C o m p o s i n g - c o m b i n a t i o n 6 6 69 19 0 0 33 66
9 . C o m p o s in g  m u s i c a l  sh o w s 0 6 31 63 0 0 2 0 8 0
TABLE 1 7 . - - P r e p a r a t i o n  i n  m u s i c a l  u n d e r s t a n d i n g s ,  f a c u l t y
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 . U n d e r s t a n d i n g  t h e  r o l e  o f  m u s i c
i n  l i f e 74 13 13 0 9 27 55 9
2 . U n d e r s t a n d i n g  d e v e l o p m e n t  o f  m u s ic
a s  p a r t  o f  human c u l t u r e 69 31 0 0 0 25 5 0 25
3 . U n d e r s t a n d i n g  t h e  t r a d i t i o n s  and  
c h a r a c t e r i s t i c s  o f  s t y l e s
C h a n ts  a n d  m od es 5 0 38 12 0 0 33 4 2 35
M e d i e v a l 5 0 25 25 0 0 33 5 0 17
R e n a i s s a n c e 65 23 12 0 0 33 5 0 17
B a r o q u e 76 18 6 0 0 4 2 4 2 16
C l a s s i c a l 76 18 6 0 9 45 36 18
R o m a n t ic 76 18 6 0 9 55 27 18
I m p r e s s i o n i s t i c 71 18 12 0 0 33 4 2 25




responses were to the items: Understanding the t r a d i t io n s  and char­
a c t e r i s t i c s  of music s ty le s  in  the Baroque, C la ss ic a l ,  Romantic, and 
Contemporary per iods--each  rece iv in g  seven ty -s ix  per cen t .  One 
facu l ty  member made the comment th a t  the items, understanding the 
ro le  of music in  l i f e ,  and understanding the development of music as 
p a r t  of human c u l tu re ,  were " ja rg o n ,"  and did not respond to those 
items w ith in  the ca teg o r ie s  provided.
On the eva lua tion  of p repara t ion ,  f i f t y -n in e  per cen t of the 
fa c u l ty  responded in  the "minimally prepared" or "poorly or not a t  
a l l "  c a te g o r ie s .  Only four per cen t of the responses were in  the 
"very w ell prepared" category .
Musicianship (Musical Performance)
Vocal competencies. F i f ty - e ig h t  per cen t of the fa c u l ty  were of 
the opinion th a t  the items in  th i s  sec tio n  were "very im portant."
The th ree  items rece iv in g  the h ig h es t  response in  th i s  category were: 
Have a wide knowledge of r e p e r to i r e ,  (87%); Sing music a t  s ig h t ,  
(80%); and Sing an independent p a r t ,  (80%). Lowest responses in  
th i s  category were fo r :  Sing as a s o lo i s t ,  (25%); and Memorize to
perform, (27%). However, seven ty - th ree  per cent were of the opinion 
th a t  Memorize to perform was "important" or "very im portan t,"  and 
s ix ty - s ix  per cen t were of the opinion th a t  Sing as a s o lo i s t  was 
" im portant"  or "o f  some importance."
The fa c u l ty  was of the opinion th a t  graduates were "very well 
prepared" or "well prepared" for the items in  th is  s ec tio n  in  s ix ty -  
one per cen t of the responses. F i f ty - f iv e  per cent were of the
T AB L E  1 8 . - - V o c a l  c o m p e t e n c i e s , f a c u l t y
I t e m
V e r y
Im p o r ­
t a n t
Im por - 
t a n t
Of Some 
I m p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M im i-  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
!.. S i n g  a s  a  s o l o i s t 25 25 41 6 18 73 9 0
2 . S i n g  m u s ic  a t s i g h t 8 0 20 0 0 0 5 0 4 0 10
3 . S i n g  a n  i n d e p e n d e n t  p a r t 8 0 2 0 0 0 0 5 0 5 0 0
4 . S i n g  i n  l a r g e g r o u p s 5 6 6 38 0 55 36 9 0
5 . S i n g  i n  s m a l l g r o u p s 5 3 18 29 0 27 27 4 6 0
6 . H ave a  w i d e  k n o w le d g e  o f  r e p e r t o i r e 8 7 13 0 0 0 3 6 5 5 9
7 . M e m o r iz e  t o  p e r f o r m 27 66 7 0 22 5 6 22 0
TABLE 1 9 . - - M a j o r i n s t r u m e n t ( o t h e r  t h a n  p i a n o  o r  v o i c e ) , f a c u l t y
I t e m
V e r y
I m p o r ­
t a n t
Im p o r ­
t a n t
O f Some  
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .R e a d  m u s ic  a t s i g h t 8 1 19 0 0 9 27 64 0
2 . P l a y  i n  l a r g e g r o u p 75 19 6 0 36 36 27 0
3 . P l a y  i n  s m a l l g r o u p 69 31 0 0 9 27 27 36
4 . D e m o n s t r a t e  g o o d  p l a y i n g t e c h n i q u e 75 9 6 0 9 64 27 0
5 . P l a y  a s  a  s o l o i s t 27 4 0 27 7 0 4 0 60 0
6 . H ave  a  w i d e  k n o w l e d g e  o f r e p e r t o i r e 69 31 0 0 9 27 55 9
Ln
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opinion th a t  the graduates were "very well prepared" in  Sing in  
la rge  ensembles, the only item to rece iv e  over f i f t y  per cen t r e ­
sponse in  th is  category.
Piano competencies. Only fo r ty - fo u r  per cent of the facu l ty  
were of the opinion th a t  the items l i s t e d  in  th is  sec tion  were "very 
im portant."  The h ighest response in  the "very important" category 
was for the items, Read music a t  s ig h t ,  (71%); Have a wide knowledge 
of r e p e r to i r e ,  (67%); and Play for group singing, (53%). The "very 
important" and "important" ca tego rie s  received a combined average of 
seventy-nine per cent of the responses of the facu l ty .
Only th i r ty -o n e  per cent of the facu l ty  were of the opinion th a t  
the graduates were "very well prepared" or "well p repared,"  while 
fo r ty -seven  per cent f e l t  they were "minimally prepared" and twenty- 
four per cen t responded in  the "poorly  or not a t  a l l "  category to 
the items of th is  sec tion .
Major instrument (other than piano or v o ic e ) . S ix ty -s ix  per 
cent of the facu l ty  were of the opinion th a t  these competencies or 
s k i l l s  were "very important" and only four per cent held the opinion 
th a t  they were "of some importance" or "not im portant."  The in d iv id ­
ua l  items with the h ighest percentage of response in  the category, 
"very im portan t,"  were: Read music a t  s ig h t ,  (81%); Play in  la rge
ensembles, (75%); Demonstrate good p lay ing  technique, (75%); Have a 
wide knowledge or r e p e r to i r e ,  (69%); and Play in  small ensembles, 
(69%).
F i f ty  per cent of the facu l ty  were of the opinion th a t  the
TABLE 2 0 . - - P i a n o  c o m p e t e n c i e s ,  f a c u l t y
Very O f Some Not Very Mini­ Poorly
Impor- Impor- Impor­ Impor­ Well Well mally or Not
Item tant tant tance tant Prepared Prepared Prepared At All
1 .  P l a y  a s  a  s o l o i s t 33 13 4 0 13 25 5 0 25 0
2 .  R ea d  m u s i c  a t  s i g h t 71 29 0 0 0 8 58 33
3 .  P l a y  a c c o m p a n im e n t s  f o r  p u p i l s '  
l e s s o n s 62 25 13 0 0 20 3 0 5 0
4 .  P l a y  a c c o m p a n im e n t s  f o r  
f i n i s h e d  s o l o i s t 35 47 12 6 0 17 5 0 33
5 .  P l a y  f o r  g r o u p  s i n g i n g 53 47 0 0 0 30 5 0 20
5 .  I m p r o v i s e  a c c o m p a n im e n t s  f o r  
f a m i l i a r  s o n g s 4 4 5 0 6 0 0 10 60 3 0
7 .  U s e  p i a n o  a s  a  t e a c h i n g  a i d  i n  
c l a s s r o o m 4 1 47 12 0 0 42 58 0
8 .  M e m o r iz e  t o  p e r f o r m 18 4 1 29 12 18 45 36 0
9 .  H ave  w i d e  k n o w l e d g e  o f  r e p e r t o i r e 67 20 13 0 0 18 82 0
1 0 .  R e a l i z e  i n s t r u m e n t a l  s c o r e s  on  
p i a n o 20 27 4 0 13 0 9 18 73
Ui
T A B L E  2 1 . - “ K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s ,  e n s e m b l e s ,  f a c u l t y
I t e m
V e r y
I m p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  M a t e r i a l s  f o r  
E l e m e n t a r y
M ix e d  C h o r u s -
47 27 13 13 22 22 4 4 11
J u n i o r  h i g h  
S e n i o r  h i g h
5 3 33 13 0 22 4 4 22 11
87 7 7 0 33 33 22 11
2 .  M a t e r i a l s  f o r  
E l e m e n t a r y
G i r l s '  C h o r u s -
5 3 20 27 0 33 11 4 4 11
J u n i o r  h i g h 64 29 7 0 33 22 4 4 0
S e n i o r  h i g h 8 0 13 7 0 33 4 4 22 0
3 .  M a t e r i a l s  f o r  
E l e m e n t a r y
B o y s '  C h o r u s -
5 0 7 21 21 22 22 4 4 11
J u n i o r  h i g h 5 3 20 27 0 22 4 4 33 0
S e n i o r  h i g h 67 20 13 0 33 4 4 22 0
4 .  M a t e r i a l s  f o r  
E l e m e n t a r y
O r c h e s t r a -
53 20 27 0 22 22 33 22
J u n i o r  h i g h 6 3 36 7 0 22 22 33 22
S e n i o r  h i g h 79 21 0 0 22 33 2 2 22
5 .  M a t e r i a l s  f o r  
E l e m e n t a r y
C o n c e r t  B a n d -
5 0 25 19 6 33 11 4 4 11
J u n i o r  h i g h 57 29 7 7 33 33 22 11
S e n i o r  h i g h 71 29 0 0 4 4 33 11 11
6 .  M a t e r i a l s  f o r  
E l e m e n t a r y
M a r c h in g  B a n d -
4 0 7 20 33 2 2 22 22 33
J u n i o r  h i g h 47 20 20 13 33 22 22 22
S e n i o r  h i g h 64 36 0 0 33 4 4 11 11
7 .  C h u rch  c h o i r 47 37 37 0 11 22 67 0
8 .  C i v i c  c h o r u s 4 0 27 27 7 11 11 56 22
oo
t a b l e  2 1 ( C o n t i n u e d )
-
V e r y Of Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Imp or Im p o r ­ Imp or  - W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
9 .  C i v i c  ban d 36 28 36 0 11 3 3 33 22
1 0 .  C i v i c  o r c h e s t r a 36 36 28 0 11 22 22 4 4
1 1 .  M a t e r i a l s  f o r  s m a l l  e n s e m b l e s 5 0 4 3 7 0 0 33 4 4 2 2
1 2 .  O p e r e t t a s 21 36 36 7 0 0 37 63
TABLE 2 2 . - - K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s , o t h e r t h a n  e n s e m b l e s . f a c u l t y
V e r y O f Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Imp or Im p o r ­ Im p o r ­ W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  G e n e r a l  m u s i c  c l a s s e s
E l e m e n t a r y 4 6 4 6 8 0 60 20 2 0 0
J u n i o r  h i g h 46 5 4 0 0 30 4 0 2 0 10
S e n i o r  h i g h 46 4 6 8 0 30 30 20 20
2 .  I n d i v i d u a l  l e s s o n s
K e y b o a r d 4 3 57 0 0 36 45 18 0
V o i c e 36 64 0 0 27 73 0 0




prepara tion  of the graduates in  these items was minimal, poor, or not 
a t  a l l .  Only twelve per cen t of the facu l ty  responded in the "very 
well prepared" category, and only th i r ty -sev en  per cen t responded in  
the "well prepared" category.
Knowledge of Teaching M aterials
Ensembles. S l ig h t ly  over h a l f  of the facu lty  were of the opin­
ion th a t  items of th i s  sec tion  were "very im portant,"  (54%). Another 
fourth ,  (25%), responded in  the "important" category. The items 
rece iv ing  the h ighest number of responses in  the "very important" 
category were: M ateria ls  for mixed chorus, senior high, (87%);
M aterials  for g i r l s '  chorus, sen io r high, (80%); and M ateria ls  for 
o rches tra ,  sen ior high, (79%). Of le a s t  importance, in  the opinion 
of the facu l ty ,  were M aterials  for o p e re t ta s .
The facu l ty  was divided in  th e i r  opinions of how well the grad­
uates were prepared in  these competencies and s k i l l s .  Twenty-three 
per cent of the facu l ty  responded in the "very important" category, 
and s ix teen  per cent responded in  the "poorly or not a t  a l l "  c a te ­
gory, The other responses were divided evenly between the two r e ­
maining c a te g o r ie s .  The facu l ty  response was evenly d ivided through­
out the four ca tego ries  for ind iv idua l items in  th is  sec t io n .  Only 
th ree  ind iv idua l category-item  p o s s i b i l i t i e s  rece ived  more than 
f i f t y  per cen t of the responses. These three were: Church Choir -
"minimally prepared,"  (67%); Civic Chorus - "minimally prepared,"  
(56%); and Operettas - "poorly or not a t  a l l , "  (63%).
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Other than ensembles. N inety-nine per cen t of the facu l ty  were 
of the opinion th a t  the items in  th is  sec tion  were e i th e r  "very im­
portan t"  or " im portan t."  Lowest in  percentage of response in  the 
category, "very im portant,"  was Ind iv idua l lessons in  voice , (36%).
In these competencies and s k i l l s  s ix ty  per cent of the facu l ty  
responses "very well prepared"; f o r ty - f iv e  per cen t responded "well 
prepared"; f i f t e e n  per cen t responded "minimally prepared"; and five 
per cent responded "poorly or not a t  a l l . "
Conducting Competencies
Seventy per cent of the facu l ty  held the opinion th a t  these 
competencies and s k i l l s  were "very im portan t."  Items rece iv in g  the 
g re a te s t  number of responses in  th i s  category were: Diagnosing and
co rre c t in g  mistakes in  re h e a rsa l ,  (88%); Conduct so as to express 
inhe ren t musical values, (88%); Know markings of tempi, expression, 
e t c . ,  (88%). Least number of responses in  e i th e r  of the two most 
important ca teg o r ie s  was received by Memorize scores, where only a 
th i rd ,  (34%), of the facu l ty  held the item to be e i th e r  "very impor­
tan t"  or " im portan t."
The f a c u l ty ,  however, was of the opinion tha t the graduates were 
not too w ell prepared in  these competencies and s k i l l s .  An average 
of only e ig h t  per cen t of the responses was in  the "very well p re ­
pared" category , while tw enty-eight per cen t of the responses were 
in  the "poorly  or not a t  a l l "  category . A to t a l  of s ix ty -seven  per 
cen t of the responses for a l l  of the items of the sec tion  was in  the 
ca te g o r ie s ,  "minimally prepared" or "poorly  or not a t  a l l . "  Only
T A B L E  2 3 . - - C o n d u c t i n g  c o m p e t e n c i e s ,  f a c u l t y
V ery O f Some N o t V e r y M in i - P o o r l y
I t e m
Im p o r-  
t a n t
Im p o r ­
t a n t
Im p o r ­
t a n c e
Im p o r ­
t a n t
W e l l  W e l l  
P r e p a r e d  P r e p a r e d
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  D i r e c t  c h o r a l  g r o u p s 82 12 6 0 18 27 27 27
2 .  D i r e c t  i n s t r u m e n t a l  g r o u p s 77 29 0 0 17 33 4 2 8
3 .  D i r e c t  g r o u p  s i n g i n g 53 35 18 0 9 18 4 5 27
4 .  D i a g n o s i n g  a n d  c o r r e c t i n g  
m i s t a k e s  i n  r e h e a r s a l 88 6 6 0 0 18 55 27
5 .  C o n d u c t  s o  a s  t o  e x p r e s s  m u s i c a l  
v a l u e s 88 12 0 0 9 36 36 18
6 .  T r a n s p o s e  s c o r e s  a t  s i g h t 29 35 29 6 10 10 3 0 5 0
7 .  P r e - h e a r  t h e  s o u n d  o f  a  s c o r e  a t  
s i g h t 5 3 24 18 6 0 18 27 55
8 .  Know m a r k in g s  o f  t e m p i  e x p r e s s i o n ,  
e t c . 88 12 0 0 9 45 18 27
9 .  M e m o r iz e  s c o r e s 6 4 1 18 0 9 64 27
1 0 .  H ave k n o w l e d g e  o f  g o o d  p r o g r a m m in g  71

















three  of the in d iv id u a l  items ra te d  as high as f i f t y  per cent in  the 
two combined c a teg o r ie s ,  "very w ell prepared" and "well prepared,"  
These three  items were: D irect in s trum enta l groups, (50%); Know
markings of tempi, expression, e t c . ,  (54%); and Have knowledge of 
good programming, (54%).
P ro fess iona l Education
Philosophica l-psycholog ica l competencies. The average number of 
responses by the facu l ty  for the competencies of th is  sec tion  was 
s ix ty -n in e  per cen t in  the "very important" category. A ll of the 
items rece ived  over f i f t y  per cent of the responses in  the "very 
important" ca tegory. The ind iv idua l items with the h ighest p e rcen t­
ages in  th i s  category were: Have a personal philosophy of music and
music teaching, (81%); Understand the p lace of music education in  
the t o t a l  educational program, (80%); Construct a v a l id  curriculum in  
sen ior  high, (75%).
F if ty  per cent of the facu l ty  responses were in  the ca teg o r ie s ,  
"Minimally prepared" or "poorly or not a t  a l l . "  This sec tio n  of the 
ques tionnaire  was second only to the immediately preceding sec tio n .  
Conducting Competencies, in  the low opinions of the facu l ty  regard ing  
the adequacy of p repara tion  of the graduates. None of the ind iv idua l 
items rece ived  f i f t y  per cent of the responses in  the "very well 
prepared" category. One of the members of the facu l ty  again respond­
ed th a t  he f e l t  the items as s ta te d  were " ja rg o n ,"  and declined to 
respond to any of the ca tego ries  a v a i la b le  e i th e r  as to importance or 
p rep a ra t io n .  Other members of the fa c u l ty  commented th a t  they could
TABLE 2 4 . - - P h i l o s o p h i c a l - p s y c h o l o g i c a l  c o m p e t e n c i e s ,  f a c u l t y
I t e m
V e r y
Im p o r ­
t a n t
I m p o r ­
t a n t
O f Some 
I m p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S k i l l  i n  e v a l u c t i n g  p u p i l  p r o g r e s s  
i n  l i g h t  o f  p r o g r e s s  m ade to w a r d  
o b j e c t 59 35 6 0 10 30 60 0
2 .  H ave a  p e r s o n a l  p h i l o s o p h y  o f  
m u s i c  a n d  m u s ic  t e a c h i n g 8 1 19 0 0 20 4 0 20 20
3 .  B u i l d  o b j e c t i v e s  d e r i v e d  fro m  
s o u n d  e d u c a t i o n a l  p r i n c i p l e s 5 3 4 7 0 0 0 4 0 5 0 10
4 .  C o n s t r u c t  a  v a l i d  c u r r i c u l u m -  
E l e m e n t a r y 68 19 13 0 4 0 3 0 3 0 0
J u n i o r  h i g h 68 25 6 0 30 30 30 10
S e n i o r  h i g h 75 25 0 0 30 4 0 20 10
5 .  U n d e r s t a n d  t h e  p l a c e  o f  m u s i c  i n  
t h e  t o t a l  e d u c a t i o n a l  p ro g ra m 8 0 20 0 0 10 20 70 0
6 .  A p p ly  p s y c h o l o g i c a l  p r i n c i p l e s  
t o  m u s i c  t e a c h i n g 68 19 13 0 0 30 5 0 20
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not eva lua te  the items as these facu l ty  members were without exper­
ience in  teaching public  schools.
A dm in istra tive  and supervisory competencies. F ifty-tw o per cent 
of the facu l ty  held the importance of the items in  th is  sec tio n  to be 
q u i te  high, e . g . ,  "very im portant."  There were only two items r e ­
ceiv ing  responses in  the "not important" category: Recruitment of
membership for ensembles, (7%); and Knowledge of baton tw ir l in g  tech­
niques, (20%). As was reported  in  the preceding sec tion , 
Ph ilosoph ica l-psycho log ica l competencies, a few of the facu l ty  did 
not regard  themselves as q u a l i f ie d  to respond to the items of th is  
sec tion  since  they were without teaching experience in  the public  
schoo ls .
Only f i f t e e n  per cent of the responses were in  the "very well 
prepared" category, and the m ajority  o f  the responses were in  the 
"well prepared" category, (38%), or "minimally prepared" category, 
(36%). The la rg e s t  response for the m ajo rity  of the items was under 
the "minimally prepared" category.
Summary
In summary i t  can be sa id  th a t  in  the opinions of the facu lty  
members of the Music Department of Oklahoma S ta te  U nivers ity , the 
most important ob jec tives  fo r  music teacher t r a in in g  were in  the 
area  of l i s t e n in g  competencies and s k i l l s .  Seventy-two per cen t of 
the facu l ty  held the opinion th a t  these competencies and s k i l l s  were 
very im portant. However, only fo r ty - fo u r  per cen t held the opinion 
th a t  the graduates were e i th e r  well prepared or very well prepared
T A B L E  2 5 . - - A d m i n i s t r a t i v e  a n d  s u p e r v i s o r y  c o m p e t e n c i e s , f a c u l t y
I t e m
V e r y
Im p o r ­
t a n t
Im p o r-  
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 . U n d e r s  t e n d i n g  an d  s u p e r v i s i n g  t h e  
s o l v i n g  o f  p r o b le m s  o f  c l a s s r o o m
t e a c h e r s  who t e a c h  t h e i r  own m u s ic 68 6 25 0 2 0 /:0 4 0 0
2 . H a n d l i n g  p r o b le m s  o f  a d m i n i s t i a t i o n  
o f  t h e  m u s i c  p r o g r a m  a s  t o
F i n a n c e  an d  f u n d  r a i s i n g 56 31 13 0 22 2 2 4 4 11
C u r r i c u l a 62 31 6 0 11 3 3 4 4 11
P u b l i c i t y  a n d  p u b .  r e l a t i o n s 65 18 18 0 22 33 4 4 0
R e c o r d i n g s 31 25 4 4 0 0 33 4 4 22
G r a d in g 33 33 33 0 11 33 5 6 0
L i a i s o n  w i t h  a d m i n i s t r a t i v e
o f f i c i a l s 8 7 7 7 0 22 56 2 2 0
T r i p s 4 0 4 0 20 0 22 3 3 3 3 11
D i s c i p l i n e  i n  c l a s s 8 1 6 13 0 11 5 6 3 3 0
3 . T e s t i n g  an d  c l a s s i f i c a t i o n  o f  
v o i c e s
E l e m e n t a r y 62 15 23 0 22 5 6 22 0
J u n i o r  h i g h 62 38 0 0 11 67 11 11
S e n i o r  h i g h 8 0 10 10 0 29 29 4 3 0
4 . U s i n g  a u d i o - v i s u a l  e q u ip m e n t 28 5 3 13 7 0 2 0 6 0 2 0
5 . R e c r u i t m e n t  o f  mem bers 5 0 31 19 0 0 60 2 0 20
6 .P r o c u r e m e n t  o f  a t t i r e 37 31 31 0 2 0 30 4 0 10
7 . M a i n t e n a n c e  o f  a t t i r e 4 7 20 33 0 10 30 6 0 0
8 . P r o c u r e  e q u ip m e n t 62 25 13 0 30 5 0 10 10
9 . M a i n t a i n  e q u ip m e n t 5 6 25 19 0 30 4 0 2 0 10
1 0 . K n o w le d g e  o f  b a t o n  t w i r l i n g




in  these competencies or s k i l l s .
Almost as im portant, in  the opinion of the facu l ty ,  as l i s te n in g  
competencies and s k i l l s ,  were conducting competencies and s k i l l s .
The sec tion  regard ing  conducting competencies and s k i l l s  rece ived  an 
average of seventy per cent of the responses under the "very impor­
tan t"  category. T h ir ty -fou r  per cent of the facu l ty  held th a t  the 
graduates were e i th e r  very well prepared or well prepared. The per­
centage of responses to the "poorly or not a l l "  category was the 
h ighest of any sec tio n  in  the ques tionna ire ,  (24%).
The sec tio n  e l i c i t i n g  response concerning opinions on p repara­
t io n  in  musical understandings was a lso  regarded by the facu l ty  as 
being q u ite  im portant. This sec tion  rece ived  s ix ty -n in e  per cent of 
the responses in  the "very important" column. Again, le ss  than f i f t y  
per cent of the fa c u l ty  were of the opinion th a t  the graduates were 
very well prepared or well prepared, (39%).
Forty-four per cen t of the facu l ty  were of the opinion th a t  
piano competencies were very important, and th i r t y - f iv e  per cent were 
of the opinion th a t  they were important. However, only twenty-nine 
per cent held the opinion th a t  the graduates were e i th e r  well p re ­
pared or very w ell prepared in  piano competencies and s k i l l s ,  and 
twenty-four per cen t of the facu l ty  responded under the "poorly or 
not a t  a l l "  category.
At the opposite end of the sca le  of importance, in  the opinions 
of the facu l ty ,  were competencies and s k i l l s  in  arranging and compos­
ing. E igh ty-th ree  per cent of the facu l ty  responded to these items 
under the two lowest possib le  ca tego ries  of importance.
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The areas of l i s t e n in g  competencies, p repara tion  in  musical 
understanding, conducting competencies, and piano competencies were 
regarded by the m ajority  of the facu l ty  as being very important or 
important, ye t in  most need of rev is io n s  of s o r ts  which would b e t te r  
p repare the graduates for music teaching c a re e rs .
CHAPTER V
GRADUATES' EVALUATION OF MUSIC TEACHER PREPARATION 
AT OKLAHOMA STATE UNIVERSITY
Introduction
In Chapter Five we a re  concerned with the opinions of se lec ted  
re c ip ie n ts  of music teacher t r a in in g  and music teaching degrees from 
the Department of Music a t  Oklahoma S ta te  U nivers ity  as to the impor­
tance of se lec ted  ob jec tives  of music teacher p repara tion  and with 
the opinions of these graduates as to the adequacy of the Department 
in  preparing the graduates to meet these o b je c t iv e s .
S k i l l s  and Competencies 
Classes of 1948-1952
Musicianship (Basic Music)
L is ten ing  competencies. Well over f i f t y  per cent of the grad­
uates of 1948-1952 were of the opinion th a t  the items in  th is  sec tion  
of the ques tionnaire  were "very important" with the exception of the 
item, Comprehend form and design. To th is  item only twenty-two per 
cent responded under the category, "very im portan t,"  and a t o t a l  of 
th i r ty -se v e n  per cen t responded to e i th e r  the category, "of some 
importance" or "poorly  or not a t  a l l . "  The ind iv idua l  items
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T A B L E  2 6 . - - L i s t e n i n g  c o m p e t e n c i e s ,  1 9 4 8 - 1 9 5 2
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  H ear  m e l o d i c  p a t t e r n s 68^ 2 4 5 0 4 0 4 3 16 0
2 .  H ear h a r m o n ic  p r o g r e s s i o n s  a n d  
r e s o l u t i o n s 62 24 14 0 38 38 24 0
3 .  C om prehend m e t e r - r h y t h m  p a t t e r n s 70 24 3 0 5 4 38 8 0
4 .  C om prehend fo rm  a n d  d e s i g n 22 4 0 32 5 14 4 0 4 0 5
5 .  H ear m i s t a k e s  i n  m u s i c a l  
p e r f o r m a n e  e 75 25 0 0 25 4 7 19 8
6 .  Make v a l u e  j u d g e m e n t s  i n  r e p e r ­
t o i r e ,  p e r f o r m a n c e ,  e t c . 57 35 8 0 24 35 30 11
TABLE 2 7 . - - A r r a n g i n g  a n d  c o m p o s i n g c o m p e t e n c i e s ,  1 9 4 8 - 1 9 5 2
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  A r r a n g i n g - c h o r a l 11 20 5 4 14 11 9 58 11
2 .  A r r a n g i n g - i n s t r u m e n t a l 14 4 3 29 14 9 4 0 37 14
3 .  A r r a n g i n g - c o m b i n a t i o n 6 32 47 15 0 33 38 26
4 .  C o m p o s i n g - v o c a l  s o l o s 0 3 29 68 0 12 36 52
5 .  C o m p o s i n g - i n s t r u m e n t  s o l o s 0 3 38 , 59 0 12 47 4 1
o
^ A l l  f i g u r e s  l i s t e d  i n  t a b l e s  i n  t h i s  c h a p t e r  a r e  p e r c e n t a g e s
T A B L E  2 7 . - - ( C o n t i n u e d )
V e r y Of Some N o t V e r y M i n i ­ P o o r l y
Im p o r­ Imp o r Im p o r ­ I m p o r ­ W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  At A l l
6 .  C o m p o s i n g - c h o r a l 0 12 38 5 0 3 16 4 4 37
7 .  C o m p o s i n g - i n s t r u m e n t a l  g r o u p s 3 13 35 55 3 19 5 0 28
8 .  C o m p o s in g - c o r o b in a t io n 0 6 39 5 5 0 16 39 45
9 .  C o m p o s in g  m u s i c a l s 3 18 30 4 9 0 13 37 5 0
TABLE 2 8 . - - P r e p a r a t i o n  i n  m u s i c a l  u n d e r s t a n d i n g s . 1 9 4 8 - 1 9 5 2
1 .  U n d e r s t a n d i n g  t h e  r o l e  o f  m u s i c
i n  l i f e 64 25 11 0 36 34 34 6
2 .  U n d e r s t a n d i n g  d e v e l o p m e n t  o f  m u s i c
a s  p a r t  o f  human c u l t u r e 53 33 14 0 14 4 3 37 6
3 .  U n d e r s t a n d  t h e  t r a d i t i o n s  and
c h a r a c t e r i s t i c s  o f  s t y l e s
C h a n ts  a n d  m o d es 28 25 4 2 6 12 25 4 4 19
M e d i e v a l 23 23 4 8 6 6 12 62 18
R e n a i s s a n c e 26 26 4 4 3 6 21 59 14
B a r o q u e 29 35 29 6 12 24 5 3 12
C l a s s i c a l 38 35 26 0 12 4 4 35 9
R o m a n t ic 38 29 33 0 11 4 0 4 0 9
I m p r e s s i o n i s t i c 29 35 26 9 9 26 56 9
C o n te m p o r a r y 4 1 35 18 6 9 24 4 1 21
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rece iv in g  the la rg e s t  percentages in  the "very important" category 
were: Hear mistakes in  musical performance, (75%); Comprehend meter-
rhythm p a t te rn s ,  (70%); and Hear melodic p a t te rn s ,  (68%).
Only one item in  th i s  s ec tio n  received more than f i f t y  per cent 
of the response under the "very well prepared" category, and th a t  was 
the item. Comprehend meter-rhythm p a t te rn s ,  (54%). The average r e ­
sponse to the "very w ell prepared" category for th i s  sec tion  was 
th ir ty - tw o  per cen t .  The average response to the "poorly or not a t  
a l l "  category of th is  s ec tio n  was three  per cen t ,  and for one-half  of 
the items there  were no responses in  the "poorly  or not a t  a l l "  
category.
Arranging and composing competencies. The opinion of the major­
i t y  of the graduates was th a t  the items in  th is  s ec tio n  were n e i th e r  
" im portan t,"  (17%); nor "very im portant,"  (4%). I t  should be pointed 
out, however, th a t  th i r ty -o n e  per cent of the graduates were of the 
opinion th a t  Arranging for choral groups was "important" or "very 
important" while f i f t y - f o u r  per cent held th is  item to be "of some 
importance." Also, Arranging for ins trum ental ensembles received 
f i f t y - f o u r  per cen t of the responses in  the "very important" and 
"important" ca te g o r ie s .
The graduates ' opinions of the adequacy of p repara tion  of the 
items in  th is  sec tio n  was r a th e r  low. None of the items rece ived  
f i f t y  per cent of the responses in  the combined ca teg o r ie s ,  "very 
well prepared" or "w ell p repared."  More than h a l f  of the items 
f a i l e d  to rece ive  a s in g le  response in  the category, "very well
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prepared."
One graduate used the following comment to j u s t i f y  h is  opinions 
as to the importance of the items in  th is  s ec tio n :  "Plenty of good
m a te r ia ls  a v a i la b le  un less  one fee ls  the urge to compose and then one 
should study beyond [public  school] teaching requirem ents."  Another 
graduate expressed h is  fe e l in g  very su cc in c tly  when he sa id ,  "the 
p rep a ra t io n  was adequate to the need."
P repara tion  in  musical unders tand ings. The graduates were of 
the opinion th a t  the most important item in th is  sec tion  was Under­
stand ing  the ro le  of music in  l i f e ,  which rece ived  s ix ty - fo u r  per 
cen t of the responses in  the "very important" category, and twenty- 
f iv e  per cent of the responses in  the "important" category. Second 
in  importance in  th is  s ec tio n  was Understanding development of music 
as p a r t  of human c u l tu re ,  which received e ig h ty -s ix  per cen t of the 
responses in  e i th e r  the "very important" or "important" ca teg o r ie s .
Of le sse r  importance, in  the opinions of the graduates, were the 
items: Chants and modes. Medieval, and Renaissance s ty le s  and char­
a c t e r i s t i c s .  All th ree  of these items rece ived  about f i f t y  per cent 
of the responses in  the combined ca teg o r ie s ,  "very important" and 
"im portan t."  None of the ca tegories  rece ived  as much as ten per cant 
of the responses in  the  "not important" category and the average 
response in  th is  category for th is  sec tio n  was s l ig h t ly  over three 
per cen t.
Concerning adequacy of p repara tion ,  the items received a major­
i t y  of responses in  the "well prepared" and "minimally prepared"
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c a te g o r ie s .  Only the item, Understanding the ro le  of music in  l i f e ,  
rece ived  one-th ird  of the responses in  the "very well prepared" c a te ­
gory. The category, "poorly  or not a t  a l l , "  received an average 
response of twelve per cen t .
Musicianship (Musical Performance)
Vocal competencies. An average of t h i r ty - e ig h t  per cent of the 
graduates held the opinion th a t  competencies in  th is  sec tion  were 
"very im portant."  Items rece iv ing  the h ighest percentages of r e ­
sponse in  th is  category were: Sing an independent p a r t ,  (56%);
Sing music a t  s ig h t ,  (53%); and Have a wide knowledge of r e p e r to i r e ,  
(50%). Items deemed to be of le sse r  importance and rece iv ing  the 
la rg e s t  response in  the "no t important" category were: Memorize to
perform, (26%); and Sing as a s o lo i s t ,  (21%). These were the only 
items to rece ive  fewer than f i f t y  per cen t response in  the ca tego r­
i e s ,  "very important" and " im portant."
None of the items in  th is  sec tion  rece ived  f i f t y  per cent of 
the responses in  the "very well prepared" category; however, the 
item. Sing an independent p a r t ,  received forty-tw o per cen t in  th is  
category. None of the items received as many as twenty per cen t of 
the responses in  the "poorly  or not a t  a l l "  category, bv-.t the item. 
Have a wide knowledge of r e p e r to i r e ,  rece ived  f i f t y -n in e  per cent of 
the response in  the "minimally prepared" category . Since th is  item 
was regarded as "very important" or "important" by seven ty -s ix  per 
cen t of the respondents i t  seems s ig n i f i c a n t ly  low in the opinions of 
the graduates as to the adequacy of p repara tion .  In a l l  other
T A B L E  2 9 . - - V o c a l  c o m p e t e n c i e s ,  1 9 4 8 - 1 9 5 2
I t e m
V e r y
Im p o r­
t a n t
Im p o r­
t a n t
Of Some  
Im p o r ­
t a n c e
N o t  
Impor -  
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S i n g  a s  a  s o l o i s t 24 21 35 21 21 21 4 5 12
2 .  S i n g  m u s ic  a t  s i g h t 5 3 33 14 0 14 4 3 37 6
3 .  S i n g  an  i n d e p e n d e n t  p a r t 5 6 24 12 8 4 2 37 17 4
4 .  S i n g  i n  l a r g e  g r o u p s 32 35 26 6 32 4 4 18 6
5 .  S i n g  i n  s m a l l  g r o u p s 29 29 29 12 21 24 39 15
6 .  H ave  a  w i d e  k n o w l e d g e  o f r e p e r t o i r e  50 26 24 0 6 21 59 12
7 .  M e m o r iz e  t o  p e r f o r m 24 18 37 26 19 4 1 28 12
TABLE 3 0 . - - M a j o r  i n s t r u m e n t ( o t h e r  t h a n  p i a n o 1 o r  v o i c e ) ,  1 9 4 8 - 1 9 5 2
I t e m
V e r y
Im p o r­
t a n t
Im p o r ­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  R ea d  m u s i c  a t  s i g h t 72 25 0 0 4 3 4 3 10 3
2 .  P l a y  i n  l a r g e  g ro u p 66 24 10 0 66 24 7 3
3 .  P l a y  i n  s m a l l  g ro u p 59 28 10 3 4 1 34 21 3
4 .  D e m o n s t r a t e  g o o d  p l a y i n g t e c h n i q u e  67 30 3 0 5 0 33 1 0 7
5 .  P l a y  a s  a  s o l o i s t 37 30 23 10 3 3 2 0 33 3
6 .  H ave a  w i d e  k n o w l e d g e  o f r e p e r t o i r e  57 33 10 0 20 4 7 20 3
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ins tances  the items which received fewer responses in the higher 
ca teg o r ie s  of p rep a ra t io n  were regarded as of le s se r  importance.
Major instrum ents (o ther than piano or v o ic e ) . Only one item 
in  th is  s ec tio n  rece ived  le ss  than a m ajority  of responses in  the 
"very important" ca tegory . This item was: Play as a s o lo i s t ,  (37%).
The items rece iv ing  the most responses in  the "very important" c a te ­
gory were: Read music a t  s ig h t ,  (72%); Demonstrate good playing
technique, (67%); and Play in  la rge  ensembles, (66%). Items in  th is  
s ec t io n  rece ived  an average of s ix ty  per cen t response in  the "very 
w ell prepared" category . Only two items rece ived  response in  the 
"not important" ca tegory . They were: Play as a s o lo i s t ,  (10%); and
Play in  small ensembles, (3%).
A ll of the items of th is  sec tion  rece ived  more than f i f t y  per 
cen t  response in  the ca te g o r ie s ,  "very well prepared" or "well 
prepared."  The item. Have a wide knowledge of r e p e r to i r e ,  received 
only twenty per cen t response in  the "very well prepared" category, 
but th is  item rece ived  fo rty -seven  per cen t response in  the "well 
prepared" category.
Piano competencies. In the opinions of the graduates, the items 
of th i s  sec tio n  v a r ie d  g rea t ly  in  th e ir  importance. Receiving the 
h ig h es t  percentage of responses in  the ca te g o r ie s ,  "very important" 
or "important" were: Read music a t  s ig h t ,  (76%); Use piano as a
teaching a id  in  classroom, (76%); Play accompaniments for p u p ils '  
le ssons ,  (73%); and Improvise accompaniments for fam ilia r  songs, 
(70%). Receiving the lowest percentage of responses in  these two
TABLE 3 1 . - - P i a n o  c o m p e t e n c i e s ;  1 9 4 8 - 1 9 5 2
I t e m
V ery
Im p o r ­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  P l a y  a s  a  s o l o i s t 9 12 4 4 35 9 18 32 4 1
2 .  R ead  m u s ic  a t  s i g h t 5 0 26 24 0 9 26 5 3 12
3 .  P l a y  a c c o m p a n im e n t s  f o r  p u p i l s '  
l e s s o n s 38 35 25 3 9 29 29 12
4 .  P l a y  a c c o m p a n im e n t s  f o r  
f i n i s h e d  s o l o i s t s 14 24 4 4 18 9 12 26 5 3
5 .  P l a y  f o r  g r o u p  s i n g i n g 26 26 29 18 6 15 38 4 1
6 .  I m p r o v i s e  a c c o m p a n im e n t s  f o r  
f a m i l i a r  s o n g s 30 4 0 20 10 6 24 29 4 1
7 .  U s e  p i a n o  a s  a  t e a c h i n g  a i d  i n  
c l a s s r o o m 38 38 24 0 6 32 4 4 18
8 .  M e m o r iz e  t o  p e r f o r m 18 9 24 5 0 18 21 25 36
9 .  H ave w i d e  k n o w l e d g e  o f  r e p e r t o i r e 26 24 32 18 7 24 34 34
1 0 .  R e a l i z e  i n s t r u m e n t a l  s c o r e s  on  
p i a n o 30 21 39 9 3 15 52 30
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ca teg o r ie s  were: Play as a s o lo i s t ,  (19%); and Memorize to perform,
(27%). This l a s t  item. Memorize to perform, rece ived  f i f t y  per cent 
of the responses in  the "not important" category.
In the opinions of th i s  group of graduates, the adequacy of 
p repara t ion  of the items in  th is  sec tion  was q u i te  low. None of the 
items of th i s  sec tion  rece ived  f i f t y  per cen t response in  the com­
bined ca teg o r ie s ,  "very w ell prepared" or "w ell p repared."  Over 
t h i r t y  per cent of the respondents were of the opinion th a t  th e ir  
p rep a ra t io n  b e s t  f i t  the category, "poorly or not a t  a l l . "  The 
item. Improvise accompaniments for fam ilia r  songs, which was regard ­
ed as an important competency, received fo rty -one per cent response 
in  the category, "poorly or not a t  a l l . "  One graduate summed i t  up 
for them in  the statem ent: "Piano competency for teachers i s  a
must."
Knowledge of Teaching M aterials
Ensembles. There was an average response of th i r ty - fo u r  per 
cen t in  the category, "very important" for th i s  sec t io n .  Items 
rece iv ing  f i f t y  per cen t or more of the responses in  th is  category 
were: M ateria ls  for mixed chorus, sen ior high, (58%); M aterials  for
concert band, sen ior high, (53%); M aterials  for g i r l s '  chorus, 
sen ior high, (52%); and M ateria ls  for small ensembles, (50%).
Twenty-four per cent of the responses for items of th i s  sec tion  were 
in  the "important" category . When th is  response i s  combined with 
the average response for the "very important" category we find  tha t 
the m ajority  of these graduates regard  items of th is  sec tion  as
TAB L E  3 2 . - - K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s  ( e n s e m b l e s ) ,  1 9 4 8 - 1 9 5 2
I t e m
V e r y  Of Some N o t
I m p o r -  I m p o r -  Im p o r -  Im p o r ­
t a n t  t a n t  t a n c e  t a n t
V e r y  M i n i -  P o o r l y
W e l l  W e l l  m a l l y  o r  N o t
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  M a t e r i a l s  f o r  m ix e d  c h o r u s -
E l e m e n t a r y 33 22 26 9 14 14 4 6 25
J u n i o r  h i g h 4 2 23 19 15 7 15 67 11
S e n i o r  h i g h 58 19 15 8 12 36 5 0 7
M a t e r i a l s  f o r  g i r l s '  c h o r u s -
E l e m e n t a r y 30 15 26 30 7 7 5 3 3 3
J u n i o r  h i g h 39 19 15 27 8 16 6 0 16
S e n i o r  h i g h 5 2 15 19 15 8 19 65 8
M a t e r i a l s  f o r  b o y s '  c h o r u s -
E l e m e n t a r y 22 15 33 30 4 4 5 6 37
J u n i o r  h i g h 31 23 19 27 4 15 5 8 23
S e n i o r  h i g h 4 2 23 15 19 7 15 59 19
M a t e r i a l s  f o r  o r c h e s t r a -
E l e m e n t a r y 37 15 26 22 12 8 4 0 4 0
J u n i o r  h i g h 4 4 16 16 24 12 8 4 4 33
S e n i o r  h i g h 4 4 16 16 24 16 12 4 2 29
M a t e r i a l s  f o r  c o n c e r t  b a n d -
E l e m e n t a r y 31 28 16 22 20 2 0 37 23
J u n i o r  h i g h 19 29 32 19 17 23 3 3 33
S e n i o r  h i g h 5 3 27 3 17 31 24 24 21
M a t e r i a l s  f o r  m a r c h i n g  b a n d -
E l e m e n t a r y 19 19 22 4 1 17 17 30 37
J u n i o r  h i g h 19 29 32 19 17 23 33 33
S e n i o r  h i g h 29 23 13 16 23 33 23 2 0
C h u rch  c h o i r 34 25 28 13 13 3 4 1 6
VO
TABLE 3 2 . ( C o n t i n u e d )
V ery O f Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Im p o r ­ Im p o r ­ Im p o r ­ W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
8 .  C i v i c  c h o r u s 16 19 4 2 23 7 21 24 28
9 .  C i v i c  b a n d 7 24 33 33 11 4 4 19 26
1 0 .  C i v i c  o r c h e s  t r a 36 36 28 0 11 22 22 4 4
1 1 .  M a t e r i a l s  f o r  s m a l l  e n s e m b l e s 5 0 4 3 7 0 0 33 4 4 22
1 2 .  O p e r e t t a s 21 36 36 7 0 0 37 63
t a b l e  3 3 . - - K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s  ( o t h e r  t h a n  e n s e m b l e s ) . 1 9 4 8 - 1 9 5 2
V e r y O f  Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Im p o r ­ Im p o r ­ Im p o r ­ W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  G e n e r a l  m u s i c  c l a s s e s
E l e m e n t a r y 39 23 26 13 2 0 13 4 7 20
J u n i o r  h i g h 4 4 22 22 12 16 13 55 16
S e n i o r  h i g h 33 23 4 0 7 16 13 55 13
2 .  I n d i v i d u a l  l e s s o n s
K e y b o a r d 27 27 31 7 26 15 5 2 7
V o i c e 4 1 30 19 11 32 25 3 6 7




being important competencies. Averages were, of course, lowered by 
items w ith  few responses in  the two h ighest c a teg o r ie s  of importance. 
Items having th is  low s ta tu s  of importance were: Civic band, (31%);
Civic chorus, (35%); and M ateria ls  for marching band, elementary, 
(38%). An average of n ine teen  per cen t was of the opinion th a t  
items in  th is  sec tion  were "not im portant."
These graduates held themselves "very well prepared" or "well 
prepared" in  f i f t y  per cen t of the responses for the items, M aterials  
for concert band, senior high, (55%); M ateria ls  for marching band, 
senior high, (55%); and Civic band, (55%). Items rece iv in g  the high­
e s t  percentage of response in  the category, "poorly or not a t  a l l , "  
were: O perettas , (63%); M ateria ls  for o rches tra ,  elementary, (40%);
M ateria ls  for marching band, elementary, (37%); and M ateria ls  for 
boys' chorus, elementary, (37%).
Other than ensembles. A ll  of the items of th is  sec tion  received 
more than f i f t y  per cent of the responses in  the combined ca tego rie s ,  
"very well prepared" and "w ell prepared." Items rece iv in g  the high­
e s t  percentage of responses in  these ca tego ries  were: Ind iv idual
lessons , instrum ents, (79%); and General music c la s s e s ,  jun io r  high, 
(66%). None of the items received as high a response as f i f t e e n  per 
cen t in  the category, "no t im portant."
The average response to  the combined c a teg o r ie s ,  "very well 
prepared" and "well prepared" was fo r ty -fo u r  per cen t .  The items 
which rece ived  the most responses in  the ca teg o r ie s ,  "very well 
prepared" and "well p repared ,"  were: Indiv idual lessons,
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instrum ents , (75%); and Ind iv idua l lessons, voice, (57%). None of 
the o ther items rece ived  as much as f i f t y  per cen t combined response 
fo r  these ca teg o r ie s .  None of the items received more than twenty 
per cent response in  the category, "poorly or not a t  a l l , "  and the 
average percentage of the response was eleven per cen t .
Conducting Competencies
An average of f i f ty -s e v e n  per cent of the respondents of th is  
group opined th a t  the items of th is  sec tion  were e i th e r  "very impor­
tan t"  or " im portant."  Highest in  percentage of response in  the "very 
important" category was the item. Diagnosing and co r re c t in g  mistakes 
in  re h e a rsa l ,  rece iv ing  e ig h ty -s ix  per cent response.
S ix ty - th ree  per cen t  of the graduates were of the opinion th a t  
they were "well prepared" or "very well prepared" in  the competencies 
and s k i l l s  of th is  sec tio n .
P ro fess io n a l  Education
Philosophica l-psycholog ica l competencies. The average response 
to the category, "very im portan t,"  for the items in  th is  sec tion  by 
the graduates of 1948-1952 was s ix ty - f iv e  per cen t .  A ll of the items 
of th is  sec tio n  received  more than f i f t y  per cent of the responses 
in  the "very important" category.
The average response for the items of th is  sec tio n  in  the com­
bined ca teg o r ie s ,  "very well prepared" and "w ell prepared,"  was 
f i f t y - e i g h t  per cen t .  The item rece iv ing  the most responses in  the 
category , "very well p repared ,"  was: Have a personal philosophy of
t a b l e  3 4 . - - C o n d u c t in g  c o m p e t e n c i e s ,  1 9 4 8 -1 9 5 2
V e r y  O f Some N o t V ery M in i ­ P o o r ly
Im p o r - Im p o r -  Im p o r­ Im p o r­ W e ll W e ll m a l ly o r  N o t
I te m t a n t  t a n t  t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  D i r e c t  c h o r a l  g r o u p s
2 .  D i r e c t  i n s t r u m e n t a l  g r o u p s
3 .  D i r e c t  g ro u p  s i n g i n g
4 .  D ia g n o s in g  a n d  c o r r e c t i n g  m i s t a k e s  
i n  r e h e a r s a l
5 .  C o n d u c t s o  a s  t o  e x p r e s s  
m u s i c a l  v a l u e
6 .  T r a n s p o s e  s c o r e s  a t  s i g h t
7 .  P r e - h e a r  m a r k in g s  o f  t e m p i .
57 29 11 3 23 4 0 34 3
68 15 15 3 35 4 1 15 9
























e x p r e s s i o n ,  e t c . 60 26 11 3 24 35 32 8
8 .  M em o r ize  s c o r e s 14 25 4 4 17 11 4 3 26 20
9 .  H ave k n o w le d g e  o f  g o o d p ro g ra m m in g 70 22 8 0 31 4 4 17 8
1 0 .  H ave w id e  k n o w le d g e  o f r e p e r t o i r e 72 19 8 0 16 4 3 32 8
œ
TABLE 3 5 . - - P h i l o s o p h i c a l - p s y c h o l o g i c a l  c o m p e t e n c ie s ;  1 9 4 8 - 1 9 5 2
I te m
V e r y  
Im p o r-  
t a n t
Im p o r­
t a n t
O f Some 
Im p o r-  
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S k i l l  i n  e v a l u a t i n g  p u p i l
p r o g r e s s  i n  l i g h t  o f  p r o g r e s s  
m ade to w a r d  o b j e c t 5 7 37 6 0 14 4 3 26 17
2 .  H ave a  p e r s o n a l  p h i lo s o p h y  o f  
m u s ic  a n d  m u s ic  t e a c h i n g 78 14 9 0 2 3 4 0 29 9
3 .  B u i ld  o b j e c t i v e s  d e r i v e d  from  
so u n d  e d u c a t i o n a l  p r i n c i p l e s 67 22 11 0 18 32 35 14
4 .  C o n s t r u c t  a  v a l i d  c u r r ic u lu m  
E le m e n ta r y 64 21 7 7 21 29 32 19
J u n io r  h ig h 64 25 7 4 21 4 1 2 4 14
S e n io r  h i g h 65 25 4 4 18 4 1 29 11
5 .  U n d e r s ta n d  t h e  p l a c e  o f  m u s ic  i n  
t h e  t o t a l  e d u c a t i o n a l  p ro g ra m 71 29 0 0 21 4 7 24 9
6 .  A p p ly  p s y c h o l o g i c a l  p r i n c i p l e s  
t o  m u s ic  t e a c h i n g 5 6 29 12 3 15 35 32 18
00
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music and music teaching, (28%). The average response for the items 
of th i s  sec tio n  in  the "poorly or not a t  a l l "  category was th i r te e n  
per cen t ,  and no item exceeded twenty per cent of the response in  
th i s  category.
A dm inistra tive  and supervisory  competencies. There was an 
average of fo r ty  per cen t of the responses in  the category, "very 
im portan t,"  to the items in  th is  sec tion ,  but the ind iv idua l  items 
were q u i te  varied  in  the percentages of responses in  th i s  category.
The items rece ived  a range of response from nine per cen t for the 
item. Knowledge of baton tw ir l in g  techniques, to seventy-seven per 
cent response for the item, D isc ip l in e  in  the classroom.
An average of f o r ty - s ix  per cen t of these graduates was of the 
opinion th a t  they were e i th e r  "w ell prepared" or "very w ell prepared" 
in  the s k i l l s  and competencies of th is  s ec tio n .  The item. Under­
standing and superv ising  the so lv ing  of problems of classroom teach­
ers who teach th e i r  own music, was regarded by these graduates as 
being an important competency, y e t  s ix ty - th re e  per cen t of the r e ­
sponses were in  the "minimally prepared" or "poorly or not a t  a l l "  
c a te g o r ie s .  In reverse ,  the item. Knowledge of baton tw ir l in g  tech­
niques, rece ived  s ix ty -e ig h t  per cent response in  the category "poorly 
or not a t  a l l , "  while only eighteen  per cent regarded th i s  s k i l l  or 
competency as e i th e r  "important" or "very im portant."
TA B L E  3 6 , - - A d m i n i s t r a t i v e  a n d  s u p e r v i s o r y  c o m p e t e n c i e s ,  1 9 4 8 - 1 9 5 2
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V ery  M in i -  P o o r ly  
W e ll  W e ll  m a l ly  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d in g  a n d  s u p e r v i s i n g  th e  
s o l v i n g  o f  p r o b le m s  o f  c la s s r o o m
t e a c h e r s  who t e a c h  t h e i r  own m u s ic  39  
2 .  H a n d lin g  p r o b le m s  o f  a d m i n i s t r a t i o n
5 1 6 3 3 35 39 24
o f  t h e  m u s ic  p ro g ra m  a s  t o :
F in a n c e  an d  fu n d  r a i s i n g 4 2 38 12 6 12 33 39 15
C u r r ic u la 48 4 2 6 3 12 48 30 9
P u b l i c i t y  an d  p u b l i c  r e l a t i o n s 5 1 35 9 3 21 4 2 30 6
R e c o r d in g s 23 2 3 52 3 9 22 19 5 0
G r a d in g 27 30 33 9 9 3 0 30 3 0
L i a i s o n  w i t h  a d m i n i s t r a t i v e
o f f i c i a l s 5 2 36 9 3 12 45 24 18
T r ip s 39 21 36 3 12 45 24 18
D i s c i p l i n e  i n  c l a s s 77 18 3 3 15 35 29 21
3 .  T e s t i n g  & c l a s s i f i c a t i o n  o f  v o i c e s
E le m e n ta r y 29 26 29 16 16 29 42 13
J u n io r  h i g h 39 39 16 6 13 26 55 6
S e n io r  h i g h 58 19 16 6 12 20 5 7 10
4 .  U s in g  a u d i o - v i s u a l  e q u ip m e n t 15 5 6 29 0 3 15 5 2 30
5 .  R e c r u i t m e n t  o f  m em bers 32 5 0 18 0 15 4 4 26 15
6 .  P r o c u r e  a t t i r e 29 24 4 1 6 16 31 34 19
7 .  M a in t a in  a t t i r e 32 26 35 6 18 30 30 21
8 .  P r o c u r e  e q u ip m e n t 57 4 0 3 0 29 32 26 12
9 .  M a in t a in  e q u ip m e n t 5 7 38 6 0 26 35 26 12
1 0 .  K n o w le d g e  o f  b a t o n  t w i r l i n g




S k il ls  and Competencies 
Classes of 1953-1957
Musicianship (Basic Music)
L is ten ing  competencies. An average of seventy per cent of the 
responses to  the items in  th i s  sec tion  by these graduates was in  the 
category , "very im portant."  This average was lowered by the item, 
Comprehend form and design, which rece ived  only f ive  per cent r e ­
sponse in  th i s  category. The average response in  the category, "not 
important" was le ss  than one per cen t .  Highest percentage of r e ­
sponses in  the category, "very important" was received by the item. 
Hear m istakes in  musical performance, (87%).
The m a jo r i ty  of these graduates was of the opinion th a t  they 
were e i th e r  "well prepared" or "very well prepared" in  these s k i l l s  
and competencies except fo r  the item. Comprehend form and design. 
Though th i s  item received the fewest responses in  the category, "very 
well p repared ,"  i t  received s ix ty - fo u r  per cent of the responses in  
the category , " im portant,"  and i t  would seem s ig n i f ic a n t  th a t  s ix ty -  
e igh t per cent of these graduates opined th a t  they were e i th e r  "min­
im ally prepared" or "poorly or not a t  a l l "  prepared.
Arranging and composing competencies. Again, the m a jo rity  of 
th i s  group of graduates was of the opinion th a t  these s k i l l s  and 
competencies were not of grea t importance. Only the item. Arranging 
fo r  choral groups, received more than f i f t y  per cent response in  the 
c a te g o r ie s ,  "very important" and "im portant."
T A B L E  3 7 . - - L i s t e n i n g  c o m p e t e n c i e s ,  1 9 5 3 - 1 9 5 7
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V ery
W e ll
P r e p a r e d
W e ll
P r e p a r e d
M in i-  P o o r ly  
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  Hear, m e lo d ic  p a t t e r n s 65 35 0 0 32 4 5 23 0
2 .  H ear h a r m o n ic  p r o g r e s s i o n s  and  
r e s o l u t i o n s 57 39 4 0 14 5 0 36 0
3 .  C om prehend m e te r -r h y th m  p a t t e r n s 74 17 9 0 36 27 32 4
4 .  C om prehend fo rm  a n d  d e s i g n 5 64 32 0 5 27 5 0 18
5 .  H ear m i s t a k e s  i n  m u s i c a l  
p e r fo r m a n c  e 8 7 9 4 0 23 32 45 0
6 .  M ake v a l u e  ju d g e m e n ts  i n  r e p e r ­
t o i r e ,  p e r fo r m a n c e ,  e t c . 74 17 4 4 14 27 55 5
TABLE 3 8 . - - A r r a n g in g  an d  c o m p o s in g c o m p e t e n c i e s ,  1 9 5 3 -1 9 5 7
I te m
V e r y
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r l y  
W e ll  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  A r r a n g in g - c h o r a l 3 0 35 20 15 0 35 4 3 22
2 .  A r r a n g i n g - i n s t r u m e n t a l 17 29 33 21 5 29 48 19
3 .  A r r a n g in g - c o m b in a t io n 14 27 4 5 14 5 14 38 4 3
4 .  C o m p o s in g - v o c a l  s o l o s 0 14 29 57 0 5 26 68
5 .  C o m p o s in g - in s t r u m e n t a l  s o l o s 0 0 5 0 5 0 0 5 24 72
6 .  C o m p o s in g - c h o r a l 5 15 55 25 0 5 45 4 7
00
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T A B L E  3 8 . - - ( C o n t i n u e d )
V ery O f Some N o t V e r y M in i ­ P o o r ly
Im p o r­ Im por Im p o r­ Im p o r­ W e ll W e ll m a l ly o r  N o t
I te m t a n t t a n t t a n c e t a n t P r e p a r e d P r e p a r e d P r e p a r e d  A t  A l l
7 .  C o m p o s in g - in s t r u m e n t a l  g r o u p s 5 5 5 0 4 1 5 0 48 4 8
8 .  C o m p o s in g -c o m b in a t io n 0 10 4 3 4 7 0 0 32 68
9 .  C o m p o sin g  m u s i c a l s 5 18 27 5 0 0 0 27 73
TABLE 3 9 . - - P r e p a r a t i o n  i n  m u s i c a l  u n d e r s t a n d i n g s . 1 9 5 3 -1 9 5 7
V e r y O f Some N o t V ery M in i ­ P o o r l y
Im p o r­ Im por Im p o r­ Im p o r t W e ll W e ll m a l ly o r  N o t
I te m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d in g  t h e  r o l e  o f  m u s ic
i n  l i f e 7 0 22 9 0 4 39 5 2 4
2 .  U n d e r s t a n d in g  d e v e lo p m e n t  o f  m u s ic
a s  p a r t  o f  human c u l t u r e 65 26 8 0 4 35 5 7 4
3 .  U n d e r s ta n d  t h e  t r a d i t i o n s  a n d
c h a r a c t e r i s t i c s  o f  s t y l e s
C h a n ts  an d  m od es 26 57 17 0 9 23 64 5
M e d ie v a l 17 4 3 3 0 9 4 17 70 9
R e n a i s s a n c e 17 48 3 0 4 4 17 78 0
B a r o q u e 16 39 35 0 4 35 61 0
C l a s s i c a l 26 5 2 22 0 9 3 0 61 0
R o m a n tic 26 58 26 0 9 27 64 4
I m p r e s s i o n i s t i c 30 4 3 26 0 4 25 67 4




The average response for the items of th is  sec tio n  as to adequa­
cy of p repara tion  was nine per cent in  the ca teg o r ie s ,  "very well 
prepared" combined with "w ell p repared."  An average of f i f t y - e ig h t  
per cen t of these graduates was of the opinion th a t  th e i r  p repara­
t io n  in  these s k i l l s  and competencies was "poorly  or not a t  a l l . "
P repara tion  in  musical unders tand ings. An average of seventy- 
s ix  per cen t of these graduates was of the opinion th a t  the s k i l l s  
and competencies in  th i s  sec tion  were e i th e r  " important" or "very 
im portan t."  The response in  the category, "not im portant,"  was a one 
per cen t average. The items rece iv ing  the la rg e s t  response in  the 
"very important" category were; Understanding the ro le  of music in  
l i f e ,  (70%); and Understanding development of music as p a r t  of human 
c u l tu re ,  (65%).
None of the items of th is  sec tion  received f i f t y  per cent of 
the response in  the combined ca teg o r ie s ,  "very w ell prepared" or 
"well prepared,"  A ll of the items rece ived  more than f i f t y  per cent 
response for the category , "minimally prepared,"  in  th is  sec tion .
Musicianship (Musical Performance)
Vocal competencies. The graduates were of the opinion th a t  the 
s k i l l s  and competencies of th is  sec tion  were ra th e r  im portant. An 
average of eighty-seven per cent of the graduates responded to e i th e r  
the "very important" or the "important" category . Only two items 
rece ived  responses in  the "no t important" category, and they were: 
Sing as a s o lo i s t ,  (14%); and Memorize to perform, (18%).
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The graduates opined themselves "very w ell prepared" or "well 
prepared" in  over h a l f  of the responses for items in  th is  sec tion , 
and there  were few responses in  the category, "poorly or not a t  a l l , "  
an average of seven per cen t .
Major instrum ent (o ther than piano or v o ic e ) . Again, a l l  of the 
s k i l l s  and competencies of th is  sec tion  were deemed by th is  group of 
graduates to be of importance. The average response to the ca tegor­
i e s ,  "very important" and " im portan t,"  was seven ty -th ree  per cen t .  
Only one item rece ived  response in  the "poorly  or not a t  a l l "  c a te ­
gory: Play as a s o lo i s t ,  (12%).
Sixty  per cen t of the graduates were of the opinion th a t  they 
were e i th e r  "well prepared" or "very w ell prepared" in  the s k i l l s  and 
competencies of th is  s e c t io n .  The only item to rece iv e  responses in 
the "poorly or not a t  a l l "  category was Play in  la rge  ensemble, and 
th i s  item rece ived  s ix  per cen t response in  th is  ca tegory.
Piano competencies. The items of th is  sec tio n  were held to be 
"very important" or "important" by s ix ty - s ix  per cen t of the respond­
e n ts .  The items. Play as a s o lo i s t  and Memorize to perform, were 
r e c ip ie n t s  of fewer than f i f t y  per cen t of the responses in  these two 
c a te g o r ie s .
Over a th i rd ,  (35%), of these graduates were of the opinion th a t  
they had been "poorly or not a l l "  prepared in  these s k i l l s  and compe­
te n c ie s ,  while th i r ty - s e v e n  per cent were of the opinion th a t  they 
were e i th e r  "w ell prepared" or "very w ell prepared" in  these s k i l l s  
and competencies. One graduate s ta te d  her fee l in g s  about her
T A 3 L E  4 0 . - - V o c a l  c o m p e t e n c i e s ,  1 9 5 3 - 1 9 5 7
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r-  
t a n c e
N o t  
Im p o r-  
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l ly  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S i n g  a s  a  s o l o i s t 19 4 7 19 14 5 4 5 4 0 10
2 .  S i n g  m u s ic  a t  s i g h t 9 0 10 0 0 30 35 35 0
3 .  S in g  a n  in d e p e n d e n t  p a r t 86 14 0 0 4 0 3 0 3 0 0
4 .  S in g  i n  l a r g e  g r o u p s 55 4 1 5 0 4 3 4 8 5 5
5 .  S in g  i n  s m a l l  g r o u p s 55 32 14 0 24 24 4 3 11
6 .  H ave w id e  k n o w le d g e  o f  r e p e r t o i r e 8 0 15 5 0 11 39 4 2 11
7 .  M em o rize  t o  p e r fo r m 36 32 14 18 15 30 4 5 10
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TABLE 4 L . - - M a jo r  in s t r u m e n t  ( o t h e r  th a n  p ia n o  o r  v o i c e ) ,  1 9 5 3 -1 9 5 7
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r l y  
W e ll W e ll  m a l ly  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  R ead  m u s ic  a t  s i g h t 71 12 18 0 29 29 4 1 0
2 .  P la y  i n  l a r g e  g r o u p s 4 1 29 29 0 4 1 29 24 6
3 .  P l a y  i n  s m a l l  g r o u p s 29 47 24 0 24 35 4 1 0
4 .  D e m o n s tr a te  g o o d  p l a y i n g  t e c h n iq u e 65 12 2 4 0 37 25 37 0
5 .  P l a y  a s  a  s o l o i s t 35 18 38 12 24 35 4 1 0
6 .  H ave w id e  k n o w le d g e  o f  r e p e r t o i r e 5 3 29 18 0 35 18 4 1 0
T A B L E  4 2 , - - P i a n o  c o m p e t e n c i e s ,  1 9 5 3 - 1 9 5  7
I te m
V ery  
Im p o r-  
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t  
Im p o r-  
t a n t
V e r y  M in i -  P o o r l y  
W e ll W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  P l a y  a s  a  s o l o i s t 14 2 4 10 5 2 5 29 38 29
2 .  R ead  m u s ic  a t  s i g h t 67 29 0 5 14 4 3 29 14
3 .  P l a y  a c c o m p a n im e n ts  
f o r  p u p i l s '  l e s s o n s 48 38 10 5 10 33 24 3 3
4 .  P l a y  a c c o m p a n im e n ts  f o r  
f i n i s h e d  s o l o i s t s 29 29 33 10 14 24 10 5 2
5 .  P la y  f o r  g r o u p  s i n g i n g 48 33 14 5 19 29 19 33
6 .  I m p r o v is e  a c c o m p a n im e n ts  f o r  
f a m i l i a r  s o n g s 35 35 15 15 15 5 25 55
7 .  U se  p ia n o  a s  a  t e a c h i n g  a i d  i n  
c la s s r o o m 4 3 4 3 10 5 5 29 38 24
8 .  M em o r ize  t o  p e r fo r m 20 15 25 4 0 10 35 20 35
9 .  H ave w id e  k n o w le d g e  o f  r e p e r t o i r e 30 30 25 15 0 35 4 0 25
1 0 .  R e a l i z e  i n s t r u m e n t a l  s c o r e s  on  
p ia n o 19 38 29 14 0 14 29 5 7
VOw
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p rep ara t io n  th u s ly : "My own ta le n ts  were my l im i ta t io n ,"
Knowledge of Teaching M ateria ls
Ensembles. An average of six ty-one per cen t of these graduates 
was of the opinion th a t  the s k i l l s  and competencies of th i s  sec tion  
which app lied  to public  school ensembles were e i th e r  "important" or 
"very im portant."  Some items rece ived  s u b s ta n t ia l  response in  the 
"not important" category . These items were: M ateria ls  for boys'
chorus, elementary, (24%); M ateria ls  for o rch es tra ,  elementary,
(38%), jun io r  high, (32%); M aterials  for concert band, elementary, 
(32%); M ateria ls  for marching band, elementary, (39%); and Civic 
ensembles, (35%).
The graduates for the most p a r t  did not f e e l  well prepared in  
these competencies and s k i l l s .  Only f iv e  per cen t of the graduatés 
responded in  the "very well prepared" while only twenty-nine per cent 
responded in  the "well prepared" category. There was an average of 
th i r t y - f iv e  per cent of the responses in  the category, "poorly or not 
a t  a l l "  prepared.
Other than ensembles. The graduates of th is  group were of the 
opinion th a t  these s k i l l s  and competencies were h ighly important, as 
seven ty -f ive  per cent of the responses were in  e i th e r  the "very im­
portan t"  or "important" ca te g o r ie s .  There was approximately ten per 
cen t  of the respondents who held them as "not im portant."
F o rty - th ree  per cen t of the graduates were of the opinion th a t  
they were "well prepared" in  these s k i l l s  and competencies; however.
TABLE 4 3 . - -K n o w le d g e  o f  t e a c h i n g  m a t e r i a l s  ( e n s e m b l e s ) ,  1 9 5 3 - 1 9 5 7
I te m
V ery
Im p o r­
t a n t
Im p or­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V ery
W e ll
P r e p a r e d
M in i -  P o o r ly  
W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  A t  A l l
1 ,  M a t e r i a l s  f o r  
E le m e n ta r y
m ix e d  c h o r u s -
5 3 12 29 6 12 24 4 1 24
J u n io r  h i g h 5 3 24 12 6 12 29 4 1 28
S e n io r  h ig h 8 1 12 0 0 12 4 7 29 18
2 .  M a t e r i a l s  f o r  
E le m e n ta r y
g i r l s '  c h o r u s -
4 1 24 18 18 6 24 41 29
J u n io r  h i g h 4 4 4 4 6 6 12 29 35 24
S e n io r  h ig h 62 31 0 6 9 32 4 6 14
3 .  M a t e r i a l s  f o r  
E le m e n ta r y
b o y s '  c h o r u s -
4 1 24 12 24 6 25 3 7 31
J u n io r  h i g h 5 6 25 12 6 6 35 35 24
S e n io r  h ig h 5 0 39 0 6 6 4 7 29 18
4 .  M a t e r i a l s  f o r  
E le m e n ta r y
o r c h e s t r a -
33 7 33 38 0 12 37 5 0
J u n io r  h ig h 26 11 32 32 0 10 45 45
S e n io r  h i g h 39 6 3 3 22 0 2 0 5 0 3 0
5 .  M a t e r i a l s  f o r  c o n c e r t  b a n d -
E le m e n ta r y  
J u n io r  h ig h  
S e n io r  h ig h
6 .  M a t e r i a l s  f o r  m a r c h in g  b a n d -
26 16 26 32 4 25 17 5 4
30 10 35 25 6 33 22 39
4 2 11 26 21 11 33 22 33
E le m e n ta r y 22 11 28 39 0 28 28 45
J u n io r  h ig h 22 22 22 33 0 29 29 4 1
S e n io r  h ig h 28 22 22 28 11 22 28 39
7 .  C h u rch  c h o i r 15 35 45 5 0 35 35 30
vo
TA B L E  4 3 ( C o n t i n u e d )
I te m
V ery
Im p o r­
t a n t
Im por
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
8 .  C i v i c  c h o r u s 5 15 5 0 30 0 17 45 39
9 .  C i v i c  b an d 0 0 61 39 0 28 17 55
1 0 .  C i v i c  o r c h e s t r a 0 6 59 35 0 29 18 5 3
1 1 .  M a t e r i a l s  f o r  s m a l l  e n s e m b le s 24 4 3 24 9 10 25 35 30
1 2 .  O p e r e t t a s 12 12 4 7 29 0 19 25 5 6




t a n t
Im por
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p or­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  G e n e r a l  m u s ic  c l a s s e s  
E le m e n ta r y 5 0 25 15 10 10 4 0 25 25
J u n io r  h ig h 4 2 4 2 5 11 0 5 0 3 0 2 0
S e n io r  h i g h 4 2 26 21 11 0 45 3 0 25
2 .  I n d i v i d u a l  l e s s o n s  
K ey b o a rd 35 4 0 20 5 11 4 2 21 26
V o ic e 35 4 0 15 10 5 55 2 0 20
I n s t r u m e n t s 26 32 26 16 11 28 4 4 17
VOc\
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only s ix  per cent responded in  the category, "very well prepared."  
Twenty-two per cen t of the responses were in  the "poorly or not a t  
a l l "  ca tegory.
Conducting Competenc ’ •'s
This sec tion  was regarded by the grai' i^s of th is  group as the 
se c t io n  of h ighest importance of the q u es tio n n a ire .  Eighty-two per 
cen t of the responses were in  the c a te g o r ie s ,  "very important" or 
" im portan t,"  and f i f t y - f i v e  of these were in  the category of h ighest 
importance. This se c t io n  contained the only item to rece ive  a l l  the 
responses of a l l  respondents in  one category . That item was: 
Diagnosing and c o r re c t in g  mistakes in re h e a rs a l ,  which received one 
hundred per cen t response in  the category, "very im portan t."
Twelve per cent of the responses were given to the category,
"very well prepared" to the item of th is  s ec tio n ,  and fo r ty  per cent 
of the responses were in  the category, "well p repared ."  Only s ix teen  
per cen t of the respondents were of the opinion th a t  th e i r  p reparation  
f i t  the "poorly or not a t  a l l "  category.
P ro fess io n a l  Education
P h ilosoph ica l-psycho log ica l compel i, . : g. A ll  of the items of 
th i s  sec tion  rece ived  more than f i f t y  per can t jx the responses. The 
average was f i f t y -n in e  per cen t of the responses in  th is  category. 
There was four per cen t response in  the combined c a teg o r ie s ,  "o f  some 
importance" and "not im portan t."
The m ajority  of the graduates was of the opinion th a t  they were
T A B L E  4 5 . - - C o n d u c t i n g  c o m p e t e n c i e s ^  1 9 5 3 - 1 9 5 7
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  D i r e c t  c h o r a l  g r o u p s 64 27 9 0 14 5 0 32 5
2 .  D i r e c t  i n s t r u m e n t a l  g r o u p s 27 5 0 14 9 14 45 23 18
3 .  D i r e c t  g r o u p  s i n g i n g 32 45 18 5 9 5 0 3 6 0
4 .  D ia g n o s in g  a n d  c o r r e c t i n g  
m i s t a k e s  i n  r e h e a r s a l 1 0 0 0 0 0 18 45 27 9
5 .  C o n d u c t s o  a s  t o  e x p r e s s  
m u s i c a l  v a l u e s 8 6 14 0 0 23 27 4 5 5
6 .  T r a n s p o s e  s c o r e s  t o  c o n c e r t  
a t  s i g h t 36 18 27 18 0 27 32 4 1
7 . P r e - h e a r  m a r k in g s  o f  t e m p i ,  
e x p r e s s i o n ,  e t c . 5 0 4 1 5 5 10 48 38 5
8 .  M em o rize  s c o r e s 14 18 4 1 37 5 27 4 1 27
9 .  H ave k n o w le d g e  o f  g o o d  p ro g ra m m in g 77 23 0 0 14 45 36 5
1 0 .  H ave w id e  k n o w le d g e  o f  r e p e r t o i r e 59 36 5 0 9 36 5 0 5
VOoo
TABLE 4 6 . - - P h i l o s o p h i c a l - p s y c h o l o g i c a l  c o m p e t e n c i e s ,  1 9 5 3 -1 9 5 7
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r-  
t a n c e
N o t  
Im p o r-  
t a n t
V e r y  M in i -  P o o r ly  
W e ll W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S k i l l  i n  e v a l u a t i n g  p u p i l
p r o g r e s s  i n  l i g h t  o f  p r o g r e s s  
m ade to w a r d  o b j e c t i v e 59 36 5 0 9 18 5 0 23
2 .  H ave p e r s o n a l  p h i l o s o p h y  o f  
m u s ic  a n d  m u s ic  t e a c h i n g 55 4 1 5 0 9 36 4 1 14
3 .  B u i ld  o b j e c t i v e s  d e r i v e d  from  
so u n d  e d u c a t i o n a l  p r i n c i p l e s 55 4 1 5 0 9 27 45 18
4 .  C o n s t r u c t  a  v a l i d  c u r r ic u lu m  i n :  
E le m e n ta r y 62 29 9 0 0 4 0 5 0 10
J u n io r  h ig h 55 45 0 0 0 37 58 11
S e n io r  h ig h 58 4 2 0 0 0 37 58 11
5 .  U n d e r s ta n d  t h e  p l a c e  o f  m u s ic  i n  
t h e  t o t a l  e d u c a t i o n a l  p ro g ra m 77 23 0 0 0 57 33 14
6 .  A p p ly  p s y c h o l o g i c a l  p r i n c i p l e s  




"minimally prepared" and there  were only four per cen t of the respond­
en ts  who thought they were "very well prepared."  The item, S k i l l  in 
eva lua ting  pupil progress, rece ived  the la rg e s t  response in  the "poor­
ly  or not a t  a l l "  category with tw enty-three per cen t of the respons­
es in  th i s  ca tegory. Considering the high importance given to items 
of th i s  sec tion ,  the graduates seem to have been of the opinion th a t  
th e i r  p repara tion  was not as complete as they would have wished.
A dm inistrative and supervisory  competencies. The graduates ' of 
th i s  group responses were seven ty -s ix  per cen t in  the "very impor­
tan t"  or "important" c a te g o r ie s .  The la rg e s t  dev ian t from t..:^s 
opinion of importance was the item, Knowledge of baton tw ir l in g  tech­
niques, which rece ived  f i f t y  per cen t response in  the category, 
"poorly  or not a t  a l l . "
In th is  sec tion ,  a lso ,  the graduates did not opine themselves as 
highly prepared. The response in  the category, "very well prepared" 
was only three  per cent and response in  the category, "well p re ­
pared,"  averaged tw enty-five per cen t .  The combined average p ercen t­
age of response given to the h ighest two ca teg o r ie s  of p repara tion  
was given to the "poorly or not a t  a l l "  category , tw enty-eight per 
cen t .
S k i l l s  and Competencies 
Classes of 1958-1962
Musicianship (Basic Music)
L is ten ing  competencies. The graduates of 1958-1962 were of the
T A B L E  4 7 . - - A d m i n i s t r a t i v e  a n d  s u p e r v i s o r y  c o m p e t e n c i e s ,  1 9 5 3 - 1 9 5  7
I te m
V e r y
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t  
Im p o r-  
t a n t
V ery
W e ll
P r e p a r e d
W e ll
P r e p a r e d
M in i -  P o o r l y  
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d in g  a n d  s u p e r v i s i n g  th e  
s o l v i n g  o f  p r o b le m s  o f  c la s s r o o m  
t e a c h e r s  who t e a c h  t h e i r  own m u s ic 37 37 21 5 5 26 32 37
2 .  H a n d lin g  p r o b le m s  o f  a d m i n i s t r a t i o n  
o f  t h e  m u s ic  p ro g ra m s a s  t o :
F in a n c e  a n d  fu n d  r a i s i n g  5 3 37 5 5 0 39 33 28
C u r r ic u la 58 37 0 5 6 11 67 17
P u b l i c i t y  an d  p u b . r e l a t i o n s 69 26 0 5 4 17 74 17
R e c o r d in g s 21 4 2 26 10 0 11 55 33
G r a d in g 21 58 16 5 0 33 39 28
L i a i s o n  w i t h  a d m i n i s t r a t i v e  
o f f i c i a l s 68 26 0 5 11 2 2 39 28
T r ip s 58 21 16 5 0 29 4 7 24
D i s c i p l i n e  i n  c l a s s 79 16 5 0 0 29 5 3 18
3 .  T e s t i n g  & c l a s s i f i c a t i o n  o f  v o i c e s  
E le m e n ta r y 27 21 32 11 5 4 2 32 21
J u n io r  h i g h 5 0 2 0 2 0 10 5 26 5 3 16
S e n io r  h ig h 61 11 17 11 6 28 55 11
4 .  U s in g  a u d i o - v i s u a l  e q u ip m e n t 4 0 3 0 15 15 0 2 0 4 0 4 0
5 .  R e c r u i t m e n t  o f  m em bers 4 7 37 11 5 0 3 0 4 0 3 0
6 .  P r o c u r e m e n t  o f  a t t i r e 3 0 45 10 25 0 25 4 0 35
7 .  M a in t a in  a t t i r e 25 45 2 0 10 0 2 0 45 35
8 .  P r o c u r e  e q u ip m e n t 5 0 4 0 5 5 5 3 0 4 5 2 0
9 .  M a in t a in  e q u ip m e n t 45 45 10 0 10 ' 30 4 0 20
1 0 .  K n o w le d g e  o f  b a t o n  t w i r l i n g
t e c h n iq u e s 0 11 39 5 0 0 0 17 8 3
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opinion th a t  s k i l l s  and competencies of th i s  sec tion  were highly 
im portant, as most of the items received  over seventy per cent of the 
responses in  the "very important" ca tegory. The item, Comprehend 
form and design, rece ived  th i r t y  per cen t of the responses in  the 
category , "very im portant,"  but th i s  item rece ived  fo rty -one  per cent 
of the responses in  the "important" ca tegory . The average response 
for items of th i s  s ec tio n  in  the "no t important" category was one per 
c e n t .
Sixty-one per cen t of th is  group of respondents held the opinion 
they were e i th e r  "well prepared" or "very well prepared" in  these 
s k i l l s  and competencies. An average of s ix  per cen t was of the 
opinion they were "poorly or no t a t  a l l "  prepared.
Arranging and composing competencies. The graduates did not 
tend to regard  the s k i l l s  and competencies of th i s  se c t io n  as of 
la rge  importance. Two items of th is  sec tion  did rece ive  responses 
in  rev e rse  of th is  trend . These items received  over f i f t y  per cent 
response in  the ca teg o r ie s ,  "very important" and " im portan t."  The 
items and the percentage of response in  these two ca teg o r ie s  were: 
Arranging fo r  choral groups, (64%); and. Arranging for instrum ental 
groups, (55%). Items of th is  sec t io n  were believed to be "not impor­
tan t"  by over a th i rd  of the respondents, (35%).
An average of n ineteen  per cen t of the graduates was of the 
opinion th a t  they were e i th e r  "w ell prepared" or "very  well prepared 
in  s k i l l s  and competencies of th i s  sec tio n .  F o r ty -s ix  per cen t of 
the respondents were of the opinion th a t  th e i r  p rep a ra t io n  had been
T A B L E  4 8 . - - L i s t e n i n g  c o m p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I te m
V e r y
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  H ear m e lo d ic  p a t t e r n s 73 27 0 0 27 5 4 19 0
2 .  H ear h a r m o n ic  p r o g r e s s i o n s  
a n d  r e s o l u t i o n s 57 32 11 0 19 32 4 6 3
3 .  C om prehend m e te r -r h y th m  p a t t e r n s 78 19 3 0 19 5 3 25 3
4 .  C om prehend fo rm  an d  d e s i g n 30 4 1 27 3 8 28 4 7 17
5 .  H ear m i s t a k e s  i n  m u s ic a l  
p e r fo r m a n c e 76 16 5 3 22 5 0 28 0
6 .  M ake v a l u e  ju d g e m e n ts  i n  r e p e r ­
t o i r e ,  p e r f o r m a n c e ,  e t c . 70 22 8 0 28 3 6 25 11
TABLE 4 9 . - - A r r a n g in g  a n d  c o m p o s in g c o m p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I te m
V ery
Im p o r­
t a n t
Im p o r-  
t a n t
O f Some 
Im p o r­
t a n c e
N o t  
Im p or-  
t a n t
V e r y
W e ll  W e ll  
P r e p a r e d  P r e p a r e d
M in i -  P o o r ly  
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  A r r a n g i n g - c h o r a l 25 39 25 11 9 21 4 7 23
2 ,  A r r a n g i n g - i n s t r u m e n t a l 19 36 19 25 9 18 5 0 23
3 .  A r r a n g in g - c o m b in a t i o n 22 25 31 22 6 19 39 36
4 .  C o m p o s in g - v o c a l  s o l o s 3 16 35 4 6 3 13 32 51
5 .  C o m p o s in g - in s t r u m e n t a l  s o l o s 0 9 4 0 5 2 0 12 26 62
6 .  C o m p o s in g - c h o r a l 3 38 27 32 0 22 33 4 4
ow
T A B L E  4 9 . - - ( C o n t i n u e d )
I te m
V ery
Im p o r­
t a n t
Im p o r-  
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
7 .  C o m p o s in g - in s t r u m e n t a l  g r o u p s 6 17 39 39 0 14 29 57
8 .  C o m p o s in g -c o m b in a t io n 3 19 4 2 36 0 14 29 5 4
9 .  C o m p o s in g - m u s ic a ls 8 8 32 5 1 0 8 25 67
t a b l e  5 0 . - - P r e p a r a t i o n  i n  m u s i c a l  u n d e r s t a n d i n g s ,  1 9 5 8 - 1 9 6 2
I te m
V ery  
Im p o r-  
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d in g  t h e  r o l e  o f  
i n  l i f e
m u s ic
62 27 11 0 22 39 28 11
2 .  U n d e r s t a n d in g  d e v e lo p m e n t  
a s  p a r t  o f  human c u l t u r e
o f  m u s ic
5 1 38 11 0 22 4 4 22 11
3 .  U n d e r s ta n d  t h e  t r a d i t i o n s  
c h a r a c t e r i s t i c s  o f  s t y l e s  
C h a n ts  an d  m od es
and
32 27 32 8 14 29 49 6
M e d ie v a l 17 26 59 9 11 23 60 11
R e n a i s s a n c e 23 29 4 6 3 14 23 5 4 11
B a r o q u e 26 31 4 3 0 14 30 49 8
C l a s s i c a l 29 49 2 0 0 14 37 4 6 12
R o m a n tic 34 4 6 2 0 0 5 32 49 5
I m p r e s s i o n i s t i c 34 4 0 26 0 8 24 62 8
C o n tem p o ra ry 4 3 34 23 0 11 19 37 13
?
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"poorly  or not a t  a l l . "  As these s k i l l s  and competencies were not 
considered as h ighly  im portant, the re  seems to be l i t t l e  s ig n if ican ce  
to the opinions regard ing  lack of p repara tion .
P rep ara t io n  in  musical unders tand ings. The only items to 
rece iv e  more than f i f t y  per cen t response in  the "very important" 
category were: Understanding the ro le  of music in  l i f e  (62%); and 
Understanding development of music as p a r t  of human c u l tu re ,  (51%). 
Items in  th is  s ec t io n  rece ived  an average response in  the "very im­
po rtan t"  category of t h i r t y - f iv e  per cen t .  The same percentage of 
responses was rece ived  by items in  the "important" ca tegory . Only 
two per cen t of the responses were in  the "not important" category .
The m ajo r ity  of th i s  group of graduates did not b e l iev e  them­
selves  to be h ighly  prepared. The t o t a l  average response in  the 
ca te g o r ie s ,  "very well prepared" and "well p repared,"  was fo r ty - th re e  
per cen t ,  y e t  only ten per cent of the responses were rece ived  in  the 
"poorly  or not a t  a l l "  category.
Musicianship (Musical Performance)
Vocal competencies. The competencies and s k i l l s  of th i s  sec tion  
were r a th e r  h ighly  regarded in  importance by th is  group of graduates . 
An average of seventy-nine per cen t of the responses was given in  
e i th e r  the category, "very im portan t,"  or the category, " im portan t."  
An average of f iv e  per cen t was given to the items in  the "no t  impor­
ta n t"  ca tegory .
The graduates a lso  regarded themselves as ra th e r  well prepared
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in  these s k i l l s  and competencies as they gave an average of s ix ty -one 
per cen t of the responses to the ca te g o r ie s ,  "very well prepared" or 
"w ell p repared ."  Sixteen per cen t of the responses were given in  the 
category, "poorly  or not a t  a l l . "
Major instrum ent (other than voice or p ian o ) . Regarding the 
competencies and s k i l l s  of th is  s ec tio n ,  the graduates held  them as 
being of much importance. The items received an average of s ix ty -  
seven per cen t of the responses in  e i th e r  of the ca teg o r ie s ,  "very 
important" or " im portan t."  F if te en  per cent of the responses were in  
the category, "not im portant,"
Over seventy per cen t of the responses regarding p rep a ra t io n  
were in  e i th e r  the category, "very well prepared" or the category, 
"well p repared ."  Only ten per cent of the graduates of th i s  group 
were of the opinion th a t  they were "poorly or not a t  a l l "  prepared 
in  the s k i l l s  and competencies of th i s  sec tion .
Piano competencies. A m ajority  of the graduates of th i s  group 
was of the opinion tha t these s k i l l s  and competencies were e i th e r  
"very im portant,"  which received th i r t y - f i v e  per cen t of the r e ­
sponses, or " im portan t,"  to which they gave th ir ty -tw o  per cen t of 
the responses. The category, "poorly or not a t  a l l , "  rece ived  only 
e igh t  per cen t of the responses.
The ca te g o r ie s ,  "very well prepared" and "well prepared,"  
rece ived  only th i r ty - fo u r  per cen t of the responses of the graduates 
for these item s. There would seem to be s ig n if ican ce  to these items 
being opined as q u ite  important and yet the graduates rep o r t in g  the
T A B L E  5 1 . - - V o c a l  c o i n p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I te m
V e r y
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t  
Im p o r-  
t a n t
V e r y  M in i -  P o o r l y  
W e ll  W e l l  m a l ly  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S in g  a s  a  s o l o i s t 19 4 1 27 14 22 38 22 19
2 .  S in g  m u s ic  a t  s i g h t 70 22 5 2 24 4 1 27 8
3 .  S in g  a n  in d e p e n d e n t  p a r t 73 19 5 2 4 6 26 14 14
4 .  S in g  i n  l a r g e  g r o u p s 4 3 38 14 5 49 32 11 8
5 .  S i n g  i n  s m a l l  g r o u p s 35 4 6 14 5 4 1 11 2 4 2 4
6 .  H ave w id e  k n o w le d g e  o f  r e p e r t o i r e 5 1 27 16 5 11 2 2 4 3 24
7 .  M em o r ize  t o  p e r fo r m 3 2 35 27 5 24 4 1 19 16
TABLE 5 2 . - -M a jo r  in s t r u m e n t ( o t h e r  th a n  v o i c e  o r  p i a n o ) ,  1 9 5 8 - 1 9 6 2
I te m
V e r y
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
We 11 We 11  ma 1 l y  o r  No t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  R ead  m u s ic  a t  s i g h t 49 27 15 11 27 4 1 16 6
2 .  P la y  i n  l a r g e  g r o u p s 36 36 15 12 35 39 2 3 3
3 .  P la y  i n  s m a l l  g r o u p s 27 36 15 21 23 2 3 4 2 13
4 .  D e m o n s tr a te  g o o d  p l a y i n g t e c h n iq u e 5 6 19 22 3 19 4 4 28 9
5 .  P l a y  a s  a  s o l o i s t 34 25 25 16 19 3 1 39 10
6 .  H ave a  w id e  k n o w le d g e  o f r e p e r t o i r e  28 31 34 6 13 29 39 19
o
TABLE 5 3 . - - P i a n o  c o m p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I te m
V ery
Im p o r­
t a n t
Im p o r­
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  P la y  a s  a  s o l o i s t 14 33 4 2 11 8 31 5 6 6
2 .  R ead  m u s ic  a t  s i g h t 5 6 33 11 0 16 27 4 3 14
3 .  P la y  a c c o m p a n im e n ts  f o r  p u p i l s '  
l e s s o n s 4 1 4 1 1 4 5 16 24 3 2 27
4 .  P la y  a c c o m p a n im e n ts  f o r  
f i n i s h e d  s o l o i s t s 35 35 22 8 14 16 32 38
5 .  P la y  f o r  g ro u p  s i n g i n g 4 1 38 16 5 16 22 3 2 30
6 .  I m p r o v is e  a c c o m p a n im e n ts  f o r  
f a m i l i a r  s o n g s 38 30 2 2 11 5 16 38 4 1
7 .  U se  p ia n o  a s  a  t e a c h i n g  a i d  i n  
c la s s r o o m 4 6 35 19 0 14 27 4 6 14
8 .  M em o r ize  t o  p e r fo r m 24 19 35 22 14 32 32 19
9 .  H ave w id e  k n o w le d g e  o f  r e p e r t o i r e 32 27 3 0 11 8 16 4 6 30
1 0 .  R e a l i z e  i n s t r u m e n t a l  s c o r e s  on  




opinion th a t  they f e l t  le ss  than adequately prepared in these compe­
tenc ies  and s k i l l s .
Knowledge of Teaching M aterials
Ensembles. A ll of the items of th i s  sec tion  which concerned 
m a te r ia ls  for public  school ensembles rece ived  f i f t y  per cen t ,  or 
more, of the responses in  the ca teg o r ie s ,  "very important" or "impor­
t a n t ."  Of items concerned with c iv ic  ensembles, only one rece ived  
more than f i f t y  per cen t response in  these two c a teg o r ie s .  This item 
was: Church ch o ir ,  which received s ix ty  per cen t of the responses in  
these two c a te g o r ie s .  Receiving the la rg e s t  percentages of response 
in  the category , "not im portant,"  were; M ateria ls  for o rch es tra ,  
elementary, (34%); Civic band, (49%); and Civic o rches tra ,  (55%).
None of the items of th is  sec tio n  rece ived  as much as f i f t y  per 
cen t of the responses in the combined ca teg o r ie s ,  "very well p re ­
pared" or "w ell prepared."  Forty-four per cen t of the graduates of 
th i s  group responded th a t  they regarded themselves as "poorly  or not 
a t  a l l "  prepared in  the s k i l l s  and competencies of th is  s ec tio n .
Other than ensembles. The items of th is  sec tion  had a substan­
t i a l  percentage of response in  the two h ighest ca tegories  of impor­
tance, "very well prepared" and "w ell p repared."  The average for 
these two ca tego rie s  was seven ty -f ive  per cen t .  None of the items 
received as la rge  a response in  the category, "not important" as 
tw enty-five per cent of the responses.
The graduates of th is  group regarded themselves as somewhat
T A B L E  5 4 . - - K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s  ( e n s e m b l e s ) ,  1 9 5 8 - 1 9 6 2
V ery Of Some N o t V ery M in i ­ P o o r ly
Imp o r -  Im p o r- Im p o r­ Im p o r­ W e ll W e ll m a l ly o r  N o t
I te m t a n t  t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  M a t e r i a l s  f o r  m ix e d  c h o r u s -
E le m e n ta r y  
J u n io r  h i g h  
S e n io r  h ig h
2 .  M a t e r i a l s  f o r  g i r l s '  c h o r u s -
E le m e n ta r y  
J u n io r  h i g h  
S e n io r  h ig h
3 .  M a t e r i a l s  f o r  b o y s '  c h o r u s -
E le m e n ta r y  
J u n io r  h i g h  
S e n io r  h i g h
4 .  M a t e r i a l s  f o r  o r c h e s t r a -
E le m e n ta r y  
J u n io r  h ig h  
S e n io r  h ig h
5 .  M a t e r i a l s  f o r  c o n c e r t  b a n d -
E le m e n ta r y  
J u n io r  h ig h  
S e n io r  h i g h
6 .  M a t e r i a l s  f o r  m a r c h in g  b a n d -
E le m e n ta r y  
J u n io r  h i g h  
S e n io r  h i g h
7 .  C h u rch  c h o i r
38 24 2 2 16 14
4 7 32 14 11 11
4 7 31 17 6 11
37 3 0 24 14 14
4 4 28 17 11 14
4 2 33 17 12 14
31 28 25 17 8
4 2 28 17 14 11
4 2 28 22 8 11
14 26 26 34 0
19 28 25 28 0
18 29 26 26 0
29 21 21 29 9
32 24 18 26 9
35 29 12 29 12
23 17 37 33 6
24 30 12 33 9
4 2 15 9 33 9


























































T A B L E  5 4 . - - ( C o n t i n u e d )
I te m
V e r y  
Im p o r-  
t a n t
Im por
t a n t
O f Some 
Im p o r-  
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
8 .  C i v i c  c h o r u s 22 27 19 32 9 17 3 4 4 0
9 .  C i v i c  b an d 6 23 23 49 3 6 3 3 5 8
1 0 . C i v i c  o r c h e s t r a 6 21 18 55 0 3 27 70
1 1 .  M a t e r i a l s  f o r  s m a l l  e n s e m b le s 39 4 2 6 12 0 24 36 39
1 2 .  O p e r e t t a s 24 21 38 18 0 17 26 5 7
TABLE 5 5 . - -K n o w le d g e  o f  t e a c h i n g  m a t e r i a l s  ( o t h e r th a n  e n s e m b l e s ) . 1 9 5 8 - 1 9 6 2
I te m
V ery
Im p o r­
t a n t
Im por
t a n t
O f Some 
Im p o r­
t a n c e
N o t
Im p o r­
t a n t
V e r y  M in i -  P o o r ly  
W e ll  W e ll  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  G e n e r a l  m u s ic  c l a s s e s  
E le m e n ta r y 5 4 24 19 3 17 36 28 19
J u n io r  h ig h 51 29 14 6 18 29 3 2 21
S e n io r  h i g h 4 3 37 11 9 15 31 35 18
2 .  I n d i v i d u a l  l e s s o n s  
K ey b o a rd 3 0 4 6 22 3 21 24 33 2 1
V o ic e 39 36 15 12 27 3 3 21 18
I n s t r u m e n t s 3 6 2 4 19 2 2 16 19 3 1 39
112
adequately prepared as fo r ty -e ig h t  per cen t responded e i th e r  "very 
w ell prepared" or "well prepared" to the items of th is  sec tio n ,  and 
only tw enty-three per cen t believed  themselves "poorly or not a t  a l l "  
prepared.
Conducting Competencies
The average response for items of th i s  s ec tio n  in  the category , 
"very im portant,"  was s ix ty  per cen t .  Ifhen th is  percentage i s  added 
to the average response in  the "important" category of twenty per 
cen t,  we find  the graduates have been of the opinion th a t  these 
s k i l l s  and competencies a re  highly im portant. Only a s ing le  item. 
Memorize scores ,  rece ived  fewer than f i f t y  per cent response in  these 
two c a te g o r ie s .
F i f ty - th r e e  per cen t  of the responses of the graduates were in  
the ca te g o r ie s ,  "very well prepared" or "well prepared."  The "poorly 
or not a t  a l l "  ca tegory  received f i f t e e n  per cen t of the responses. 
Nearly a th i rd  of the graduates then regarded themselves as "minimal­
ly  prepared" in these s k i l l s  and competencies.
P ro fess iona l  Education
P h ilosoph ica l-psycho log ica l competencies. The item rece iv ing  
the h ighes t percentage of response in  the category, "very im portan t ,"  
was: Understand the p lace  of music in  the t o t a l  educational program, 
the r e c ip ie n t  of seven ty -e igh t per cen t of the responses. A ll of the 
items rece ived  over f i f t y  per cen t response in  th is  category, with 
the average, s ix ty - fo u r  per cen t .
TABLE 5 6 . - - C o n d u c t i n g  c o m p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I t e m
V e r y
Im p o r ­
t a n t
I m p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  D i r e c t  c h o r a l  g r o u p s 62 30 5 2 24 4 3 24 8
2 .  D i r e c t  i n s t r u m e n t a l  g r o u p s 5 4 11 26 9 24 4 0 37 9
3 .  D i r e c t  g r o u p  s i n g i n g 32 35 27 5 16 4 0 24 19
4 .  D i a g n o s i n g  a n d  c o r r e c t i n g  
m i s t a k e s  i n  r e h e a r s a l 89 8 3 0 22 4 2 22 14
5 .  C o n d u c t  s o  a s  t o  e x p r e s s  
m u s i c a l  v a l u e s 83 14 3 0 27 30 35 8
6 .  T r a n s p p s e  s c o r e s  t o  c o n c e r t  
a t  s i g h t 45 13 34 8 8 19 4 6 27
7 .  P r e - h e a r  m a r k in g  o f  t e m p i ,  
e x p r e s s i o n , ,  e t c . 58 31 11 0 9 5 4 29 9
8 .  M e m o r iz e  s c o r e s 19 27 32 22 11 25 36 28
9 •  H ave k n o w le d g e  o f  g o o d  p r o g r a m m in g 8 7 8 5 0 28 31 31 11
1 0 .  H ave w i d e  k n o w l e d g e  o f  r e p e r t o i r e 70 22 8 0 14 25 4 7 14
T AB LE  5 7 . - - P h i l o s o p h i c a l - p s y c h o l o g i c a l  c o m p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I t e m
V e r y
I m p o r ­
t a n t
Impor
t a n t
O f Some  
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 ,  S k i l l  i n  e v a l u a t i n g  p u p i l
p r o g r e s s  i n  l i g h t  o f  p r o g r e s s  
m ade to w a r d  o b j e c t i v e s 65 33 2 0 14 4 0 29 17
2 .  H ave p e r s o n a l  p h i l o s o p h y  o f  
m u s i c  a n d  m u s i c  t e a c h i n g 62 35 3 0 20 4 3 26 11
3 .  B u i l d  o b j e c t i v e s  d e r i v e d  from  
s o u n d  e d u c a t i o n a l  p r i n c i p l e s 60 4 0 0 0 9 5 2 26 14
4 .  C o n s t r u c t  a  v a l i d  c u r r i c u l u m  i n :  
E l e m e n t a r y 63 28 6 3 23 4 2 20 14
J u n i o r  h i g h 62 32 3 3 21 38 23 18
S e n i o r  h i g h 5 9 32 6 3 18 37 23 21
5 .  U n d e r s t a n d  t h e  p l a c e  o f  m u s ic  i n  
t h e  t o t a l  e d u c a t i o n a l  p ro g ra m 78 19 3 0 22 4 1 24 14
6 .  A p p ly  p s y c h o l o g i c a l  p r i n c i p l e s  
t o  m u s i c  t e a c h i n g 59 33 8 0 19 38 24 19
1 1 5
A ll of the Items rece ived  more than f i f t y  per cent of the r e ­
sponses in  the c a te g o r ie s ,  "very well prepared" or "well prepared," 
with the average response in  these ca tego ries  s ix ty  per cen t .  S ix­
teen per cent of the responses were in  the "poorly or not a t  a l l "  
category.
A dm inistra tive  and supervisory  competencies. One item of th is  
sec tio n  was regarded as unimportant by the graduates. The item, 
Knowledge of baton tw ir l in g  techniques, rece ived  f i f ty -s e v e n  per cent 
response in the "not important" category. A ll of the other items 
received over f i f t y  per cen t in  the "very important" and "important" 
c a te g o r ie s .  In f a c t ,  om itting  the one item regarded as unimportant, 
the o ther items received an average of f i f t y  per cent of the r e ­
sponses in the "very important" category.
Only nine per cen t of the graduates believed  they were "very 
well prepared" in  these s k i l l s  and competencies, and tw enty-eight 
per cent responded in  the "well prepared" category. The responses 
varied  to a la rge  ex ten t in  the opinions of the graduates regarding 
adequacy of p repara t ion  for the items regarded as important from a 
low percentage of twenty per cent response in  the two h ighest c a t e ­
gories of p repara t ion ,  to a high of s ix ty - s ix  per cent response in  
these same c a te g o r ie s .  A th i rd  of the respondents were of the opin­
ion th a t  the p repara tion  they had rece ived  a t  O.S.U. b e s t  f i t  the 
category, "poorly or not a t  a l l . "
T AB LE  5 8 . - - A d m i n i s t r a t i v e  a n d  s u p e r v i s o r y  c o m p e t e n c i e s ,  1 9 5 8 - 1 9 6 2
I t e m
V e r y
Im p o r ­
t a n t
I m p o r -  
ta n  t
Of Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d i n g  a n d  s u p e r v i s i n g  t h e  
s o l v i n g  o f  p r o b le m s  o f  c l a s s r o o m
t e a c h e r s  who t e a c h  t h e i r  own m u s i c  4 2  
2 .  H a n d l i n g  p r o b le m s  o f  a d m i n i s t r a t i o n
33 14 11 3 23 4 8 4 2
o f  t h e  m u s i c  p r o g r a m  a s  t o  :
F i n a n c e  a n d  f u n d  r a i s i n g 4 4 4 4 9 3 9 3 3 26 32
C u r r i c u l a 57 37 6 0 11 34 4 0 14
P u b l i c i t y  & p u b l i c  r e l a t i o n s 60 34 6 0 25 22 36 17
R e c o r d i n g s 26 4 1 29 3 0 2 0 4 6 34
G r a d in g 4 4 34 18 3 6 26 26 2 0
L i a i s o n  w i t h  a d m i n i s t r a t i v e
o f f i c i a l s 68 24 9 0 0 31 38 22
T r i p s 46 37 14 3 9 4 0 29 26
D i s c i p l i n e  i n  c l a s s 89 11 0 0 26 4 0 20 14
3 .  T e s t i n g  & c l a s s i f i c a t i o n  o f  v o i c e s
E l e m e n t a r y 39 28 22 11 11 23 31 34
J u n i o r  h i g h 56 26 9 9 9 29 23 38
S e n i o r  h i g h 62 24 9 6 14 24 24 33
4 .  U s i n g  a u d i o - v i s u a l  e q u ip m e n t 34 34 29 3 6 12 32 5 0
5 .  R e c r u i t m e n t  o f  m em bers 47 4 1 9 3 3 4 1 24 26
6 .  P r o c u r e m e n t  o f  a t t i r e 42 4 2 14 3 8 28 25 36
7 .  M a i n t a i n  a t t i r e 4 6 29 17 9 6 29 29 35
8 .  P r o c u r e  e q u ip m e n t 5 0 33 14 3 14 24 39 25
9 .  M a i n t a i n  e q u ip m e n t 5 0 39 8 3 11 4 0 20 29
1 0 .  K n o w le d g e  o f  b a t o n  t w i r l i n g
t e c h n i q u e s 11 6 2 6 57 3 12 9 72
j—*en
1 1 7
S k i l l s  and Competencies 
Classes of 1963-1967
Musicianship (Basic Music)
L is ten ing  competencies. The graduates of 1963-1967 were of the 
opinion th a t  s k i l l s  and competencies of th is  sec tion  were q u ite  im­
p o r tan t  with the exception of the item, Comprehend form and design, 
which rece ived  twenty-seven per cent response in  the "very important" 
ca tegory . A ll of the o ther  items rece ived  over s ix ty  per cent 
response in  th is  category and the average response for th is  category 
was s ix ty -seven  per cen t including  the item, Comprehend form and 
design, and seven ty -f ive  per cen t when i t  was de le ted . This one item 
was not regarded as unimportant, however, as i t  received s ix ty -e ig h t  
per cent response in  the two h ighest ca teg o r ie s  of importance.
Sixty-one per cen t of the responses were in  the ca tego rie s ,
"very well prepared" or "well prepared," for the items of th is  sec tio n .  
The category, "poorly or not a t  a l l , "  received an average of s ix  per 
cen t of the responses.
Arranging and composing competencies. As has been seen in the 
responses of the other groups of graduates, the graduates of 1963- 
1967 did not regard these s k i l l s  of g rea t importance, with the ex­
ceptions of Arranging for choral groups and Arranging for instrumen­
t a l  groups which rece ived  a t o t a l  of s ix ty -one  per cen t and f i f ty -o n e  
per cen t,  re sp e c t iv e ly ,  of the responses in  the two ca teg o r ie s ,  "very 
important" and " im portan t."
1 1 8
F if ty - th re e  per cen t of the responses in  th is  sec tion  were in  
the "poorly or not a t  a l l "  prepared category . The two items to r e ­
ceive lower percentages of response in  th is  category were the items 
regarded as most important of the sec tio n .  These arranging items 
were believed to be "minimally prepared" by the m ajority  of the 
responden ts .
P repara tion  in  musical unders tand ings. The items of th is  sec ­
t ion  were regarded by th is  group of graduates as being e i th e r  "very 
important" or "important" in seven ty -s ix  per cent of the responses. 
Receiving the h ighest percentage of response in  the "very important" 
category was Understanding the ro le  of music in  l i f e .  One graduate 
re p l ie d  th a t  he did not know how to answer th is  question as he s t i l l  
wondered what the ro le  of music was.
The m ajority  of the graduates responded in  the "minimally p re ­
pared" category to the items of th is  s e c t io n .  Only the items, Under­
standing the ro le  of music in  l i f e ,  Understanding development of 
music as p a r t  of human c u l tu re ,  and Understanding the t r a d i t io n s  and 
c h a r a c te r i s t i c s  of s ty le s ,  c l a s s i c a l ,  rece ived  more than f i f t y  per 
cen t of the responses in  the ca teg o r ie s ,  "very well prepared" and 
"well prepared." An average of ten per cent of the graduates was 
of the opinion th a t  they had been "poorly  or not a t  a l l "  prepared.
Musicianship (Musical Performance)
Vocal competencies. A ll of the items of th is  sec tio n  rece ived  
more than f i f t y  per cen t response in  the combined ca teg o r ie s ,  "very
T A B L E  5 9 . - - L i s t e n i n g  c o m p e t e n c i e s .  1 9 6 3 - 1 9 6 7
I t e m
V e r y  
Im p o r -  
t a n t
Im p o r ­
t a n t
Of Some 
I m p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  H ear m e l o d i c  p a t t e r n s 73 23 5 0 35 45 19 0
2 .  H ear  h a r m o n ic  p r o g r e s s i o n s  a n d  
r e s o l u t i o n s 62 31 12 0 18 48 3 4 0
3 .  C om prehend m e t e r - r h y t h m  p a t t e r n s 82 16 2 0 24 48 18 0
4 .  C om prehend form  a n d  d e s i g n 27 4 1 3 0 2 4 33 51 11
5 .  H ear m i s t a k e s  i n  m u s i c a l  
p e r f o r m a n c  e 86 9 2 0 30 39 16 16
6 .  Make v a l u e  j u d g e m e n t  i n  r e p e r ­
t o i r e ,  p e r f o r m a n c e ,  e t c . 72 3 0 7 0 9 3 0 4 4 16
TABLE 6 0 . - - A r r a n g i n g  an d  c o m p o s i n g c o m p e t e n c i e s ,  1 9 6 3 - 1 9 6 7
I t e m
V e r y
Im p o r ­
t a n t
I m p o r ­
t a n t
Of Some 
I m p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  A r r a n g i n g - c h o r a l 26 35 26 14 7 16 49 26
2 .  A r r a n g i n g - i n s t r u m e n t a l 24 27 27 22 11 13 58 18
3 .  A r r a n g i n g - c o m b i n a t i o n 9 25 4 1 25 2 2 45 5 0
4 .  C o m p o s i n g - v o c a l  s o l o s 2 7 36 55 0 5 29 66
5 .  C o m p o s i n g - i n s t r u m e n t a l  s o l o s 5 5 21 69 0 8 26 67
6 .  C o m p o s i n g - c h o r a l 20 15 34 32 2 10 37 5 1
TAJBLE 6 0 . - - ( C o n t i n u e d )
V e r y Of Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Im por Im p o r ­ Im p o r ­ W e l l W e l l m a l l y or  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d P r e p a r e d P r e p a r e d  A t  A l l
7 .  C o m p o s i n g - i n s t r u m e n t a l  g r o u p s 12 14 30 4 4 2 9 4 0 49
8 .  C o m p o s i n g - c o m b i n a t i o n 7 12 45 36 0 2 32 66
9 .  C o m p o s i n g - m u s i c a l s 5 21 3 0 44 0 0 17 8 3
TAJBLE 6 1 . - - P r e p a r a t i o n  i n  m u s i c a l  u n d e r s t a n d i n g s . 1 9 6 3 - 1 9 6 7
V e r y O f Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Im por Im p o r ­ Im p o r ­ W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d i n g  t h e  r o l e  o f  m u s ic
i n  l i f e 5 0 36 14 0 18 45 27 9
2 .  U n d e r s t a n d i n g  d e v e l o p m e n t  o f  m u s ic
a s  p a r t  o f  human c u l t u r e 39 5 2 9 0 9 4 4 4 2 5
3 .  U n d e r s t a n d  t h e  t r a d i t i o n s  and
c h a r a c t e r i s t i c s  o f  s t y l e s
C h a n ts  a n d  m o d es 23 5 0 23 5 5 23 58 12
M e d i e v a l 14 36 4 3 7 2 19 62 17
R e n a i s s a n c e 19 5 0 29 2 0 32 5 6 12
B a r o q u e 30 49 19 2 7 37 5 1 5
C l a s s i c a l 4 2 5 4 5 0 7 4 4 42 7
R o m a n t ic 4 2 5 1 7 0 2 4 0 44 9
I m p r e s s i o n i s  t i c 36 5 0 14 0 0 29 60 14
C o n te m p o r a r y 4 6 4 0 14 0 2 21 55 21
too
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important" and " im portan t."
A ll of the items in  th i s  section  received more than f i f t y  per 
cent of the responses in  the combined c a teg o r ie s ,  "very well p re­
pared" or "well p repared ,"  except for the item. Have a wide knowledge 
of r e p e r to i r e ,  which rece ived  only t h i r t y - s ix  per cen t of the r e ­
sponses in  these two c a te g o r ie s .
Major instrument (o ther  than piano or v o ic e ) . Of the items in 
th i s  sec t io n  only the one, p lay as a s o lo i s t ,  rece ived  fewer than 
f i f t y  per cent of the responses in the two ca teg o r ie s  of h ighest 
importance. S l ig h t ly  more than one-fourth  of the respondents regard ­
ed i t  as "not im portan t."
Two items in  th is  sec tio n  received fewer than fo r ty  per cent of 
the responses in  e i th e r  the category, "well prepared" or the c a te ­
gory, "very w ell prepared,"  and they were: Play in  small ensembles, 
(38%); and Have a wide knowledge of r e p e r to i r e ,  (36%). The remainder 
of the items of th i s  sec t io n  received more than f i f t y  per cen t of 
the responses in  these two ca teg o r ie s .
Piano competencies. The items. Play as a s o lo i s t .  Memorize to 
perform, and Have a wide knowledge of r e p e r to i r e  were regarded by 
th is  group of graduates as of le sse r  importance as they f a i l e d  to 
rece iv e  f i f t y  per cen t of the responses in  the combined ca teg o r ie s ,  
"very important" and " im portan t."  A ll  o ther items rece ived  more than 
f i f t y  per cent of the response in these two c a teg o r ie s .
The only item in  which the graduates considered themselves "very 
well prepared" or "well prepared" in  f i f t y  per cent or more of the
TABLE 6 2 . - - V o c a l  c o m p e t e n c i e s ,  1 9 6 3 - 1 9 6 7
I t e m
V e r y
I m p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
I m p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y
W e l l
P r e p a r e d
M i n i -  P o o r l y  
W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S i n g  a s  a  s o l o i s t 33 26 31 10 17 4 1 34 7
2 .  S i n g  m u s i c  a t  s i g h t 88 12 0 0 31 4 0 26 2
3 .  S i n g  a n  i n d e p e n d e n t  p a r t 78 22 0 0 31 4 0 26 2
4 .  S i n g  i n  l a r g e  g r o u p s 5 0 33 14 2 5 0 4 3 5 2
5 .  S i n g  i n  s m a l l  g r o u p s 4 4 39 12 5 29 33 21 17
6 .  H ave a  w i d e  k n o w l e d g e  o f  r e p e r t o i r e 63 19 16 2 5 31 55 10
7 .  M e m o r iz e  t o  p e r f o r m 33 36 2 1 10 29 39 29 2
TABLE 6 3 . - - M a j o r  i n s t r u m e n t  ( o t h e r  t h a n  p i a n o o r  v o i c e ) ,  1 9 6 3 - 1 9 6 7
1 .  R ea d  m u s i c  a t  s i g h t 5 3 29 13 5 28 47 17 8
2 .  P l a y  i n  l a r g e  g r o u p 37 29 18 16 39 28 2 2 11
3 .  F l a y  i n  s m a l l  g r o u p 32 24 29 16 19 19 35 24
4 .  D e m o n s t r a t e  g o o d  p l a y i n g  t e c h n i q u e 4 7 26 16 11 17 4 4 25 14
5 .  P l a y  a s  a  s o l o i s t 24 24 26 26 22 33 22 22
6 .  H ave  w i d e  k n o w l e d g e  o f  r e p e r t o i r e 37 24 21 18 19 17 36 28
N)ro
TABLE 6 4 . - - P i a n o  c o m p e t e n c i e s ,  1 9 6 3 - 1 9 6 7
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
O f Some 
I m p o r ­
t a n c e
N o t  
Im p o r -  
t a n t
V e r y
W e l l
P r e p a r e d
W e l l
P r e p a r e d
M i n i -  P o o r l y  
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  P l a y  a s  a  s o l o i s t 19 24 38 19 8 34 4 0 18
2 .  R e a d  m u s i c  a t  s i g h t 74 19 2 5 18 26 3 3 23
3 .  P l a y  a c c o m p a n im e n t s  f o r  p u p i l s '  
l e s s o n s 57 24 10 10 11 29 29 31
4 .  P l a y  a c c o m p a n im e n t s  f o r  
f i n i s h e d  s o l o i s t s 41 32 12 15 8 24 34 34
5 .  P l a y  f o r  g r o u p  s i n g i n g 60 29 7 5 13 27 27 31
6 .  I m p r o v i s e  a c c o m p a n im e n t s  f o r  
f a m i l i a r  s o n g s 49 29 19 2 10 18 33 38
7 .  U s e  p i a n o  a s  a  t e a c h i n g  a i d  i n  
c l a s s r o o m 57 29 10 5 18 38 18 26
8 .  M e m o r iz e  t o  p e r f o r m 24 17 29 29 16 4 2 29 13
9 .  H ave  w i d e  k n o w l e d g e  o f  r e p e r t o i r e 31 14 4 3 12 2 20 5 0 27
1 0 .  R e a l i z e  i n s t r u m e n t a l  s c o r e s  on  
p i a n o 31 23 33 13 3 14 4 0 4 3
how
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responses, was Memorize to perform, which rece ived  f i f t y - e i g h t  per 
cen t  of the responses in  these ca teg o r ie s .  Twenty-eight per cent of 
the graduates were of the opinion th a t  th e i r  p repara t ion  in  these 
competencies had been "poorly or not a t  a l l . "
Knowledge of Teaching M ateria ls
Ensembles. A ll of the items which would apply to public school 
teaching, except for the items regarding o rch es tra  m a te r ia ls  a t  a l l  
th ree  le v e ls ,  were deemed of much importance. The item regarding 
church choir m a te r ia ls  was the only one extraneous to the public 
school s i tu a t io n s  to rece ive  more than f i f t y  per cen t response in  the 
two ca tegories  of g re a te s t  importance.
Paradoxica lly ,  the item. M ateria ls  for marching band, jun ior  
high, was the only item to rece ive  more than a m ajority  of the r e ­
sponses in  the two ca teg o r ie s  of most adequate p rep a ra t io n .  Over 
fo r ty  per cent of the graduates of 1963-1967 responded in  the c a te ­
gory, "poorly or not a t  a l l "  for the items of th is  sec tio n .  Obvious­
ly th is  i s  a po in t of s ig n if ican ce  as so many of them regard  these 
s k i l l s  and competencies of much importance.
Other than ensembles. More than a m ajority  of these graduates 
were of the opinion th a t  the items in  th is  sec tion  were of much 
importance. An average of fo rty -seven  per cen t responded in  the 
"very important" category, and tw enty-six  per cen t responded in  the 
"important" category. One-third of the graduates regard  the item. 
Knowledge of m a te r ia ls  fo r  general music c la sse s  a t  the jun io r  high
TABLE 6 5 . - - K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s  ( e n s e m b l e s ) ,  1 9 6 3 - 1 9 6 7
I t e m
V e r y
Im p o r ­
t a n t
I m p o r ­
t a n t
Of Some 
I m p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  M a t e r i a l s  f o r  
E l e m e n t a r y
m i x e d  c h o r u s -
58 8 26 8 18 18 4 2 21
J u n i o r  h i g h 6 0 16 16 8 3 21 5 3 24
S e n i o r  h i g h 74 8 11 8 8 29 5 7 16
2 .  M a t e r i a l s  f o r  
E l e m e n t a r y
g i r l s -  c h o r u s -
38 16 19 2 4 11 9 4 3 37
J u n i o r  h i g h 5 3 21 16 11 5 16 4 3 4 3
S e n i o r  h i g h 63 16 13 8 8 15 4 4 33
3 .  M a t e r i a l s  f o r  
E l e m e n t a r y
b o y s '  c h o r u s -
4 3 11 24 22 12 9 4 2 36
J u n i o r  h i g h 5 3 13 16 16 3 18 45 34
S e n i o r  h i g h 63 13 16 8 3 19 4 6 3 0
4 .  M a t e r i a l s  f o r  
E l e m e n t a r y
o r c h e s  t r a -
29 16 18 37 0 5 37 58
J u n i o r  h i g h 33 13 15 38 0 5 37 58
S e n i o r  h i g h 31 13 15 4 1 5 2 34 5 8
5 .  M a t e r i a l s  f o r  
E l e m e n t a r y
c o n c e r t  b a n d -
5 0 12 8 30 10 28 23 38
J u n i o r  h i g h 55 12 5 27 12 25 25 38
S e n i o r  h i g h 5 4 10 8 28 13 26 23 39
6 .  M a t e r i a l s  f o r  
E l e m e n t a r y
m a r c h i n g  b a n d -
35 15 5 45 13 13 26 4 7
J u n i o r  h i g h 4 4 18 5 33 4 3 19 27 38
S e n i o r  h i g h 5 6 10 2 32 16 19 27 38
7 .  C h u rch  c h o i r 33 33 20 13 3 15 4 4 38
ro
Ln
T A B L E  6 5 . - - ( C o n t i n u e d )
I t e m
V ery
Im p o r ­
t a n t
Im por
t a n t
Of Some 
Im p o r ­
t a n c e
N o t  
I m p o r -  
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
8 .  C i v i c  c h o r u s 18 28 33 2 5 11 4 2 4 2
9 .  C i v i c  b a n d 16 8 35 41 11 8 32 4 9
1 0 .  C i v i c  o r c h e s t r a 16 3 30 4 6 6 3 31 58
1 1 .  M a t e r i a l s  f o r  s m a l l e n s e m b l e s 5 1 23 13 10 8 16 4 35
1 2 .  O p e r e t t a s 22 32 32 12 0 5 31 64
TABLE 6 6 . - - K n o w l e d g e  o f t e a c h i n g  m a t e r i a l s  ( o t h e r t h a n  e n s e m b l e s ) . 1 9 6 3 - 1 9 6 7
1 .  G e n e r a l  m u s i c  c l a s s e s  
E l e m e n t a r y 60 25 10 5 35 27 22 15
J u n i o r  h i g h 4 4 18 5 33 4 3 19 27 38
S e n i o r  h i g h 56 10 2 32 16 19 27 38
2 .  I n d i v i d u a l  l e s s o n s  
K e y b o a r d 35 28 25 12 26 15 4 1 18
V o i c e 4 4 33 18 5 26 31 33 8
I n s t r u m e n t s 4 3 39 14 14 17 24 39 20
N3G\
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and sen ior level, as being "not im portant."
The m ajority  of the graduates regarded themselves as e i th e r  
"very well prepared" or "w ell prepared" in  a l l  except two items. 
These were: M aterials  for general music a t  the sen ior high leve l,  
and M ateria ls  for ind iv idua l lesson in  Keyboard.
Conducting Competencies
The s k i l l s  and competencies of th i s  sec tion  a l l  rece ived  well 
over seventy per cent of the responses in  the two ca tego ries  of 
g r e a te s t  importance with the exception of the item. Memorize scores. 
This one item received f i f t y - f o u r  per cent of the responses in  these 
two ca teg o r ie s .
F i f ty - s ix  per cent of these graduates were of the opinion th a t  
they were e i th e r  "minimally prepared" or "poorly or not a t  a l l"  
prepared in these s k i l l s  and competencies. The average response in  
the "very well prepared" category for th is  s ec tio n  was twelve per 
c e n t .
P ro fess iona l  Education
Philosophical-psycholog ical competencies. An average of s ix ty -  
two per cent of the respondents was of the opinion th a t  the items of 
th i s  sec tion  were "very im portant."  The average response for the two 
ca teg o r ie s  of le sse r  importance was twelve per cen t .
The graduates in  s ix ty - th re e  per cent of the responses regarded 
th e i r  p repara tion  to be b e s t  described as "very well prepared" or 
"w ell prepared" for the items of th is  sec tion .  Eleven per cent
TABLE 6 7 . - - C o n d u c t i n g  c o m p e t e n c i e s ,  1 9 6 3 - 1 9 6 7
I te m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
I m p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  D i r e c t  c h o r a l  g r o u p s 8 1 15 2 2 24 29 4 1 5
2 .  D i r e c t  i n s t r u m e n t a l  g r o u p s 69 2 19 10 23 30 4 0 7
3 .  D i r e c t  g r o u p  s i n g i n g 39 4 2 19 0 15 28 4 1 15
4 .  D i a g n o s i n g  a n d  c o r r e c t i n g  
m i s t a k e s  i n  r e h e a r s a l 9 6 4 0 0 18 26 4 4 11
5 .  C o n d u c t  s o  a s  t o  e x p r e s s  
m u s i c a l  v a l u e s 91 7 2 0 9 4 9 3 0 12
6 .  T r a n s p o s e  s c o r e s  t o  c o n c e r t  
a t  s i g h t 52 28 16 7 5 28 4 4 33
7 .  P r e - h e a r  m a r k i n g s  o f  t e m p i ,  
e x p r e s s i o n ,  e t c . 69 2 6 5 0 5 4 6 4 8 10
8 .  M e m o r iz e  s c o r e s 24 32 22 2 2 2 22 39 37
9 .  Have k n o w le d g e  o f  g o o d  p ro g ra m m in g 77 18 5 0 14 49 3 3 5
1 0 .  H ave w i d e  k n o w l e d g e  o f  r e p e r t o i r e 64 34 2 0 5 32 4 8 16
o o
TABLE 6 8 . - - P h i l o s o p h i c a l - p s y c h o l o g i c a l  c o m p e t e n c i e s ,  1 9 6 3 - 1 9 6 7
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t  
Im p o r -  
t a n t
V e r y
W e l l
P r e p a r e d
M i n i -  P o o r l y  
W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S k i l l  i n  e v a l u a t i n g  p u p i l
p r o g r e s s  i n  l i g h t  o f  p r o g r e s s  
m ade to w a r d  o b j e c t i v e s 39 27 22 12 5 4 1 37 17
2 .  H ave p e r s o n a l  p h i l o s o p h y  o f  
m u s i c  an d  m u s i c  t e a c h i n g 61 32 7 0 23 4 3 25 9
3 .  B u i l d  o b j e c t i v e s  d e r i v e d  from  
s o u n d  e d u c a t i o n a l  p r i n c i p l e s 5 6 28 16 0 9 4 3 34 14
4 .  C o n s t r u c t  a  v a l i d  c u r r i c u l u m  i n :  
E l e m e n t a r y 71 21 5 2 32 31 29 2
J u n i o r  h i g h 71 21 2 5 12 4 3 33 12
S e n i o r  h i g h 65 25 5 5 18 4 4 33 5
5 .  U n d e r s t a n d  t h e  p l a c e  o f  m u s i c  i n  
t h e  t o t a l  e d u c a t i o n a l  p ro g ra m 77 16 7 0 3 0 4 2 23 5
6 .  A p p ly  p s y c h o l o g i c a l  p r i n c i p l e s  




regarded th e i r  p repara tion  as "poorly or not a t  a l l . "
A dm inistrative and supervisory  competencies. Seventy-eight per 
cen t of the graduates were of the opinion th a t  these s k i l l s  and com­
pe tenc ies  were e i th e r  "very important" or " im portan t."  The one item 
to rev e rse  th i s  trend was: Knowledge of baton tw ir l in g  techniques, 
which rece ived  twenty-nine per cen t response in  these two ca tego rie s .  
This item was regarded as "not important" by f i f ty - tw o  per cen t  of 
the respondents.
The items of th is  sec tion  rece ived  an average of fo r ty -fo u r  per 
cen t of the responses in  e i th e r  the "very well prepared" or "well 
prepared" ca teg o r ie s ,  while one-fourth  of the responses were in  the 
category , "poorly or not a t  a l l . "  S trangely enough, the item. Using 
audio v isu a l  equipment, rece ived  f i f ty -s e v e n  per cent of the respons­
es in  th is  category. Considering th a t  these are rece n t  graduates, 
1963-1967, i t  seems q u i te  s ig n i f i c a n t  th a t  they regard  th e i r  prepara­
tion  as inadequate in  a competency they regard  as im portant.
Summary
In evalua ting  the responses of the graduates of the four group­
ings of graduates, the re  appears to be consistency of response con­
cern ing  the s k i l l s  and competencies both in  importance and adequacy 
of p rep a ra t io n .  C erta in  items such as Diagnosing and co rrec t in g  mis­
takes in  re h e a rsa l .  Hear melodic p a t te rn s .  Understanding the p lace  of 
music in  the to t a l  educational program, and D isc ip l ine  in  the c l a s s ­
room appear to be of g rea t  importance in  the opinions of the gradu­
a te s  of each group. P repa ra t ion  appears to be regarded as inadequate
T A B L E  6 9 . - - A d m i n i s t r a t i v e  a n d  s u p e r v i s o r y  c o m p e t e n c i e s 5 1 9 6 3 - 1 9 6 7
I t e m
V e r y
I m p o r ­
t a n t
Im p o r ­
t a n t
Of Some  
I m p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y
W e l l
P r e p a r e d
M i n i -  P o o r l y  
W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d i n g  a n d  s u p e r v i s i n g  t h e  
s o l v i n g  o f  p r o b le m s  o f  c l a s s r o o m
t e a c h e r s  who t e a c h  t h e i r  own m u s ic  39  
2 .  H a n d l i n g  p r o b le m s  o f  a d m i n i s t r a t i o n
27 22 12 5 4 1 37 17
o f  t h e  m u s i c  p r o g r a m  a s  t o :
F i n a n c e  a n d  f u n d  r a i s i n g 4 4 27 22 7 12 28 32 28
C u r r i c u l a 4 6 4 2 7 5 5 5 7 24 14
P u b l i c i t y  & p u b l i c  r e l a t i o n s 62 25 10 2 17 4 3 24 17
R e c o r d i n g s 20 4 1 37 2 2 33 33 31
G r a d in g 45 36 17 2 5 4 1 34 2 0
L i a i s o n  w i t h  a d m i n i s t r a t i v e
o f f i c i a l s 66 24 10 0 20 4 1 17 22
T r i p s 4 0 36 22 2 17 4 1 17 24
D i s c i p l i n e  i n  c l a s s 8 3 14 2 0 17 4 1 19 22
3 .  T e s t i n g  & c l a s s i f i c a t i o n  o f  v o i c e s
E l e m e n t a r y 41 29 22 7 27 21 39 12
J u n i o r  h i g h 56 29 7 7 10 32 4 6 12
S e n i o r  h i g h 55 35 5 5 12 33 42 13
4 .  U s i n g  a u d i o - v i s u a l  e q u ip m e n t 37 35 26 2 7 11 25 57
5 .  R e c r u i t  m e m b e r s h ip 60 30 5 5 10 28 4 4 19
6 .  P r o c u r e m e n t  o f  a t t i r e 4 4 32 23 0 14 32 34 20
7 .  M a i n t a i n  a t t i r e 34 4 6 16 5 11 35 28 26
8 . P r o c u r e  e q u ip m e n t 55 36 7 2 17 36 33 14
9 .  M a i n t a i n  e q u ip m e n t 60 30 7 2 14 26 38 21
1 0 .  K n o w le d g e  o f  b a t o n  t w i r l i n g
t e c h n i q u e s 10 19 19 52 0 0 17 83
1 3 2
in  areas of composing, piano competencies, and knowledge of teaching 
m a te r ia ls  by the graduates of a l l  four groupings.
Comments by the graduates were of an apologetic  na tu re  in  many 
in s tan ces ,  as i f  the graduates re g re t te d  needing to say anything 
derogatory about th e i r  U nivers ity ,  but some graduates seemed d e l ig h t ­
ed to have an opportunity  to  scourge the Music Department for what 
they regarded as weaknesses. Many of the graduates c losed the ques­
t io n n a ire  w ith a statement of app rec ia t ion  for the opportunity  to 
help in  improvements in  the Department of Music and for being asked 
th e i r  opinions. Comments of the respondents may be examined in  
g rea te r  depth v ia  the app rop ria te  appendices.
CHAPTER VI
SUMMATION OF THE RESPONSES AND 
IMPLICATIONS OF THE STUDY
In troduc tion
The purpose of th is  chap ter  is  to p resen t composite views of the 
se le c te d  graduates and members of the cu rren t  academic s t a f f  of the 
Department of Music a t  Oklahoma S ta te  U n ivers ity ,  and to p resen t  sug­
g es tions ,  im plica tions , and recommendations of the opinions expressed. 
I t  i s  emphasized th a t  the suggestions, im plica tions ,  and recommenda­
tions  a re  not those of the w r i te r ,  but of h is  respondents . The 
w r i te r  has, to the b e s t  of h is  a b i l i t y ,  served only in  the capacity  
of r e p o r te r .  His task has been th a t  of com pilation, id e n t i f i c a t i o n ,  
and o rgan iza tion .
S k i l l s  and Competencies 
Composite
Musicianship (Basic Music)
L is ten ing  competencies. The graduates and fa c u l ty  were very 
much in  agreement as to the importance of items of th i s  s ec tio n .
The item. Comprehend form and design, did rece iv e  a much higher 
f a c u l ty  response in  the "very important" category than i t  received
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from the graduates, fo rty -seven  per cent opposed to twenty-one per 
cen t ,  but the m ajority  of both  groups was of the opinion th a t  th is  
competency was e i th e r  "very important" or " im portan t."
The graduates tended to regard  themselves as b e t t e r  prepared in 
these s k i l l s  and competencies than did the facu l ty .  An average of 
twenty-seven per cent of the graduates responded in  the "very well 
prepared" category while only f iv e  per cent of the fa c u l ty  responded 
in  th i s  category. A tten tio n  is  c a l le d  to the item, Hear mistakes in  
musical performance, as one-fourth  of the graduates responded in  the 
ca tegory , "very well prepared" while none of the facu l ty  believed  the 
graduates to be "very well p repared ."
Arranging and composing competencies. These items were not 
regarded as being of g rea t  importance by e i th e r  the fa c u l ty  or grad­
ua tes ,  however, the fa c u l ty  tended to consider them as of more impor­
tance than did the graduates. T h ir ty -e ig h t  per cen t of the graduates 
regarded these  items as being "not im portant,"  while j u s t  h a l f  tha t 
percentage, n ine teen  per cen t of the facu l ty ,  regarded these compe­
tenc ies  as "not im portan t."  The m ajority  of both groups responded in  
e i th e r  the category, "very important" or the category, "important" to 
the items. Arranging for chora l groups, and Arranging for instrumen­
t a l  groups.
Neither of the groups regarded the p repara tion  of the graduates 
to have been of more than minimal adequacy. In f a c t ,  only nine per 
cent of the facu l ty  responded in  ca tego ries  higher than "minimally 
prepared ."  Sixteen per cent of the graduates responded in  one or the
TA B L E 7 0 . - - L i s t e n i n g  c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
I m p o r ­
t a n t
Im p o r ­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y
W e l l
P r e p a r e d
W e l l
P r e p a r e d
M i n i -  P o o r l y  
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  H ear  m e l o d i c  p a t t e r n s 7 0 ( 8 1 ) ^ 2 7 ( 1 2 ) 3 ( 0 ) 0 ( 0 ) 3 4 ( 8 ) 4 7 ( 4 6 ) 1 9 ( 4 6 ) 0 ( 0 )
2 .  H ear h a r m o n ic  p r o g r e s s i o n s  
a n d  r e s o l u t i o n s 5 9 ( 7 1 ) 3 1 ( 2 9 ) 1 0 ( 0 ) 0 ( 0 ) 2 2 ( 0 ) 4 2 ( 5 0 ) 3 5 ( 4 3 ) 1 ( 7 )
3 .  C om prehend m e t e r - r h y t h m  p a t t e r n s 7 6 ( 8 8 ) 1 9 ( 6 ) 4 ( 6 ) 0 ( 0 ) 3 3 ( 1 5 ) 4 2 ( 3 8 ) 2 1 ( 4 6 ) 2 ( 0 )
4 .  C om prehend fo rm  a n d  d e s i g n 2 1 ( 4 7 ) 4 7 ( 4 7 ) 3 0 ( 6 ) 2 ( 0 ) 8 ( 0 ) 3 2 ( 3 1 ) 4 7 ( 6 2 ) 1 3 ( 8 )
5 .  H ear m i s t a k e s  i n  m u s i c a l  
p e r f o r m a n c e 8 1 ( 7 6 ) 1 5 ( 6 ) 3 ( 1 2 ) 1 ( 0 ) 2 5 ( 0 ) 4 2 ( 4 2 ) 2 7 ( 3 3 ) 6 ( 2 5 )
6 .  Make v a l u e  j u d g e m e n t s  i n  r e p e r ­
t o i r e ,  p e r f o r m a n c e ,  e t c . 6 9 ( 6 5 ) 2 3 ( 2 3 ) 7 ( 0 ) 1 ( 7 ) 1 9 ( 8 ) 3 2 ( 2 3 ) 3 9 ( 5 4 ) 1 1 ( 1 5 )
TABLE 7 1 . - - A r r a n g i n g  a n d  c o m p o s in g c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y
W e l l
P r e p a r e d
W e l l
P r é p a r é e
M i n i -  P o o r l y  
m a l l y  o r  N o t  
' P r e p a r e d  A t  A l l
1 .  A r r a n g i n g - c h o r a l 2 3 ( 3 8 ) 3 2 ( 1 9 ) 3 1 ( 4 4 ) 1 4 ( 0 ) 8 ( 0 ) 2 1 ( 1 8 ) 4 9 ( 4 5 ) 2 1 ( 3 6 )
2 .  A r r a n g i n g - i n s t r u m e n t a l 1 9 ( 2 5 ) 3 4 ( 3 1 ) 2 7 ( 4 4 ) 2 0 ( 0 ) 9 ( 0 ) 2 5 ( 3 6 ) 4 8 ( 5 5 ) 1 8 ( 9 )
3 .  A r r a n g i n g - c o m b i n a t i o n 1 3 ( 3 1 ) 2 7 ( 0 ) 4 1 ( 6 9 ) 1 9 ( 0 ) 3 ( 0 ) 1 7 ( 3 0 ) 4 0 ( 5 0 ) 3 9 ( 2 0 )
4 .  C o m p o s i n g - v o c a l  s o l o s 1 ( 0 ) 1 0 ( 0 ) 3 2 ( 7 3 ) 5 6 ( 2 7 ) 1 ( 0 ) 9 ( 0 ) 3 0 ( 4 0 ) 5 9 ( 6 0 )
5 .  C o m p o s i n g - i n s t r u m e n t a l  s o l o s 1 ( 0 ) 4 ( 0 ) 3 7 ( 7 3 ) 5 8 ( 2 7 ) 0 ( 0 ) 9 ( 0 ) 3 1 ( 5 0 ) 6 0 ( 5 0 )
wLn
F a c u l t y  p e r c e n t a g e s  a r e  g i v e n  i n  p a r e n t h e s e s .
T A B L E  7 1 . - - ( C o n t i n u e d )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t  
Im p o r -  
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
6 .  C o m p o s i n g - c h o r a l 7 ( 0 ) 2 0 ( 0 ) 3 8 ( 8 0 ) 3 5 ( 2 0 ) 1 ( 0 ) 1 2 ( 0 ) 4 0 ( 4 0 ) 4 5 ( 6 0 )
7 .  C o m p o s i n g - I n s t r u m e n t a l g r o u p s 6 ( 0 ) 1 2 ( 0 ) 3 8 ( 8 0 ) 4 5 ( 2 0 ) 2 ( 0 ) 1 1 ( 0 ) 4 2 ( 3 0 ) 4 5 ( 7 0 )
8 .  C o m p o s i n g - c o m b i n a t i o n 2 ( 6 ) 1 2 ( 6 ) 4 2 ( 6 9 ) 4 3 ( 1 9 ) 0 ( 0 ) 8 ( 0 ) 3 3 ( 3 3 ) 5 8 ( 6 6 )
9 .  C o m p o s in g  m u s i c a l s 5 ( 0 ) 1 6 ( 6 ) 3 0 ( 3 1 ) 4 9 ( 6 3 ) 0 ( 0 ) 5 ( 0 ) 2 6 ( 2 0 ) 6 8 ( 8 0 )
TABLE 7 2 . - - P r e p a r a t i o n  i n m u s i c a l u n d e r s t a n d i n g s  ( c o m p o s i t e )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
O f Some  
Im p o r ­
t a n c e
N o t  
Im p o r -  
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  U n d e r s t a n d i n g  t h e  r o l e  
m u s i c  i n  l i f e
o f
6 1 ( 7 4 ) 2 8 ( 1 3 ) 1 1 ( 1 3 ) 0 ( 0 ) 2 0 ( 9 ) 3 9 ( 2 7 ) 3 5 ( 5 5 ) 7 ( 9 )
2 .  U n d e r s t a n d  d e v e l o p m e n t  o f  
a s  p a r t  o f  human c u l t u r e
m u s ic
5 2 ( 6 9 ) 3 7 ( 3 1 ) 1 0 ( 0 ) 0 ( 0 ) 1 2 ( 0 ) 4 2 ( 2 5 ) 3 9 ( 5 0 ) 7 ( 2 5 )
3 .  U n d e r s t a n d  t h e  t r a d i t i o n s  
c h a r a c t e r i s t i c s  o f  s t y l e s  
C h a n ts  a n d  m o d es  
M e d i e v a l  
R e n a i s s a n c e  
B a r o q u e  
C l a s s i c a l  
R o m a n t ic  
I m p r e s s i o n i s t i c  
C o n te m p o r a r y
a n d
2 7 ( 5 0 )
1 7 ( 5 0 )
2 1 ( 6 5 )
2 6 ( 7 6 )
3 4 ( 7 6 )
3 4 ( 7 6 )
3 2 ( 7 1 )
4 1 ( 7 6 )
4 0 ( 3 8 )
3 1 ( 2 5 )
3 8 ( 2 3 )
3 8 ( 1 8 )
4 7 ( 1 8 )
4 6 ( 1 8 )
4 2 ( 1 8 )
3 8 ( 1 8 )
2 8 ( 1 2 )
4 5 ( 2 5 )
3 7 ( 1 2 )
3 2 ( 6 )
1 8 ( 6 )
2 1 ( 6 )
2 3 ( 1 2 )
1 9 ( 6 )
5 ( 0 )
7 ( 0 )
3 ( 0 )
3 ( 0 )
0 ( 0 )
0 ( 0 )
2 ( 0 )
2 ( 0 )
1 0 ( 0 )
6 ( 0 )
6 ( 0 )
9 ( 0 )
1 0 ( 0 )
8 ( 0 )
5 ( 0 )
8 ( 9 )
2 5 ( 3 3 )
1 8 ( 3 3 )
2 3 ( 3 3 )
3 2 ( 4 2 )
3 8 ( 4 5 )
3 5 ( 5 5 )
2 6 ( 3 3 )
2 4 ( 2 7 )
5 4 ( 4 2 )
6 1 ( 5 0 )
6 2 ( 5 0 )
5 3 ( 4 2 )
4 6 ( 3 6 )
4 9 ( 2 7 )
6 2 ( 4 2 )
5 2 ( 4 5 )
1 1 ( 3 5 )
1 6 ( 1 7 )
9 ( 1 7 )
6 ( 1 7 )
7 ( 1 8 )
7 ( 1 8 )
7 ( 2 5 )




other of these two c a te g o r ie s .  Forty-n ine per cen t of the graduates 
and f i f t y  per cen t of the facu l ty  responded in  the "poorly or not a t  
a l l "  category.
Prepara tion  in  musical unders tand ing . The graduates were of the 
opinion th a t  the s k i l l s  and competencies of th i s  sec tio n  were of 
s l ig h t ly  le ss  importance than the f a c u l ty .  S ix ty -e ig h t  per cen t of 
the facu l ty  deemed these items as "very im portant,"  while only 
th i r t y - e ig h t  per cent of the graduates held th i s  opinion. When analyz­
ing the percentages of response in  the two ca tego rie s  of most impor­
tance, the average response for the facu l ty  i s  n ine ty  per cen t com­
pared to eighty-two per cent for the graduates.
A la rge  m a jo rity  of both groups responded in  the ca teg o r ie s ,
"well prepared" or "minimally prepared" for the items of th i s  sec­
t io n .  Few regarded the graduates as being e i th e r  "very well p re ­
pared" or "poorly or not a t  a l l "  prepared.
Musicianship (Musical Performance)
Vocal competencies. The average response in  the ca teg o r ie s ,
"very important" and im portant,"  was seventy-nine per cent for the 
graduates and eighty-two per cent by the f a c u l ty .  However, the 
items. Have a wide knowledge of r e p e r to i r e ,  and Memorize to perform 
were not regarded nearly  so important by the graduates as by the 
fa c u l ty .
The average response for items in  th is  sec tion  regard ing  p repar­
a t io n  was q u i te  s im ila r  but the facu l ty  and graduates d i f fe re d
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ra th e r  s t r ik in g ly  in  th e i r  responses as to p repara tion  for three of 
the items. The item, Sing as a s o lo i s t ,  received ninety-one per cent 
of the facu l ty  response in  the ca te g o r ie s ,  "very well prepared" and 
"well prepared" but f i f ty - tw o  per cent of the graduates responded in  
these c a te g o r ie s .  The reverse  was the case for the item. Sing an 
independent part, for which seven ty-th ree  per cen t of the graduates 
regarded themselves as "well prepared" or "very well prepared" and 
the facu l ty  responses were f i f t y  per cen t in  these ca teg o r ie s .  Also 
for the item. Sing music a t  s ig h t ,  the g raduates ' responses were 
s ix ty - f iv e  per cen t in  the two ca teg o r ie s  of h ighest adequacy of 
prepara tion  and the facu l ty  response was f i f t y  per cent in  these two 
ca teg o r ie s .  In  both  of these two items the re  was no facu l ty  response 
in  the category, "very  well p repared."
Major instrum ent (o ther than piano or v o ic e ) . While regarded as 
important by the graduates the items of th i s  sec tion  were not regard ­
ed as highly as by the fa c u l ty .  F o r ty -s ix  per cen t of the graduates 
were of the opinion th a t  these s k i l l s  and competencies were "very 
important" and s ix ty - s ix  per cent of the facu l ty  held th is  opinion. 
The response in  the category, " im portant,"  was nearly  the same, 
twenty-seven per cen t and tw enty-five per cen t.  The la rg e s t  devia­
tion  was for the item, Have a wide knowledge of r e p e r to i r e ,  to which 
one hundred per cent of the facu l ty  responses were in  the ca teg o r ie s ,  
"very important" or " im portant,"  and seven ty -th ree  per cen t of the 
graduates responded in  these ca teg o r ie s .
Thirty-one per cen t of the graduates were of the opinion th a t
T A B L E  7 3 . - " V o c a l  c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
I m p o r ­
t a n t
I m p o r ­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
l . S i n g  a s  a  s o l o i s t 2 8 ( 2 5 ) 3 0 ( 2 5 ) 2 7 ( 4 1 ) 1 4 ( 6 ) 1 6 ( 1 8 ) 3 6 ( 7 3 ) 3 5 ( 9 ) 1 2 ( 0 )
2 . S i n g  m u s i c  a t  s i g h t 7 4 ( 8 0 ) 1 9 ( 2 0 ) 5 ( 0 ) 1 ( 0 ) 2 5 ( 0 ) 4 0 ( 5 0 ) 3 1 ( 4 0 ) 4 ( 1 0 )
3 . S i n g  a n  i n d e p e n d e n t  p a r t 7 3 ( 8 0 ) 2 0 ( 2 0 ) 4 ( 0 ) 3 ( 0 ) 4 0 ( 0 ) 3 3 ( 5 0 ) 2 2 ( 5 0 ) 5 ( 0 )
4 . S i n g  i n  l a r g e  g r o u p s 4 5 ( 5 6 ) 3 7 ( 6 ) 1 5 ( 3 8 ) 3 ( 9 ) 4 3 ( 5 5 ) 4 2 ( 3 6 ) 1 0 ( 9 ) 5 ( 0 )
5 . S i n g  i n  s m a l l  g r o u p s 4 1 ( 5 3 ) 3 6 ( 1 8 ) 1 7 ( 2 9 ) 6 ( 0 ) 2 9 ( 2 7 ) 2 3 ( 2 7 ) 3 2 ( 4 6 ) 1 7 ( 0 )
6 . H ave  w i d e  k n o w l e d g e  o f  r e p e r t o i r e 6 1 ( 8 7 ) 2 2 ( 1 3 ) 1 5 ( 0 ) 2 ( 0 ) 8 ( 0 ) 2 8 ( 3 6 ) 5 0 ( 5 5 ) 1 4 ( 9 )
7 . M e m o r iz e  t o  p e r f o r m 3 1 ( 2 7 ) 3 0 ( 6 6 ) 2 5 ( 7 ) 1 5 ( 0 ) 2 2 ( 2 2 ) 3 8 ( 5 6 ) 3 0 ( 2 2 ) 1 0 ( 0 )
TABLE 7 4 . - - M a j o r  i n s t r u m e n t  ( o t h e r t h a n  p i a n o  o r  v o i c e )  ( c o m p o s i t e )
I t e m
V e r y
I m p o r ­
t a n t
I m p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
I m p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
l . R e a d  m u s i c  a t  s i g h t 6 1 ( 8 1 ) 2 3 ( 1 9 ) 1 2 ( 0 ) 4 ( 0 ) 3 3 ( 0 ) 4 1 ( 2 7 ) 2 2 ( 6 4 ) 4 ( 0 )
2 . P l a y  i n  l a r g e  g r o u p s 4 5 ( 7 5 ) 3 0 ( 1 9 ) 1 8 ( 6 ) 7 ( 0 ) 4 5 ( 3 6 ) 3 0 ( 3 6 ) 1 9 ( 2 7 ) 6 ( 0 )
3 . P l a y  i n  s m a l l  g r o u p s 3 7 ( 6 9 ) 3 4 ( 3 1 ) 1 9 ( 0 ) 1 0 ( 0 ) 2 7 ( 9 ) 2 8 ( 2 7 ) 3 5 ( 2 7 ) 1 0 ( 3 6 )
4 . D e m o n s t r a t e  g o o d  p l a y i n g  t e c h n . 5 9 ( 7 5 ) 2 2 ( 9 ) 1 6 ( 6 ) 3 ( 0 ) 3 1 ( 9 ) 3 6 ( 6 4 ) 2 5 ( 2 7 ) 8 ( 0 )
5 . P l a y  a s  a  s o l o i s t 3 2 ( 2 7 ) 2 4 ( 4 0 ) 2 8 ( 2 7 ) 1 6 ( 7 ) 2 5 ( 0 ) 3 1 ( 4 0 ) 3 4 ( 6 0 ) 9 ( 0 )




they were "very w ell prepared" in  these items and only twelve per 
cent of the facu l ty  had th i s  high an-opinion of the p repara tion .
The g re a te s t  discrepancy was found in  responses to the item. Play in  
small ensembles, to which f i f t y - f i v e  per cen t of the graduates r e ­
sponded in  e i th e r  the "very well prepared" or "well prepared" c a te ­
gories ,  while t h i r t y - s i x  per cent of the fa c u l ty  responses were in 
these c a teg o r ie s .  Also for th is  same item t h i r t y - s i x  per cen t of 
the facu l ty  regarded the p repara tion  as having been "poorly or not a t  
a l l "  while only ten per cent of the graduates responded in  th is  c a te ­
gory.
Piano competencies. The average percentage of response was 
s im ila r  for ca teg o r ie s  of th i s  sec tion  fo r  graduates and facu l ty ,  but 
these averages a re  deceptive . For example, f i f t y  per cen t of the 
graduates were of the opinion the item. Have a wide knowledge of 
r e p e r to i r e ,  was "important" or "not im portan t,"  and eighty-seven per 
cen t of the fa c u l ty  responded in  these c a te g o r ie s .  F i f ty - s ix  per 
cent of the graduates regarded the item. Play accompaniments for 
f in ished  s o lo i s t s ,  as "important" or "very important" while e igh ty -  
two per cent of the fa c u l ty  responded in  these c a te g o r ie s .  The item, 
Memorize to perform, rece ived  th i r ty -sev en  per cent of the graduates ' 
responses and f i f t y -n in e  per cent of the facu l ty  responses in  the two 
h ig h e s t  ca tego rie s  of importance. The items rece iv in g  the h ighest 
percentage of response from the graduates in  the "not important" 
category were: Memorize to perform, (35%); and Play as a s o lo i s t ,  
(29%). This compares to the facu l ty  response for these items in  th is
TABLE 7 5 . - - P i a n o  c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
I m p o r ­
t a n t
Im p o r ­
t a n t
O f Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  P l a y  a s  a  s o l o i s t 1 4 ( 3 3 ) 2 3 ( 1 3 ) 3 3 ( 4 0 ) 2 9 ( 1 3 ) 7 ( 2 5 ) 28 ( 5 0 ) 4 1 ( 2 5 ) 2 4 ( 0 )
2 .  R ea d  m u s ic  a t  s i g h t 6 2 ( 7 1 ) 2 7 ( 2 9 ) 9 ( 0 ) 2 ( 0 ) 1 4 ( 0 ) 3 1 ( 8 ) 4 0 ( 5 8 ) 1 5 ( 3 3 )
3 .  P l a y  a c c o m p a n im e n t s  f o r  
p u p i l s '  l e s s o n s 4 5 ( 6 2 ) 3 6 ( 2 5 ) 1 4 ( 1 3 ) 5 ( 0 ) 1 3 ( 0 ) 3 0 ( 2 0 ) 3 0 ( 3 0 ) 2 7 ( 5 0 )
4 .  P l a y  a c c o m p a n im e n t s  f o r  
f i n i s h e d  s o l o i s t s 2 8 ( 3 5 ) 2 8 ( 4 7 ) 2 6 ( 1 2 ) 1 1 ( 6 ) 1 1 ( 0 ) 1 9 ( 1 7 ) 2 6 ( 5 0 ) 4 4 ( 3 3 )
5 .  P l a y  f o r  g r o u p  s i n g i n g 4 4 ( 5 3 ) 3 2 ( 4 7 ) 1 6 ( 0 ) 8 ( 0 ) 1 3 ( 0 ) 2 3 ( 3 0 ) 29 ( 5 0 ) 3 4 ( 2 0 )
6 .  I m p r o v i s e  a c c o m p a n im e n t s  f o r  
f a m i l i a r  s o n g s 3 8 ( 4 4 ) 3 4 ( 5 0 ) 1 9 ( 6 ) 9 ( 0 ) 9 ( 0 ) 1 6 ( 1 0 ) 3 1 ( 6 0 ) 4 4 ( 3 0 )
7 .  U s e  p i a n o  a s  a  t e a c h i n g  a i d  
i n  c l a s s r o o m 4 6 ( 4 1 ) 3 6 ( 4 7 ) 1 6 ( 1 2 ) 2 ( 0 ) 1 1 ( 0 ) 3 1 ( 4 2 ) 3 7 ( 5 8 ) 2 1 ( 0 )
8 .  M e m o r iz e  t o  p e r f o r m 2 2 ( 1 8 ) 1 5 ( 4 1 ) 2 8 ( 2 0 ) 3 5 ( 1 2 ) 1 5 ( 1 8 ) 3 2 ( 4 5 ) 2 7 ( 3 6 ) 2 6 ( 0 )
9 .  H ave  w i d e  k n o w l e d g e  o f  
r e p e r t o i r e 3 0 ( 6 7 ) 2 4 ( 2 0 ) 3 3 ( 1 3 ) 1 4 ( 0 ) 4 ( 0 ) 2 4 ( 1 8 ) 4 3 ( 8 2 ) 2 9 ( 0 )
1 0 .  R e a l i z e  i n s t r u m e n t a l  
s c o r e s  o n  p i a n o 2 5 ( 2 0 ) 2 9 ( 2 7 ) 3 5 ( 4 0 ) 1 1 ( 1 3 ) 3 ( 0 ) 1 4 ( 9 ) 4 1 ( 1 8 ) 4 2 ( 7 3 )
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category  of twelve and th i r te e n  per cen t ,  re sp e c t iv e ly .  Forty-seven 
per cen t of the g raduates ' responses were in  the two lowest ca tego r­
ie s  of importance for the item, Have a wide knowledge of r e p e r to i r e ,  
as opposed to th i r te e n  per cen t of the facu l ty  responses.
The graduates tended to regard themselves as b e t t e r  prepared
than did the facu l ty  in  most items of th i s  se c t io n .  The items the
graduates regarded as more important u su a lly  obtained more response 
in  the ca tego ries  of higher adequacy of p repara t ion .  Exceptions to 
t h i s ,  and the g raduates ' percentage of response in  the category, 
"poorly  or not a t  a l l , "  a re  as follows: Play fo r  group singing,
(34%), facu l ty ,  (20%); Improvise accompaniments for fam ilia r  songs, 
(44%), facu l ty  (30%); and Use piano as a teaching a id  in  classroom, 
(21%), facu l ty ,  (0%).
Knowledge of Teaching M ateria ls
Ensembles. This s ec tio n  was regarded by the facu l ty  as of much 
g rea te r  importance than by the graduates . The facu l ty  response in  
the two h ighes t ca teg o r ie s  of importance was an average of e ighty- 
f iv e  per cen t as compared to the g raduates ' response of f i f t y - s i x  per
cen t for these ca te g o r ie s .  The one item to rece ive  more response in
the two h ighest ca teg o r ie s  of importance from the graduates than 
f a c u l ty  was: M ateria ls  for concert band, elementary. There were only 
s ix  percentage po in ts  dev ia t ion  between fa c u l ty  and graduates for 
th i s  item. Twenty-seven per cent of the graduates responded in  the 
"no t important" category as compared to s ix  per cent response from 
the facu l ty  for th i s  category.
T A B L E  7 6 . - - K n o w l e d g e  o f  t e a c h i n g  m a t e r i a l s  ( e n s e m b l e s )  ( c o m p o s i t e )
I t e m
V e r y
Im p o r­
t a n t
I m p o r ­
t a n t
O f Some  
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  M a t e r i a l s  f o r  m ix e d  c h o r u s -  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
4 5 ( 4 7 )  
5 1 ( 5 3 )  
6 6 ( 8 7 )
1 8 ( 2 7 )
2 4 ( 3 3 )
1 7 ( 7 )
2 6 ( 1 3 )
1 5 ( 1 3 )
1 2 ( 7 )
1 0 ( 1 3 )
1 0 ( 0 )
5 ( 0 )
1 4 ( 2 2 )
8 ( 2 2 )
1 1 ( 3 3 )
2 0 (22 )
2 2 ( 4 4 )
3 6 (33 )
3 9 ( 4 4 )  
4 9 ( 2 2 )  
4 1 ( 2 2 )
2 6 ( 1 1 )
2 2 ( 1 1 )
1 7 ( 1 1 )
2 .  M a t e r i a l s  f o r  g i r l s '  c h o r u s -  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
3 6 ( 5 3 )
4 5 ( 6 4 )
5 5 ( 8 0 )
2 1 ( 2 0 )
2 8 ( 2 9 )
2 4 ( 1 3 )
2 2 ( 2 7 )
1 3 ( 7 )
1 2 ( 7 )
2 1 ( 0 )
1 4 ( 0 )
1 0 ( 0 )
9 ( 3 3 )
3 3 ( 1 0 )
1 0 ( 3 3 )
1 6 ( 1 1 )
1 8 ( 2 2 )
2 2 ( 4 4 )
4 1 ( 4 4 )
4 3 ( 4 4 )
4 5 ( 2 2 )
3 4 ( 1 1 )
2 9 ( 0 )
2 3 ( 0 )
3 .  M a t e r i a l s  f o r  b o y s '  c h o r u s -  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
3 4 ( 5 0 )  
45  ( 5 3 )  
4 9 ( 6 7 )
2 0 ( 7 )
2 2 ( 2 0 )
2 6 ( 2 0 )
2 3 ( 2 1 )
1 6 ( 2 7 )
1 3 ( 1 3 )
2 3 ( 2 1 )
2 2 ( 0 )
1 1 ( 0 )
7 ( 2 2 )
6 (22 )
7 ( 3 3 )
1 6 ( 2 2 )
2 2 ( 4 4 )
2 6 ( 4 4 )
4 0 ( 4 4 )
4 3 (3 3 )
4 1 ( 2 2 )
3 7 ( 1 1 )
2 9 ( 0 )
2 5 ( 0 )
4 .  M a t e r i a l s  f o r  o r c h e s t r a -  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
2 8 ( 5 3 )
3 0 ( 6 3 )
3 3 ( 7 1 )
1 6 ( 2 0 )
1 7 ( 3 6 )
1 6 ( 29)
2 6 ( 2 7 )
2 2 ( 7)
2 2 ( 0 )
3 3 ( 0 )
3 0 ( 0 )
2 3 ( 0 )
3 ( 2 2 )
3 (2 2 )
5 ( 4 4 )
8 (2 2 )
7 ( 2 2 )
1 0 ( 3 3 )
3 6 ( 3 3 )
3 9 ( 3 3 )
2 9 ( 1 1 )
5 4 ( 2 2 )
5 0 ( 2 2 )
4 5 ( 1 1 )
5 .  M a t e r i a l s  f o r  c o n c e r t  b a n d -  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
3 4 ( 4 0 )
3 4 ( 4 7 )
4 6 ( 6 4 )
1 9 ( 7 )
1 9 ( 2 0 )
1 9 ( 3 6 )
1 8 ( 2 0 )
2 2 ( 2 0 )
1 2 ( 0 )
2 9 ( 3 3 )
2 4 ( 1 3 )
2 4 ( 0 )
1 1 ( 2 2 )
1 1 ( 3 3 )
1 7 ( 3 3 )
2 2 ( 2 2 )  
2 8 ( 2 2 )  
2 5 ( 4 4 )
2 6 ( 2 2 )
2 7 ( 2 2 )
2 3 ( 1 1 )
4 1 ( 3 3 )
3 3 ( 2 2 )
3 6 ( 1 1 )
6 .  M a t e r i a l s  f o r  m a r c h i n g  b a n d -  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
2 5 ( 4 0 )  
2 7 ( 4 7 )  
4 0 ( 6 4 )
1 4 ( 7 )
2 5 ( 2 0 )
1 8 ( 3 6 )
2 2 ( 2 0 )
1 8 ( 2 0 )
1 3 ( 0 )
3 9 ( 3 3 )
3 0 ( 1 3 )
2 8 ( 0 )
9 ( 2 2 )
1 7 ( 3 3 )
1 5 ( 3 3 )
1 8 ( 2 2 )  
2 2 ( 2 2 )  
2 5 ( 4 4 )
2 7 ( 2 2 )
2 0 ( 2 2 )
2 6 ( 1 1 )
4 6 ( 3 3 )
4 1 ( 2 2 )
3 3 ( 1 1 )
7 ,  C h u rch  c h o i r 2 8 ( 4 7 ) 3 1 ( 3 7 ) 2 6 ( 3 7 ) 1 5 ( 0 ) 1 0 ( 1 1 ) 2 0 ( 2 2 ) 4 1 ( 6 7 ) 2 9 ( 0 )
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TABLE 7 6 ( C o n t i n u e d )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r -  
t a n c e
N o t  
Im p o r -  
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
8 .  C i v i c  c h o r u s 1 6 ( 4 0 ) 2 3 ( 2 7 ) 3 7 ( 2 7 ) 2 3 ( 7 ) 6 ( 1 1 ) 1 8 ( 1 1 ) 3 7 ( 5 6 ) 3 8 ( 2 2 )
9 .  C i v i c  b a n d 7 ( 3 6 ) 1 4 ( 2 8 ) 3 8 ( 3 6 ) 4 1 ( 0 ) 6 ( 1 1 ) 2 2 ( 3 3 ) 2 5 ( 3 3 ) 4 7 ( 2 2 )
1 0 .  C i v i c  o r c h e s t r a 1 4 ( 3 6 ) 1 8 ( 3 6 ) 3 4 ( 2 8 ) 3 4 ( 0 ) 4 ( 1 1 ) 1 4 ( 2 2 ) 2 5 ( 2 2 ) 5 6 ( 4 4 )
1 1 .  M a t e r i a l s  f o r  s m a l l e n s e m b l e s  4 1 ( 5 0 ) 3 8 ( 4 3 ) 1 2 ( 7 ) 8 ( 0 ) 6 ( 0 ) 2 6 ( 3 3 ) 3 3 ( 4 4 ) 3 4 ( 2 2 )
1 2 .  O p e r e t t a s 2 0 ( 2 1 ) 2 5 ( 3 6 ) 3 8 ( 3 6 ) 1 7 ( 7 ) 0 ( 0 ) 1 0 ( 0 ) 3 0 ( 3 7 ) 6 0 ( 6 3 )
TABLE 7 7 . - - K n o w l e d g e  o f t e a c h i n g  m a t e r i a l s ( o t h e r  1th a n  e n s e m b l e s ) ( c o m p o s i t e )
V e r y O f Some N o t V e r y M i n i ­ P o o r l y
Im p o r ­ Im p o r ­ Im p o r­ Im p o r ­ W e l l W e l l m a l l y o r  N o t
I t e m t a n t t a n t t a n c e t a n t P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  G e n e r a l  m u s i c  c l a s s e s
E l e m e n t a r y 5 1 ( 4 6 ) 2 5 ( 4 6 ) 1 7 ( 8 ) 8 ( 0 ) 2 1 ( 6 0 ) 2 9 ( 2 0 ) 3 0 ( 2 0 ) 2 0 ( 0 )
J u n i o r  h i g h 4 5 ( 4 6 ) 2 9 ( 5 4 ) 1 2 ( 0 ) 1 5 ( 0 ) 1 8 ( 3 0 ) 2 6 ( 4 0 ) 3 4 ( 2 0 ) 2 3 ( 1 0 )
S e n i o r  h i g h 4 3 ( 4 6 ) 2 4 ( 4 6 ) 1 8 ( 8 ) 1 5 ( 0 ) 1 2 ( 3 0 ) 2 7 ( 3 0 ) 3 7 ( 2 0 ) 2 4 ( 2 0 )
2 .  I n d i v i d u a l  l e s s o n s
K ey b o a r d 3 2 ( 4 3 ) 3 5 ( 5  7) 2 5 ( 0 ) 7 ( 0 ) 2 1 ( 3 6 ) 2 4 ( 4 5 ) 3 7 ( 1 8 ) 1 8 ( 0 )
V o i c e 4 0 ( 3 6 ) 3 6 ( 6 4 ) 1 6 ( 0 ) 9 ( 0 ) 2 2 ( 2 7 ) 3 6 ( 7 3 ) 2 8 ( 0 ) 1 3 ( 0 )
I n s t r u m e n t s 4 0 ( 4 6 ) 2 9 ( 5 4 ) 1 8 ( 0 ) 1 3 ( 0 ) 1 8 ( 2 7 ) 2 9 ( 6 4 ) 3 4 ( 9 ) 2 0 ( 0 )
•p'
145
The graduates regarded th e i r  p repara tion  as being more inade­
quate than did the fa c u l ty  for items of th is  sec t io n .  The average 
graduates ' response fo r  items in  the ca teg o r ie s ,  "very well prepared" 
and "well prepared,"  was tw enty-six  per cen t .  The average facu l ty  
response for these ca teg o r ie s  was fo r ty -n in e  per cen t .  The graduate 
responses for the ca tegory , "poorly or not a t  a l l , "  averaged th i r ty -  
seven per cen t ,  while only seventeen per cen t of the facu l ty  respond­
ed in  th is  category .
Other than ensembles. N inety-e ight per cen t of the facu l ty  were 
of the opinion th a t  the competencies and s k i l l s  of th is  sec tio n  were 
e i th e r  "very important" or " im portan t,"  while six ty-tw o per cent of 
the graduates ' responses were in  these two c a te g o r ie s .  None of the 
fa c u l ty  regarded these  items as "no t im portan t,"  while eleven per 
cen t of the graduates responded in  th is  ca tegory .
Seventy per cent of the facu l ty  regarded the graduates as e i th e r  
"very well prepared" or "well prepared" in  these items, while fo r ty -  
seven per cen t of the graduates regarded th e i r  p repara tion  as having 
been th i s  adequate. Twenty per cen t of the graduates ' responses were 
in  the "poorly or not a t  a l l "  category, while f iv e  per cent of the 
fa c u l ty  held th is  opinion of adequacy of p rep a ra t io n .  A ll the fa c u l­
ty responses in  th i s  ca tegory  were for the items. General music 
c la s s e s ,  jun io r  high and senior high.
Conducting Competencies
The average response of the graduates and the facu l ty  as to the 
importance of these items was four percentage po in ts  a p a r t  for the
TABLE 7 8 . - - C o n d u c t i n g  c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some  
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y
W e l l
P r e p a r e d
W e l l
P r e p a r e d
M i n i -  P o o r l y  
m a l l y  o r  N o t  
P r e p a r e d  A t  A l l
1 .  D i r e c t  c h o r a l  g r o u p s 6 6 ( 8 2 ) 2 5 ( 1 2 ) 7 ( 6 ) 2 ( 0 ) 2 1 ( 1 8 ) 4 0 ( 2 7 ) 3 3 ( 2 7 ) 1 5 ( 2 7 )
2 .  D i r e c t  i n s t r u m e n t a l  g r o u p s 5 4 ( 7 7 ) 2 0 ( 2 9 ) 1 9 ( 0 ) 8 ( 0 ) 2 3 ( 1 7 ) 3 9 ( 3 3 ) 2 8 ( 4 2 ) 1 0 ( 8 )
3 .  D i r e c t  g r o u p  s i n g i n g 3 7 ( 5 3 ) 3 7 ( 3 5 ) 2 1 ( 1 8 ) 6 ( 0 ) 1 6 ( 9 ) 3 6 ( 1 8 ) 3 7 ( 4 5 ) 1 1 ( 2 7 )
4 .  D i a g n o s i n g  a n d  c o r r e c t i n g  
m i s t a k e s  i n  r e h e a r s a l 9 3 ( 8 8 ) 6 ( 6 ) 1 ( 6 ) 0 ( 0 ) 2 0 ( 0 ) 3 9 ( 1 8 ) 2 9 ( 5 5 ) 1 1 ( 2 7 )
5 .  C o n d u c t  s o  a s  t o  e x p r e s s  
m u s i c a l  v a l u e 8 4 ( 8 8 ) 1 4 ( 1 2 ) 2 ( 0 ) 0 ( 0 ) 2 2 ( 9 ) 3 7 ( 3 6 ) 3 3 ( 3 6 ) 6 ( 1 8 )
6 .  T r a n s p o s e  s c o r e s  t o  c o n c e r t  
a t  s i g h t 4 2 ( 2 9 ) 2 2 ( 3 5 ) 2 5 ( 2 9 ) 1 2 ( 6 ) 8 ( 1 0 ) 2 4 ( 1 0 ) 3 8 ( 3 0 ) 3 0 ( 5 0 )
7 .  P r e - h e a r  m a r k i n g s  o f  t e m p i ,  
e x p r e s s i o n ,  e t c . 5 9 ( 7 0 ) 3 1 ( 1 8 ) 8 ( 0 ) 2 ( 3 ) 1 2 ( 4 ) 4 5 ( 3 2 ) 3 6 ( 2 2 ) 8 ( 4 1 )
8 .  M e m o r iz e  s c o r e s 1 8 ( 2 9 ) 2 5 ( 6 ) 3 4 ( 4 1 ) 2 4 ( 1 8 ) 8 ( 0 ) 29 ( 9 ) 3 5 ( 6 4 ) 2 8 ( 2 7 )
9 .  H ave k n o w l e d g e  o f  g o o d  
p r o g r a m m in g 7 8 ( 7 1 ) 1 8 ( 2 9 ) 4 ( 0 ) 0 ( 0 ) 2 2 ( 0 ) 4 2 ( 4 5 ) 2 9 ( 2 7 ) 7 ( 1 8 )
1 0 .  H ave w i d e  k n o w l e d g e  o f  
r e p e r t o i r e 6 6 ( 8 2 ) 2 8 ( 1 8 ) 6 ( 0 ) 0 ( 0 ) 1 1 ( 9 ) 3 4 ( 2 7 ) 4 4 ( 5 6 ) 1 0 ( 9 )
4>
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two ca teg o r ie s  of g re a te s t  importance. The la rg e s t  response given 
any item in  the e n t i r e  ques tionna ire  by the graduates was given to 
the item, Diagnosing and c o r re c t in g  mistakes in  re h e a rsa l ,  which 
rece ived  n ine ty -n ine  per cent of the responses in  e i th e r  "very impor­
ta n t"  or "important" c a te g o r ie s .
Forty per cen t of the graduates regarded th e i r  p repara tion  in 
th i s  item, Diagnosing and co rrec t in g  mistakes in  re h e a rs a ls ,  as be­
longing in  the c a te g o r ie s ,  "minimally prepared" or "poorly or not a t  
a l l "  prepared. The fa c u l ty  believed  even more s trong ly  th a t  th is  was 
an area weak in  p repara t ion  as eighty-two per cen t of the facu l ty  
responded e i th e r  "minimally prepared" or "poorly or not a t  a l l "  
prepared. For the most p a r t  the facu l ty  regarded the graduates as 
le s s  prepared than did the graduates. F i f ty - th r e e  per cent of the 
graduates opined th e ir  p rep a ra t io n  as belonging in  one of the two 
h ig h e s t  ca tego ries  of p repara t ion ,  while t h i r ty - th r e e  per cent of the 
fa c u l ty  had th is  high an opinion of the adequacy of p repara tion .
P ro fess io n a l  Education
Philosophica l-psycholog ica l competencies. The average response 
for graduates and facu l ty  for items of th i s  sec t io n  was in  c lose 
agreement. Between the items in  the c a te g o r ie s ,  "very important" and 
" im portan t,"  there  was f iv e  percentage po in ts  d if fe re n c e .  Two per 
cen t of the graduates regarded these items as "no t im portant,"  where­
as the facu l ty  response in  th is  category was n i l .
In ca tego ries  of adequacy of p repara t ion  th e re  was c lose  agree­
ment a lso .  Less than f iv e  percentage po in ts  separated  averages in
TABLE 7 9 . - - P h i l o s o p h i c a l - p s y c h o l o g i c a l  c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
Im p o r ­
t a n c e
N o t
Im p o r ­
t a n t
V e r y  M i n i -  P o o r l y  
W e l l  W e l l  m a l l y  o r  N o t  
P r e p a r e d  P r e p a r e d  P r e p a r e d  A t  A l l
1 .  S k i l l  i n  e v a l u a t i n g  p u p i l
p r o g r e s s  i n  l i g h t  o f  p r o g r e s s  
to w a r d  o b j e c t i v e s 5 5 ( 5 9 ) 3 2 ( 3 5 ) 9 (6 ) 3 ( 0 ) 1 0 ( 1 0 ) 3 6 ( 3 0 ) 3 6 ( 6 0 ) 1 8 ( 0 )
2 .  H ave a  p e r s o n a l  p h i l o s o p h y  o f  
m u s i c  a n d  m u s i c  t e a c h i n g 6 4 ( 8 1 ) 3 0 ( 1 9 ) 6 (0 ) 0 ( 0 ) 1 8 ( 2 0 ) 4 1 ( 4 0 ) 3 0 ( 2 0 ) 1 1 ( 2 0 )
3 .  B u i l d  o b j e c t i v e s  d e r i v e d  from  
s o u n d  e d u c a t i o n a l  p r i n c i p l e s 5 9 ( 5 3 ) 3 3 ( 4 7 ) 8 ( 0 ) 0 ( 0 ) 1 4 ( 0 ) 3 7 ( 4 0 ) 3 4 ( 5 0 ) 1 0 ( 1 5 )
4 .  C o n s t r u c t  a  v a l i d  c u r r i c u l u m -  
E l e m e n t a r y 6 5 ( 6 8 ) 2 5 ( 1 9 ) 7 ( 1 3 ) 3 ( 0 ) 1 9 ( 4 0 ) 3 0 ( 3 6 ) 3 3 ( 3 0 ) 1 1 ( 0 )
J u n i o r  h i g h 6 3 ( 6 8 ) 3 1 ( 2 5 ) 2 ( 6 ) 3 ( 0 ) 1 3 ( 3 0 ) 4 0 ( 3 0 ) 3 4 ( 3 0 ) 1 3 ( 1 0 )
S e n i o r  h i g h 6 2 ( 7 5 ) 3 1 ( 2 5 ) 4 ( 0 ) 3 ( 0 ) 1 3 ( 3 0 ) 4 0 ( 4 0 ) 3 6 ( 2 0 ) 1 2 ( 1 0 )
5 .  U n d e r s t a n d  t h e  p l a c e  o f  m u s ic  
i n  t h e  t o t a l  e d u c a t i o n a l  
p r o g r a m 7 6 ( 8 0 ) 2 2 ( 2 0 ) 2 ( 0 ) 0 ( 0 ) 1 8 ( 1 0 ) 4 7 ( 2 0 ) 2 6 ( 7 0 ) 1 0 ( 0 )
6 .  A p p ly  p s y c h o l o g i c a l  p r i n c i p l e s  
t o  m u s i c  t e a c h i n g 5 3 ( 6 8 ) 3 5 ( 1 9 ) 5 ( 1 3 ) 8 (0 ) 1 1 ( 0 ) 3 6 ( 3 0 ) 3 6 ( 5 0 ) 1 7 ( 2 0 )
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any category  of p rep a ra t io n  adequacy. A tten tion  i s  c a l le d  to the 
items, Construct a v a l id  curriculum in  elementary, jun io r  high, and 
sen io r  h igh . A th i rd  of the fa c u l ty  regarded the graduates as being 
"very w ell prepared" and only f i f t e e n  per cen t of the graduates r e ­
garded themselves as being "very well prepared" in  these s k i l l s  and 
competencies.
A dm inistrative and superv isory  competencies. Again, the average 
percentage of graduate and fa c u l ty  response showed only s l i g h t  devia­
t io n ,  four percentage p o in ts ,  while ind iv idual items did ex h ib i t  
d isc repanc ies  of opin ions. The item. Understanding and superv is ing  
the so lv ing  of problems of classroom teachers who teach  th e i r  own 
music, rece ived  seventy-four per cent of the facu l ty  response in  
e i th e r  the category, "very w ell prepared,"  or the category, "well 
prepared ,"  while only fo r ty - f iv e  per cent of the graduates regarded 
th i s  item as being of th i s  g rea t  an importance. Variance in  opinions 
of importance of other items in  the sec tion  was not regarded as la rge  
enough to be s ig n i f i c a n t .
T h ir ty -e ig h t  per cen t of the graduates regarded th e i r  prepara­
tio n  as deserving response in  e i th e r  "very w ell prepared" or "well 
prepared" ca teg o r ie s ,  while f i f t y - t h r e e  per cen t of the facu l ty  be­
l ieved  the graduates to  be "very well prepared" or "w ell prepared."  
Twenty-seven per cent of the graduates responded "poorly or not a t  
a l l "  fo r  these items and nine per cent of the fa c u l ty  regarded the 
p rep a ra t io n  of the graduates as th is  inadequate.
T A B L E  8 0 . - - A d m i n i s t r a t i v e  a n d  s u p e r v i s o r y  c o m p e t e n c i e s  ( c o m p o s i t e )
I t e m
V e r y
Im p o r ­
t a n t
Im p o r ­
t a n t
Of Some 
I m p o r ­
t a n c e
N o t  
Im p o r -  
t a n t
V e r y  M i n i -  
W e l l  W e l l  m a l l y  
P r e p a r e d  P r e p a r e d  P r e p a r e d
P o o r l y  
o r  N o t  
A t  A l l
1 . U n d e r s t a n d  a n d  s u p e r v i s e  t h e  s o l v ­
i n g  o f  p r o b le m s  o f  c l a s s r o o m  
t e a c h e r s  who t e a c h  t h e i r  own m u s i c 3 9 ( 6 8 ) 3 7 ( 6 ) 1 6 ( 2 5 ) 8 ( 0 ) 4 ( 2 0 ) 3 0 ( 4 0 ) 3 8 ( 4 0 ) 2 9 ( 0 )
2 . H a n d le  p r o b le m s  o f  a d m i n i s t r a t i o n  
o f  t h e  m u s i c  p r o g r a m  a s  t o :  
F i n a n c e  a n d  f u n d  r a i s i n g  
C u r r i c u l a
P u b l i c i t y  & p u b l i c  r e l a t i o n s
R e c o r d i n g s
G r a d in g
L i a i s o n  w i t h  a d m i n i s t r a t i v e  
o f f i c i a l s  
T r i p s
D i s c i p l i n e  i n  c l a s s
4 6 ( 5 6 )
5 2 ( 6 2 )
6 1 ( 6 5 )
2 2 ( 3 1 )
3 4 ( 3 3 )
6 3 ( 8 7 )
4 6 ( 4 0 )
8 2 ( 8 1 )
3 7 ( 3 1 )
3 9 ( 3 1 )
3 0 ( 1 8 )
3 7 ( 2 5 )
4 0 ( 3 3 )
2 8 ( 7 )  
2 9 ( 4 0 )  
1 5 ( 6 )
1 2 ( 1 3 )
5 ( 6 )
6 ( 1 8 )
3 6 ( 4 4 )
2 1 ( 3 3 )
7 ( 7 )
2 2 ( 2 0 )
2 ( 1 3 )
5 ( 0 )
3 ( 0 )
3 ( 0 )
5 ( 0 )
5 ( 0 )
2 ( 0 )
3 ( 0 )
1 ( 0 )
8 ( 2 2 )
8 ( 1 1 )
1 6 ( 2 2 )
3 ( 0 )
6 ( 1 1 )
1 1 ( 2 2 )
1 0 ( 2 2 )
1 4 ( 1 1 )
3 3 ( 2 2 )
3 8 ( 3 3 )
3 0 ( 3 3 )
2 2 ( 3 3 )
3 4 ( 3 3 )
3 5 ( 5 6 )
3 9 ( 3 3 )
3 6 ( 5 6 )
3 2 ( 4 4 )  
4 0 ( 4 4 )  
4 0 ( 4 4 )  
3 8 ( 4 4 )  
3 3 ( 5 6 )
3 0 ( 2 2 )
2 9 ( 3 3 )
3 0 ( 3 3 )
2 6 ( 1 1 )
1 4 ( 1 1 )
1 4 ( 0 )
3 7 ( 2 2 )
2 6 ( 0 )
2 3 ( 0 )
2 3 ( 1 1 )
1 9 ( 0 )
3 . T e s t i n g  & c l a s s i f i c a t i o n  o f  v o i c e s  
E l e m e n t a r y  
J u n i o r  h i g h  
S e n i o r  h i g h
3 6 ( 6 2 )
5 0 ( 6 2 )
5 9 ( 8 0 )
2 6 ( 1 5 )
2 9 ( 3 8 )
2 2 ( 1 0 )
2 6 ( 2 3 )
1 3 ( 0 )
1 2 ( 1 0 )
1 2 ( 0 )
8 ( 0 )
8 ( 0 )
1 5 ( 2 2 )
9 ( 1 1 )
1 1 ( 2 9 )
1 9 ( 5 6 )
2 8 ( 6 7 )
2 6 ( 2 9 )
3 6 ( 2 2 )  
4 4 ( 1 1 )  
4 5 ( 4 3 )
2 0 ( 0 )
1 8 ( 1 1 )
1 7 ( 0 )
4 . U s i n g  a u d i o - v i s u a l  e q u ip m e n t 3 1 ( 2 8 ) 3 9 ( 5 3 ) 2 5 ( 1 3 ) 4 ( 7 ) 7 ( 0 ) 1 4 ( 2 0 ) 3 6 ( 6 0 ) 4 3 ( 2 0 )
5 . R e c r u i t m e n t  o f  mem bers 4 6 ( 5 0 ) 4 0 ( 3 1 ) 1 1 ( 1 9 ) 3 ( 0 ) 7 ( 0 ) 3 6 ( 6 0 ) 3 4 ( 2 0 ) 2 3 ( 2 0 )
6 . P r o c u r e  a t t i r e 3 6 ( 3 7 ) 3 5 ( 3 1 ) 2 2 ( 3 1 ) 8 ( 0 ) 9 ( 2 0 ) 2 9 ( 3 0 ) 3 3 ( 4 0 ) 2 9 ( 1 0 )
7 . M a i n t a i n  a t t i r e 3 4 ( 4 7 ) 3 6 ( 2 0 ) 2 2 ( 3 3 ) 8 ( 0 ) 9 ( 1 0 ) 2 8 ( 3 0 ) 3 3 ( 6 0 ) 3 0 ( 0 )
8 . P r o c u r e  e q u ip m e n t 5 3 ( 6 2 ) 3 7 ( 2 5 ) 7 ( 1 3 ) 3 ( 0 ) 1 6 ( 3 0 ) 3 0 ( 5 0 ) 3 6 ( 1 0 ) 1 8 ( 1 0 )
9 . M a i n t a i n  e q u ip m e n t 5 3 ( 5 6 ) 3 8 ( 2 5 ) 8 ( 1 9 ) 1 ( 0 ) 1 6 ( 3 0 ) 3 2 ( 4 0 ) 3 1 ( 2 0 ) 2 1 ( 1 0 )
1 0 . K n o w le d g e  o f  b a t o n  t w i r l i n g  




Im plications  of the Study for 
Curriculum Development
The w r i te r  would l ik e  to r e - s t a t e  th a t  h is  p o s i t io n  has been one 
of r e p o r te r  and in t e r p r e te r  of the data  contained w ith in  th is  s tudy. 
To the b e s t  of h is  a b i l i t y  he has attempted to remain o b je c tiv e  in  
rep o r t in g  th i s  data  and he be lieves  th a t  i t  would be presumptious for 
him to make suggestions for the use of the findings of th i s  s tudy.
Use of th i s  study i s  l e f t  to the Department of Music of the Oklahoma 
S ta te  U nivers ity  and i t s  fa c u l ty .
I t  would seem p e r t in e n t  to a d iscussion  of im p lica tions  of th is  
study th a t  we re-examine the o r ig in a l  questions, answers fo r  which 
data  of th i s  study have been obta ined . The o r ig in a l  questions were;
1. What music teaching competencies are  deemed e s s e n t i a l  for 
success fu l music teaching in  the elementary and secondary 
schools by the facu l ty  and se lec ted  graduates in  music 
teacher p repara tion  a t  Oklahoma S ta te  U niversity?
2. How important for success fu l teaching did the fa c u l ty  and 
se le c te d  music teacher p repara t ion  graduates of Oklahoma 
S ta te  U nivers ity  consider these music teaching competencies?
3. In  the opinions of the fa c u l ty  and se lec ted  graduates, how 
e f f e c t iv e ly  did the Music Department of Oklahoma S ta te  
U nivers ity  prepare graduates in  these music teaching compe­
tencies?
4. What conclusions can be drawn between:
a) the opinions of the fa c u l ty  regard ing  the r e l a t i v e  impor­
tance and e f fec t iv en e ss  of the p repara t ion  of these music
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teaching competencies, and
b) the opinions of s e le c te d  graduates concerning the r e l a ­
t i v e  importance and e ffec t iv en e ss  of the p rep a ra t io n  of 
these music teaching competencies?
Answers to the f i r s t  th ree  of these questions have been p re sen t­
ed in  e a r l i e r  chapters  and our purpose here is  to d i r e c t  a t te n t io n  
toward answers to th is  f in a l  ques tion .
I t  appears to the w r i te r  th a t  conclusions can be drawn of s ta tu s  
of curriculum w ith in  the Music Department of O.S.U. These are  not 
p resented  in  any order of p r io r i t y  bu t a re  s a l i e n t  po in ts  derived 
from the da ta :
1. The opinions of the graduates in d ica te  th a t  weaknesses of 
the curriculum e x is t in g  in  1948-1952 were s t i l l  p resen t  in  1963-1967. 
There are  d if fe re n ces  between groups and w ith in  groups, bu t for the 
most p a r t ,  in d iv id u a l  group opinions are  a l l i e d  ra th e r  c lo se ly  with 
composite opinions of the graduates.
2. The graduates regard  the a b i l i t y  to hear mistakes in  musical 
performance as exceedingly important for th e i r  voca tions .  A ll l i s ­
tening competencies a re  be lieved  to be of much importance by both 
facu l ty  and graduates.
3. A m ajo r ity  of the graduates regard th e ir  p repara t ion  in  
a rranging  and composing competencies as , a t  b e s t ,  minimal. They are 
of the opinion th a t  arranging s k i l l s  and competencies a re  important 
and composing s k i l l s  and competencies are  of le s s e r  importance.
4. A m ajo rity  of the graduates a re  of the opinion th a t  they 
were adequately prepared in  understanding the t r a d i t io n s  and
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c h a r a c te r i s t i c s  of s ty le s .  The g re a te s t  percentages of responses in 
lower ca teg o r ie s  regard ing  p repara t ion  are  for the item, contemporary 
period .
5. Faculty  respondents p lace more emphasis on r e p e r to i r e  in  
vocal,  major ins trum ents , and piano than do the graduates.
6. Faculty  respondents p lace  more emphasis on memorization than 
do the graduates.
7. The graduates p lace more emphasis on singing in  la rge  groups 
than do the f a c u l ty .
8. The graduates a re  of the opinion th a t  p repara tion  in  playing 
for group s ing ing , improving accompaniments for fam ilia r  songs, and 
a b i l i t y  to use the piano as a teaching a id  in  classroom needs more 
s t r e s s .
9. Faculty  respondents regard  s k i l l s  and competencies of com­
prehending form and design as of more importance than do the grad­
uates .
10. The graduates a re  of the opinion th a t  p repara tion  in  know­
ledge of teaching m a te r ia ls  for ensembles is  le ss  than adequate.
11. The graduates are  of the opinion th a t  more p repara tion  is  
needed in  knowledge of m a te r ia ls  for general music c la sses  a t  the 
ju n io r  high and senior high le v e ls .
12. The fa c u l ty  and graduates regard conducting competencies as 
of g rea t importance and the graduates regard  themselves as having 
b e t t e r  p rep a ra t io n  in  these s k i l l s  and competencies than does the 
fa c u l ty .
13. A m ajo rity  of the graduates opine themselves as le ss  than
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adequately prepared in  adm in is tra t ive  and supervisory competencies, 
and facu l ty  and graduates deem these competencies as of importance.
14. Half of the graduates b e l ieve  themselves to be poorly or 
not a t  a l l  prepared in  using aud io -v isua l equipment.
15. The graduates appear to regard  themselves as inadequately 
prepared in  procuring and maintaining performance a t t i r e .
16. The facu l ty  and graduates show remarkable agreement in  
opinions of r e l a t i v e  importance of s k i l l s  and competencies, and for 
a v a s t  m ajority  of items on the q u es t io im a ire -ch ec k lis t  show agree­
ment regard ing  adequacy of p repara tion .
Suggestions of the Study for 
Curriculum Development
I t  would appear th a t  opinions given suggest the following areas 
of curriculum th a t  might be in v es t ig a ted  for possib le  curriculum 
improvements :
1. More accompaniment and im provisation s k i l l s  and competen­
c ies  taught in  piano ra th e r  than performance s k i l l s ,  per s e .
2. Less s t r e s s  on memorization and re p e r to i r e  for voice , major 
instrum ents , and piano.
3. More s t r e s s  on p r a c t ic a l  a rranging  s k i l l s  for instrum ental 
and chora l groups.
4. More s t r e s s  on knowledge of m a te r ia ls  for ensembles a t  a l l  
lev e ls  and types w ithin  the public schools .
5. More s t r e s s  on teaching m a te r ia ls  for general music c la sses  
a t  the ju n io r  high and senior high le v e ls .
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6. More p repara t ion  in  the use of aud io -v isua l equipment.
7. More opportunity  to rehea rse ,  as conductor, groups both
instrum ental and vocal, and possib ly  es tablishm ent of ensembles for 
th is  s p e c if ic  purpose.
8. O pportunities  to learn  techniques for developing dance or 
s tage bands. This suggestion i s  drawn from "open end" comments by a 
seemingly s ig n i f i c a n t  number of respondents.
9. More a p p l ic a t io n  of a l l  areas  of in s t ru c t io n  toward the
f e l t  needs of the public  school teacher w ith cons idera tion  as to how
course con ten t can b e s t  be u t i l i z e d  by public school teachers .
10. More s t r e s s  on the "why" of what is  being done in  the 
classroom s.
11. R ea l iza t io n  by the Department th a t  public school teachers 
a t  the Bachelors degree leve l do not regard  the need of the same 
music theory and musicological emphasis as more advanced lev e ls  
might.
12. Improved p ra c t ic e  teaching procedures to give more oppor­
tu n i t ie s  to  develop re h e a rsa l  techniques and ad m in is tra t iv e  and 
supervisory competencies and s k i l l s .
This w r i te r  wishes to suggest th a t  fu tu re  s tud ies  of graduates 
with s p e c if ic  major emphasis might be undertaken to in v e s t ig a te  the 
poss ib le  need for more d e l in ea t io n  of the sp ec if ic  programs of t r a i n ­
ing, and p reparing  band, o rch es tra ,  cho ra l d i r e c to r s ,  and elementary, 
jun io r  high, and sen ior high general music teachers .  Responses from 
many graduates now serving as ins trum ental s p e c ia l i s t s  tended to 
regard  ch o ra l ,  vocal, and piano as of l i t t l e  importance, and v ice
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v e r s a . I t  was in te r e s t in g  th a t  the general trend of graduate r e ­
sponses was to regard  items held to be of g rea te r  importance as being 
of higher le v e ls  of p repara tion .  One assumption which might be drawn 
i s  th a t  the graduates tended to work more in  areas they deemed impor­
ta n t .
This w r i te r  a lso  wishes to s t a t e  th a t  the respondents, for the 
most p a r t ,  regard  th e i r  U niversity  w ith  a f f e c t io n  and t r i e d  not to be 
overly  c r i t i c a l  of the Department of Music.
In c lo s in g  i t  should be s ta te d  th a t  the c lo se  agreement of the 
graduates and facu l ty  in  the v a s t  m a jo ri ty  of ins tances  would seem 
to show th a t  the cu rren t  academic s t a f f  i s  aware of many shortcomings 
in  the p rep a ra t io n  of graduates and i s  capable of suggesting c u r r i c ­
ulum changes a f f e c t in g  b e t te r  p rep a ra t io n  of the graduates. I t  is  
hoped th is  study w i l l  provide the impetus for such curriculum 
changes to be i n s t i t u t e d .
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To the Music Faculty 
Oklahoma S ta te  U niversity
I  am very pleased th a t  our co lleague - -  Professor 
Hoover F isher - -  w i l l  focus on the curriculum of our 
Department in  h is  p u rsu i t  of the Doctor of Music Education 
Degree a t  the U niversity  of Oklahoma. You have an oppor­
tu n i ty  to help him and the Department by completing the 
a t tached  ques tionna ire .  I  urge you to do so.
A p a r a l l e l  instrument w i l l  be sen t  to music gradu­
a tes  of O.S.U. of the pas t 20 yea rs .  Information gained 
w i l l  assess  the worth of our c u r r ic u la r  o ffe r ings  in  music 
education and w i l l  serve us as a b as is  for possib le  rev is io n s  
of the program.
Completion of the ques tionnaire  i s  urgent, and i t  w i l l  
be s in ce re ly  apprec ia ted  i f  i t  i s  re tu rned  to P rof.  Fisher 
by September 20.
Thank you,
/ s /  ]^x  A. M itchell
_  Max A. M itchell





We are  in  need of your help as one of Oklahoma S ta te  U n iv e rs i ty 's  
graduates in  Music 1
Hoover P. F ish e r ,  A ss is ta n t  P rofessor of Music a t  O.S.U. and 
p resen tly  d i re c to r  of our Choir and Men's Glee Club, i s  making a su r-  
very of the opinions of se lec ted  O.S.U. music graduates for the p as t  
severa l years regard ing  our te acher-p repa ra tion  program. I h e a r t i ly  
endorse P rofessor F is h e r 's  study and encourage you to answer h is  
ques tionnaire .
As you are  aware, the many changes in  our so c ie ty ,  and more 
e sp ec ia l ly  the schools of the nations during the p as t  severa l years ,  
have made i t  im perative th a t  the co lleges  and u n iv e rs i t ie s  preparing  
teachers cons tan t ly  s t r i v e  to evaluate  and improve teacher-p répara tion  
programs. I t  w i l l  be extremely valuab le  to  the Department of Music to 
have your judgments as p o s i t iv e  guidelines are  developed for the fu tu re .
I t  i s  our s incere  hope th a t  you w i l l  give th a t  small amount of 
time needed to complete the enclosed instrum ent.
Thank you for an ear ly  rep ly .
Truly yours,
/ s /  Max A. M itchell
Max A. M itchell ,  P rof .  and Head 
Department of Music
/ s /  Hoover P. Fisher
Hoover P. Fisher 
A ss is ta n t  P rofessor
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N o v e m b e r  2 0 ,  1 9 6 8
Dear Fellow Alum:
A few weeks ago you were sen t a ques tionnaire  concerning an 
eva lua tion  of the music teacher t r a in in g  program a t  Oklahoma 
S ta te  U n ivers ity .  The r e s u l t s  so fa r  have been g ra t i fy in g  and 
much va luab le  inform ation has already  been rece ived . Knowing 
th a t  you a re  busy, i t  i s  understandable th a t  you have not had 
the time to r e tu rn  the ques tionna ire ;  however, we need and 
value your op in ions. The more re tu rn s  we have the more v a l id  
w i l l  be the study, and the more u se fu l  w i l l  be the information 
gained for the fu tu re  planning a t  Oklahoma S ta te .
I f  you have no t taught s ince  graduation, would you please  
complete the q ues tionna ire  basing your opinions on what ex­
periences  you have had in  music and r e tu rn  i t .
We look forward to rece iv ing  your questionnaire  a t  
your e a r l i e s t  convenience!
Sincerely ,
/ s /  Hoover Fisher 
Hoover Fisher
P.S. I f  you have a lready  re tu rned  your ques tionnaire  we 
thank you.
Ye»r of Graduation (BJJÆ.)________Highest degree beyond_Bachelor’s_______ Total number of years experience teaching?
Elementary________Junior High Senior High College or University_______ Private_________________
Grades taught most extensively in Public Schools____________________________________________________________








































In your teaching experiences how important have you found the following cotnpetenciet to be; 
















1. Heat mdodic patterns [ 1 (  I I 1 t  1 ( I [ ] [ 1
2. Hear kammdc ptogscaskim 
and leaohitiam ( 1 [ ] [  1 [ ] ( 1 [ ] [ ]
3. Ooraprehendmetcsfbythm 
prdtôsss ( ] I 1 ( ] [  ] I 1 I 1 ( 1
4. Ootnprcbead feras and desiga [ 1 ( ] (  ] [ 1 ( 1 I 1 [ I
S. Hear atislaRea sa asu steal 
performances [  ] [ 1 [ 1 ( ] ( 1 ( 1 ( 1
6. Makevalaejadgeraeats 
iaiqiertoae.perfot- [ 1 (  ] [ ] [  1 [ 1 [ 1 I 1
m M F JiT S:
!  1 (  ] [  ] (  1 [ ] [ 1 I ]
1. Assxaghsgfordrosalpoisps (  1 [  ] ( ] (  1 [ 1 [ ] I 1
8. Assaaglagkr [ ] [  ] I ] !  } ( 1 I 1 [ }

















10. Composing for vocal loloB I 1 [ ] [ 1 I 1 [ ] I ] [ 1 [ 1
11. Composing for 
Initiumentil solos [ ] [ 1 [ ] [ 1 [ ] [ ] [ ] I 1
12. Composing for choral 
groups [ 1 [ 1 I 1 [ 1 I 1 I 1 [ ] I 1
13. Composing for 
Instiumeniu groups I 1 I 1 I 1 [ 1 [ ] ( ] [ ] [ 1
14. Composing for combinations 
ofvociWnstrumental 
groups I 1 I 1 ( 1 I 1 [ 1 ( 1 [ ] [ 1
IS. Composing musical shows [ 1 I 1 t  1 ( 1 [ 1 [ 1 I 1 ( 1
COMMENTS:
















16. Understand the role 
of music In life 1 ] [ ] [  1 [ 1 [  ] [ ] [ 1 ( ]
17. Understanding development 
of music u  pu t of 
humin culture [ 1 [ 1 [ ] [ ] [ 1 [ 1 [ 1 [ ]
18. Understanding the traditions 
and characteristics of 
mudc styles 
a. Chants and Modes
[ ] [ ] [ 1 [ ] [ 1 [ ] [ ] [ 1
b. Medieval [ 1 [ ] [ 1 . [ 1 ( ] [ 1 [ 1 [ 1
c. Renaissance [ 1 [ ] [ ] [ 1 [ 1 I ) [ ] [ 1
d. Buoque [ ] [ ] [  1 I 1 [ ] [ i [ ) [ 1
e. Classical [ ] [ ] [ ] I ! [ ] I 1 I 1 [ ]
f. Romantic I ] [ 1 [ ] I 1 [ ] ( ] [ 1 [ ]
g. Irnpresslonlstlc ( ] [ ] I ] [ ] [ ] [ ] [ ] [ 1















1. sing t i  I  Mloltt
2. Sing mudc II sight
3. Sing in  Indipen- 
dent pu t




6. Hive I wido know­
ledge of roportoiio
















8. Phyaaaaololal [  ] [  ]  (  ] ( 1 [ 1 I  1 [ 1
9. R a a d m u a k a t^ t (  ] [ ] [ 1 (  1 [ 1 [  1 I 1
10. Play aooonmaolmantt 
fotpttpUi’ faaaont I  ] [  1 [  1 [  1 [  1 I 1 [  1
11. Play acoompani-
manta for fudrbad sotelita [ } U  [  1 [  I [ I [ 1
12. Play for poop
rtnj lng [ ] [ ]  [ 1 [  1 [ 1 [  1 ( I
13. ImpRnrito acoompani- 
manta for &mH!at aonpa [  1 (  ]  1 1 I 1 I  1 I  1
14. Uaapianoaaa 
taaenlnt lU  in 
olaiaroom t  ] [  ]  [ ] I  ] [ 1 [ 1 [  I
IS. Mamorlaa to parform [  1 (  ]  [ 1 (  1 [ } I 1 I 1
16. Havaawldaknaw- 
M iaoftapattolra I  } I )  ( ] I 1 [ 1 [  1 I 1
17. RaaUaainitnunantal 
















18. Raad muak at right [ 1 [ 1 [  1 [  1 [  I I 1 I 1
19. Playlnlartaanaembla [  1 [  I ( 1 [  1 [  1 I 1 [ 1
20. Play In n a i l  anaambh (  1 I I  1 1 [  1 [  1 [  1 t  1
21. DamonAataaood 
playin* taohnbpia [ 1 [  1 [  1 [  1 [  1
22. P la y u a n lo l i t [  I [ 1  I 1 [  1 [  1 [ 1 [  1
23. H aw aw tdaknow - 
ladpaofrapartolra ( 1 [  1 I 1 [ 1
« lin iR N T It!
III. K n o w M p o f 
T e iid ila itü ta ilil i
Emanblm!
1. M ttM U i fo t Mlxid ChMui 
I. BloM ntiiy
b . Jun>MH%h
0. 8m lo(H I|h
2. M ltoiklifatQ ifU 'C isotui
1, BlMNntaiy
b. JunlotH I(h
0. S«ttlatH i|h ^
3. M itt iU ifa tB o y i’ Chonii
1, B lm M tu y






Vaty O f Some
In p o rtin t Inpoctaat Im pottuue
Not Vaty Wall
Inpo itan t Povatad
Wan
Ptepatad
Minimally Poorly or 




Of Sonn Not V*ry W«U Will
imponini impornnn importuit rn p m d  fripn td
MlnbntUy Poorly or
rnpirod nor >: lii
5 , MdtorliUforConoertBaod 
s. Elemontuy [  ] [  1 [  1 [  1 I 1 I 1 [  1 [ 1
b. Junto High [ 1 [  1 [ 1 [  ] [ ] [  ] [  ] [  1
0 . SiotoHlgh ' [  1 [ 1 [  ] [ ] [ 1 [ 1 [ ] I !
J. M iteililifarM uohlngBud 
t ,  Ekm tntuy [  1 [  1 [ 1 [ 1 [  ) [ 1 [  ] i 1
b. Junto High [  ] [  1 [  1 [ ] [  1 [  1 [ 1 [ ]
0. SontoHigh [ ] I 1 ( ] [ 1 [  ] [ ] [  ] [ ]
7, Church Chob [  1 [  ] [  ] r } I 1 [  ] [  ] [  1
8. dvioChotui [ 1 I 1 [ ] [ ] [  1 [ 1 [ 1 [ ]
9. CMcBtnd [ 1 [ ] [ 1 [ 1 [ 1 [ 1 [ ] [ 1
10. CMoOrohortn [ ] [  1 [ ] [ 1 1 1 [ ] [ 1 [ ]
11. MdtcfWi for 
sntU enmnblti [ 1 [ 1 [ ] [ ] ( 1 [ 1 [ 1 [ 1
12. O pm ttai [ ] ( ] [ ] [ ] [ 1 [  1 [ ] [ ]
COMMENTS:
Othor Thtn Enicmbki:

























b. Junior High [ 1 [ ] I 1 [ ] [ ] [ } [ ] I ]
c. SontoHigh [ 1 [ ] [ ] [ 1 [ ] [ ] I 1 [  1
14. IndivWuul Lonont 
1 . Koyboud [  ] [  ] I } I  ] [ } [ ] I  } [ )
b. Voice [ ] [ 1 [ ] I 1 [ ] [ ] [ 1 [ ]
















1. Diidot Choral Gtoupi I 1 [ 1 [  1 [  ] [  ] I ] I 1 [ ]
3. Dboot Inrtrumental 
Gtoupi [ ] I 1 I 1 [ 1 [ ] [ 1 [ 1 [ 1
3. Direct Group Singing I 1 [ 1 [ 1 I 1 [  1 I 1 I 1 [ 1
4. Diagnoringind 
correcting miitiiiei in 
reheeml (  I I 1 f  ] [  I [  I t  1 t  ]
3. Conduct aoaa to 
expreit inherent mudcal 
viuiei
I ] [ 1 I 1 [  1 (  1 (  1 I 1 [  1
6. TrangKM loorct 
to concert pitch 
at light
I ] [  I [  1 [  1 [  1 [  ] [  1 [  1
7. Pre4tearmat3tingiof 
tempi, expteiaion, etc. ( ] [ ] [  ] [ ] [ 1 [  ] [  1 [  1
9. Memcrlie Horei [ 1 [  ] I ] I ] [  1 I ] [  1 [ ]
10. Have knowledge of 
good programming I ] I 1 ( 1 I 1 I ] [ 1 I 1 [ 1
11. Have a wide know-
IfifiM nf Mtnsrfftfn ( ] I ] I ] I } [ } [  1 I 1 I 1
COMMENTS:.
168
V. pr o fe ssio n a l  EDUCATÎON
MiibKiphkalfMdiolonca]
Comprongët
1. Skill in Dralutliig pupil 
proness in Ikht of piogRU 
mmde towud objectives
2. Have ipenonil philosophy 
of music and m uw  teaching
3. Build objectives desived 
from sound educational 
principles
4. Construct a valid cur­




5. Understand the place of 
music education In the total 
educational program




7. Understanding and super­
vising the sohdng of prob­
lems of classroom teachers 
who teach their own musk
8. Handling of adminis­
tration of the music pro­
gram as related to such 
things as:
a. Finance and Fund 
Raising
b. Curricula




I . Liaison with admini­
strative officials
g. Trips
h. Discipline in classroom
9. Testing and classifica­




10. Using Audio-Visual 
Equipment
11. Recruitment of membership 
for ensembles
12. Procurement of per­
formance attire

















Minimally Poorly or 


















Wen MinimaUy Poorly or
Prepared Prepared Not at aU
169
14. Piocuicmciit of Equipment 
. IS. Milntenance of equipment
16. Knowledge of Biton
Twirling techniques
COMMENTS;_______________
[  1 [ ] [  ] [  ] [  ] I ] [  1 [ 1
[  ] [  ] [  1 [  I I  ] (  1 [  ] f 1
(  ] (  1 [ 1 [  1 I j [ ] [ ] [  1
Please list any competencies, In light of your experience, that may have been omitted fromtiiis questionnaire.
1 7 0
Sample Comments of Responding Graduates
"More techn ica l knowledge of the piano needs to  be given the 
music education major. I  spent two years of hard research  a f t e r  
graduating before I  had the confidence to purchase my own new piano.
We were exposed to these fa c ts  i n  ' s c la ss  but few
studen ts  a re  ab le  to take i t . "
"Thank you very much for giving me th i s  opportunity  to voice 
my opin ions. I  love our U n ivers ity  and am w i l l in g  to  help in  any way 
I  can to help our Department grow and improve."
" I  lack the proper knowledge with which to advise s tudents  upon 
the q u a l i t i e s  to look for when purchasing an instrum ent."
"A course in  school law should be included in  any teacher p repar­
a t io n  program."
"P riv a te  study on as many instrum ents as p o ss ib le  should be 
encouraged for a l l  band m ajors."
" I  have found th a t  in  most cases I'm c a l le d  upon to use my 
i n i t i a t i v e  and completely co n s tru c t  a music program - for my students  - 
one th a t  i s  a good balance of music rhythm and singing games, music 
theory, music h is to ry  and an adequate knowledge of a l l  musical i n s t r u ­
ments."
"By the way, I  use an auto-harp  and find  i t  more convenient as 
w ell as in s t ru c t iv e ."
"Thank you for ask ing ."
"Students a re  not given enough experience in  the classroom.
There should be more time spent in  observing and in  p ra c t ic e  teach ing ."
i / i
" I  fe e l  too much time was spent making piano lessons, for no t-  
piano majors, meet the same standard (with le ss  degree) as piano 
majors. I  f e e l  Bach and the m asters ' music are  important but for 
people going out in  the teaching f i e ld ,  th a t  are  not piano majors, 
need to have more experiences with some accompanying."
"At _________ where I  am completing my seventeenth year, there
i s  a s trong  demand for band d r i l l s  a t  fo o tb a l l  games as well as 
co -o rd in a tin g  the band show with a d r i l l  team. I  had very l i t t l e  
t r a in in g  in  preparing band d r i l l  shows and no tr a in in g  in  working 
w ith g i r l s '  d r i l l  teams."
"Although I  have p a r t i c ip a te d  in  band co n te s ts ,  I  had no prepa­
r a t i o n  in  co llege  for e i th e r  p a r t i c ip a t in g  or judging ."
"More s tuden t teaching would be most va luab le ,"
"Much more knowledge needed on t r a in in g  the boy 's  changing 
vo ice .  Would l ik e  more competency in the o rgan iza tion  of secondary 
school c h o irs ."
"P lease  be advised, th a t  by choice, some of us are  s t i l l  
teaching beginners and in term edia te  s tudents  only ."
"More d iv e r s i f i c a t io n  - student w i l l  be su rp r ised  what may end 
up teaching - and may enjoy other area b e t t e r . "
"Communicate w ith  s tudents  - s e t  ideas and phrase descr ip t ions
of e f f e c t s  desired  so as to get r ig h t  r e s u l t s .  A b i l i ty  to teach
students  a standard  of s e l f -e v a lu a t io n ."
" F e l t  the need for dance band experiences th a t  would help me 
in  bu ild ing  dance bands in  the schools."
"The co llege  th a t  d o e sn 't  have a s tage band program is  behind."
" I  b e l ieve  a music s tuden t should be given an opportunity  
to  develop a philosophy of secondary education before they [ s ic ]  
a re  put on th e i r  own in  the classroom s i tu a t io n .  Possib ly  an 
opportunity  to in t e r a c t  and d iscuss problems and educational goals 
w ith  teachers a c tu a l ly  involved in  secondary teaching would give a 
s tuden t a much b e t te r  understanding of what i s  a c tu a l ly  happening."
"There seems to be a gap between U niversity  in s t ru c t io n  and 
p r a c t i c a l  a p p l ic a t io n  of su b jec t  m atter in  the f i e l d .  P lease place 
an accent on p e rso n a l i ty  and adm in is tra t ion .  Ninety per cen t of the 
musicians have th e i r  heads in  a cloud and common sense i s  l i t t l e  
known among them. Thank you."
" In  eva lua ting  these questions I  fe e l  th a t  I  got a sound begin­
ning in  music h is to ry ,  theory, e t c . ,  but I  do no t f e e l  I  was prepared 
for the p r a c t ic a l  s ide  of p u t t in g  the theories  in to  p ra c t ic e .  How­
ever, one 's  education i s  only the foundation, and much has to be 
learned by experience. One i s  l im ited  by h is  own a b i l i t y ,  and y e t  
goes forward with h is  own ingenu ity ."
"Both vocal and ins trum ental emphasis majors should have a 
s trong  piano a b i l i t y .  I  had ra th e r  see more emphasis on c la ss  piano 
than so much harmony and form. Every music teacher needs to be able  
to accompany group singing  with the piano. I t  i s  expected."
" I  f e e l  th a t  I  was p re t ty  well prepared to handle the teaching 
of band, and th a t  any f a i l u r e  was more on my p a r t  than th a t  of the 
ins trum enta l s t a f f  a t  College."
" I  f e e l  th a t  more p repara tion  on ind iv idua l instruments are  
needed. Less "Mickey Mouse" courses ou ts ide  of the Music Department."
1 7 3
" I  spent the f i r s t  year when I  taught music in  the public 
schools learn ing  by t r i a l  and e r ro r  (many of them) how to teach 
music. I  have been q u i te  negative about the t r a in in g  I  received 
a t  O.S.U."
" I  do hope the format in  two areas - conducting and music 
h is to ry  - have been changed."
"Music educators should lead th e ir  s tudents  and community.into 
a t o t a l  musical experience. Communities, la rge  or small, and the 
schools th a t  serve them, w i l l  never rece iv e  a t ru e  musical h er itage  
unless  the Band d ir e c to r  is  t ra in ed  (or r e - t r a in e d )  to become an 
ins trum ental d i r e c to r .  By th a t  I  mean an eq u a l iza t io n  of the values 
and experiences in  wind, percussion, and s t r in g  instrum ents . I f  we, 
as music educators , are  to achieve th is  i t  must s t a r t  somewhere; and 
i t  seems to me the lo g ic a l  place to s t a r t  i s  in  the co lleges  and 
u n iv e r s i t ie s  where the fu tu re  music educators a re  tra in ed .  In 
t r a in in g  ins trum ental music teachers ,  more emphasis should be placed 
upon the teaching of the beginning and young musicians, along with 
the av a i lab le  method books and the techniques of explanation  to a 
c h i ld ,  and above a l l ,  the s trong  emphasis and in c lu s io n  of s t r in g  
instrum ents and o rch es tra ."
"Much more t r a in in g  in  re h e a rsa l  techniques. Much more t r a i n ­
ing regard ing  what problems to  expect and how to meet them. L e t 's  
not leave i t  a l l  to be gained by experience on the p a r t  of the neo- 
p h i te  teacher ."
